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CONCEPTUAL GUIDELINES OF THE RESEARCH

Relevance of the research topic. In modern conditions, there is a
rather acute need for people in possession of speech communication culture
and capable of communicating freely in a foreign language.

The internationalization of relations in the business world increases
the requirements for the quality of teaching a foreign language in a general
education school and determines the need to find ways to improve the level
of a foreign language communicative culture in students.

Modern interest in the problems of teaching a foreign language is
determined not only by the growth of international contacts, but also by
qualitative changes in communication in a foreign language, which
provides an opportunity for mutual understanding of representatives of
different cultures. Such communication presupposes the presence of a
certain level of students’ communicative competence and specific
knowledge.

Practical focus on solving specific social problems requires the
introduction of a competence-based approach into the process of teaching a
foreign language, which places emphasis not on the student's awareness but
on the ability to solve problems that arise in practical life when performing
social roles and interacting with people.

A modern student must learn the ability to navigate, understand, and
evaluate as they master modern technologies, information culture, human
relationships, use of ethical standards, and their own actions.

The activation of psychological and pedagogical components in
teaching a foreign language, the use of interdisciplinary connections and
media communication technologies provide an opportunity to create a real
language environment for intercultural communication.

Significance of the research topic. The introduction of a
competence-based approach to education means a change in all components
of the pedagogical system, a change in teaching methods, the introduction of
interactive methods and new technologies into the educational process.
There is a need to determine the pedagogical conditions for achieving high
quality education.

The formation of students’ communicative competence by creating
game situations will increase students” motivation to learn English, establish
interdisciplinary connections, and achieve the creation of a language
environment for student intercultural communication.



The description of the situation covered in the research and
identification of research problems.

Various aspects of the formation of communicative competence were
considered in the works of such scientists as N. Anikeeva [3], O. Bodalev
[8], V. Semichenko [35] and others. The relationship "teacher-student", the
nature of pedagogical interaction in this system, and the means of
humanizing didactic communication were analysed (L. Kondrashova [21],
Yu. Passov [27, 28], V. Skalkin [37], E. Shubin [43], etc.). The study of
modern psychological and pedagogical research (E. Zeer [15], M. Mazo
[22], G. Matushevskaya [24] and others) indicates the existence of attempts
to consider various aspects of the formation of students’ communicative
skills. In recent years, a number of studies have been published on the
subject of communication-oriented teaching a foreign language on the basis
of information and communication technologies (G. Aksenova [2], D.
Bogdanova [6], E. Vishtynetsky [9], T. Gorbunkova [10 ], E. Dmitrieva [13],
N. lvanova [17], E. Polat [30], A. Fedoseev [38], etc.). However, there are
an insufficient number of special studies on the issue of introducing the
methodology of game situations in the process of teaching a foreign
language in modern didactics.

Numerous publications on the indicated problem (E. Maslyk [23], D.
Certrude Nye [45], D. Norman [46], etc.) do not give a complete picture,
since the analysis showed the absence of conceptual foundations for the use
of game situations in English classes.

The insufficient development of the theory and practice of the
formation and development of the communicative competence of students
can be partly explained by the underestimation of the importance of learning
a foreign language in a secondary school. In this regard, there are of interest
studies devoted to the search for ways and means of teaching communication
in a foreign language (N. Baryshnikov [5], L. Devina [11], V. Kolomiets
[20], etc.) and the problem of game learning (L. Kondrashova [21], E.
Passov [28], L. Savchenko [33], E. Khrutsky [40], etc.).

In the modern practice of teaching a foreign language, various
pedagogical technologies are used in higher education (E. Azimov [1], V.
Bogolyubov [7], E. Dmitrieva [13], E. Polat [31], etc.). However, in the
formation of schoolchildren's communicative competence (grammatical,
socio-linguistic, discursive, strategic components), the technology of using
game situations is based mainly on imitation of life situations, as well as the
use of traditional methods of mechanical memorization.
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The quality of preparing students for foreign language communication
is affected by the difficult socio-economic conditions that exist in society as
well as by the changes in the modern educational process. As a result, a
number of contradictions have developed:

- between rather high requirements for the level of students’
communicative competence in English language and insufficient conditions
for their development in a general education school;

- between priority use of traditional methods, forms, techniques for
teaching English, for the formation of students’ communicative abilities in
English lessons and the need to use new and modern technologies in the
study of English in the pedagogical practice of general education schools;

- between problems associated with the need to introduce modern
technologies in education, finding ways to reduce the educational burden on
students and the need to deepen and expand their knowledge in connection
with the improvement of modern technologies and their assimilation.

In connection with the foregoing and the identified contradictions,
there is the need to substantiate the research problem: what are the effective
pedagogical conditions for the formation of students’ communicative
competence in English classes by creating game situations?

The purpose of the research is to substantiate theoretically
pedagogical conditions for the formation of students' communicative
competence in game situations during English lessons and to verify their
effectiveness in practice.

To achieve this goal, the following research objectives have been
established:

1. to determine the concept and terminology of the research problem and
the main approaches to its solution;

2. to reveal the essence, structure and features of English-speaking
communicative competence and to describe the levels of their formation
in students in the process of learning English;

3. to determine and substantiate the pedagogical conditions and
experimental methodology for the formation of students’
communicative competence in game situations during English lessons;

4. to test the developed pedagogical conditions in the process of the
formation of communicative competence during English lessons.

The research hypothesis. The study was based on the premise that
forming the communicative competence of the English language in students
will be effective under the following pedagogical conditions:
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- positive motivation for learning a foreign language in the
organization of the educational process with the introduction of media space;

- possession of the methodology for conducting and organizing game
situations, including interdisciplinary connections in teaching English;

- the possibility of creating a real language environment for
intercultural communication using the project activity technology.

Research methods.

The following methods of pedagogical research were used in the
course of research:

- theoretical: the method of theoretical analysis and synthesis of
literary sources on pedagogy, psychology, philosophy, theory and
methodology of teaching English to substantiate the essence, content and
structure of students' communicative competence, as well as to identify
pedagogical conditions and models of its formation by means of game
situations;

- empirical: pedagogical observation of the work of students in the
classroom, the influence of game situations on the formation of students’
communicative competence; individual conversations; diagnostic methods
for evaluating the results of students' communicative activity (used to
diagnose the levels of formation of communicative competence);
ascertaining and forming stages of the experiment to determine the initial
and final state of the phenomenon under study in the educational process;

- statistical methods for processing the obtained experimental data
to determine the significance and reliability of the results.

Scientific novelty and originality of the research consists in the fact
that for the first time modelling of the formation of students’ communicative
competence in game situations in English classes on the basis of the
introduction and observance of the pedagogical conditions for the formation
of the phenomenon under study has been proposed and substantiated. The
component structure of students’ communicative competence (value-
motivational, cognitive-content, reflective-emotional, control-diagnostic
components) and the criteria of their manifestation (motivational,
communicative, emotional-volitional, constructive, diagnostic) have been
determined. The characteristics of the levels of formation of students’
communicative competence have been provided. The typology of game
situations that increase the level of students’ motivation and create
intercultural communication language environment has been applied.



The scientific problem resolved in the study consists in the fact that
pedagogical conditions for the process of forming communicative
competence have been developed and tested; a methodology for organizing
game situations in teaching English has been proposed; language
environment for intercultural communication using the technology of project
activities has been created.

The theoretical value of the research consists in

- clarifying and specifying the concept of "students’ communicative
competence" (integrative personal education, formed on the basis of
theoretical knowledge, practical skills, value orientations, integrative
indicators of speech culture and communication style, leading to the
implementation of high-quality communicative activity, the implementation
of its leading functions acquired in the course of natural socialization,
training and education);

- determining and theoretically substantiating the structure of
students' communicative competence: value-motivational, cognitive-content,
reflective-emotional, control-diagnostic components; their criteria and
indicators: motivational (motivation for learning English, attitude towards
learning English); communicative (lexicological knowledge; communication
skills, non-verbal communication skills); emotional-volitional
(communicative tolerance, empathy, emotional intelligence); diagnostic
(level of knowledge of communicative knowledge, level of English
proficiency;

- further developing and defining the concepts of "competence-based
approach", "communicative competence”, "game task", "game situation”,
"simulation of game situations."

The practical value of the research consists in testing the typology
of game situations of a communicative and personal orientation under
specific conditions. Determining the methodological requirements for the
forms and methods of forming students’ communicative competence in
English classes has contributed to the optimization of game learning and to
the development of students' communicative competence. Various game
situations have been created; the methodology for conducting English
lessons based on the principles of communicative orientation and role
interaction in the “teacher-student” system has been tested, and the
methodology for conducting role-playing and business games based on the
free choice of tasks has been used successfully. Methodological
recommendations have been developed to help teachers of secondary schools
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encourage active communication of students during simulation-game
training.

The research materials can serve as a basis for developing the content
of professionally oriented courses for teachers of philological specialties and
be used in the process of teaching a foreign language.

Verification and implementation of the scientific results. Various
aspects of the study were discussed and received a positive assessment at
international conferences (The 6th International scientific and practical
conference “Perspectives of world science and education” (Osaka, Japan.
2020), The 7th International scientific and practical conference “Scientific
achievements of modern society” (Liverpool, United Kingdom. 2020) and
national scientific and practical conferences (“Theory and practice of the
teaching process management” (Odesa, 2017), Proceedings of the I
International scientific and practical conference “Worldview horizons of the
mission of the teacher of the New Ukrainian school” (Odesa, 2019).

THE THESIS CONTENTS

The Introduction discusses the relevance of the study, goals and
objectives, defines the object and subject of the study, specifies the
hypothesis and outlines the research methodology. The scientific novelty and
theoretical and practical significance of the study are substantiated. Aspects
of approbation, the structure and scope of the study are specified.

Chapter 1, "Theoretical foundations for the formation of students’
communicative competence by creating game situations in English
classes”, introduces the main theoretical aspects and analyzes the
competence-based approach in education. The importance of a foreign
language in the modern world and the need to study it are discussed;
scientific approaches to understanding the essence of the concepts of
"competence”, "competence-based approach”, "communicative approach”,
"communication", “interaction”, "communicative competence" are analyzed.
The concept of "communicative competence" is defined.

The main components of students' communicative competence are
found to be linguistic (phonetic, spelling, lexical, grammatical) and speech
(speaking, listening, reading, writing) competence. The role of game
situations during foreign language lessons and extracurricular activities in
the formation of students' communicative competence is revealed.



The theoretical basis of the modern methodology for enriching the
vocabulary of schoolchildren is the psychological and pedagogical concept
of developmental education, presented in the works of P. Galperin, I.
Yakimanskaya and others. The enrichment of the vocabulary of students in
the psychological and pedagogical literature was considered in many ways:
in linguistic aspects (L. Bulakhovsky, V. Gorpinich, N. Plush, N. Khomsky
[39]. Competence-based approach in the education system is the subject of
scientific studies by I. Babin [4], O. Zabolotskaya [14], |. Zimnyaya [16], N.
Kichuk [19], A Ovcharuk [25], N. Pobirchenko [29], V. Pometun [32], K.
Savchenko [33], O. Sitnikova [36] and others.

The quality preparation of students to learn a foreign language
assumes their development of important qualities and abilities, in particular
the ability to solve non-standard problems independently and the formation
of a desire to improve foreign speech. Within the framework of the
competence-based approach, it is necessary to create and pre-set situations of
inclusion, to look for new experience, to realize its value [49]. The purpose of
the competence-based approach is to ensure the quality of education [31, p.
238]. The introduction of a competence-based approach to education means a
change in the entire pedagogical system of general education and professional
school, a transition to a new type of education and upbringing. Competence is
considered as an actual quality of a person [47].

The importance of the communicative approach in language teaching
is emphasized. At present, the communicative approach is the main method
in teaching foreign languages as opposed to the grammar-translation method
of studying living languages, where text analysis prevails over the analysis
of "language in action". The communicative approach is aimed at teaching
communicative competence, i.e. the ability to use language for constructive
communication. Communicative competence is an integrated bi-cultural
phenomenon, the components of which are linguistic (phonetic, spelling,
lexical, grammatical) and speech (speaking, listening, reading, writing)
competences. As a result of the present theoretical study, new definitions of
the basic concepts were formulated.

Communicative competence is viewed as a system of internal
resources necessary to build an effective communicative action in a certain
range of situations of interpersonal interaction. Communicative competence
is an integrated bi-cultural phenomenon, the components of which are
various abilities that contribute to the effective learning of foreign languages.
Linguistic and speech competence is considered as the most important when
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studying a foreign language in a secondary school. In the context of the
development of modern (electronic) schooling, social constructivism is of
great interest. Constructivism considers the student's position as active, self-
governing, built mainly on his own constructive activity, and only
situationally controlled from outside by the teacher.

The use of games in foreign language lessons increases the student's
readiness for communication; he gets an opportunity to learn in an easy way
the correct structure of sentences, proper dialogue with the interlocutor, and,
consequently, literate speech. In addition, the use of games in the learning
process develops teamwork skills and the culture of communication
necessary for successful interactions.

The use of games and game situations makes it possible not only to
instill in students an interest in the language, but also to implement more
purposefully an individual approach to learning, and creates a positive
attitude towards studying, stimulates students' independent speech and
thinking activity.

Chapter 2 "Pedagogical conditions and a model for the formation
of students’ communicative competence through game situations in
English classes", scientifically substantiates pedagogical conditions of
forming students' communicative competence: positive motivation in
learning a foreign language when organizing the educational process with
the introduction of media space; possession of the methodology for
conducting and organizing game situations, including interdisciplinary
connections in teaching English; the possibility of creating a real language
environment for intercultural communication based on the technology of
project activities.

A model for the formation of students’ communicative competence
through game situations in English classes is presented. The component
structure of students' communicative competence (value-motivational,
cognitive-meaningful, reflective-emotional, control-diagnostic components)
and the criteria for their manifestation (motivational, communicative,
emotional-volitional, constructive, diagnostic) are determined; the levels
(high, medium, low) of the formation of students’ communicative
competences are characterized.
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Principles of communicative orientation
during the study of English

S
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Fig. 1. Model of using game situations as a means of forming students’
communicative competence
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The process of forming students’ communicative competence through
game situations occurs under the influence of the following pedagogical
conditions that stimulate its development in the educational process:

- the presence of interdisciplinary connections in the organization of
game situations in English classes;

- positive motivation in learning a foreign language in the
organization of the educational process with the introduction of media
environment;

- the formation of language environment for intercultural
communication using a project technology.

The principle of communicative orientation should be considered the
leading principle in teaching a foreign language.

The developed model of the formation of students’ communicative
competence in foreign language classes with the help of game situations
involves the use of the special features of the discipline "English" in the
context of the use of information and communication technologies. It was
found that their implementation makes it possible to create and realize the
potential of a natural foreign language environment, to organize live
communication in a foreign language (including communication with native
speakers), to attract students to work with foreign texts (in particular, on the
bases of such educational and information systems as Electronic Bookshelf,
Electronic Books, etc.). Media communication technologies permit
implementation of a fundamentally new approach to the use of gaming
methods in training and educating students, which is based on broad
communication, which erases the boundaries between individual societies.

The development of such a technology makes it possible to conclude
that in order to increase the availability of English learning on the basis of
the use of information and communication technologies, it is necessary to
take into account the specific requirements for the methodology of
conducting classes using game methods. These are interactivity, the
predominance of the text form of the presentation of telecommunication
messages, the development of didactic materials for all stages of education.

When modelling the process of forming students’ linguo-
culturological competence, a culturological approach was chosen, which
assumes learning in a suitable cultural environment.

The presented model of the formation of students' communicative
competence with the help of game situations in English classes should be
considered in the unity of all its components. The implementation of the

13



model in practice leads to the sufficiently deep and stable changes in the
language training of the student and his overall development, thus
management, correction and evaluation should be carried out systematically
throughout the entire learning process.

The implementation of the model of communicative competence
involves the presentation by students of an individualized speech product,
which can be executed in various forms. The criterion of the successful
implementation of the model is the psychological and pedagogical readiness
of students for positive communication. The criteria for the manifestation of
each of the components of the model implementation are defined:
motivational, communicative, emotional-volitional, diagnostic.

Three levels of the formation of students’ communicative competence
are distinguished.

Chapter 3, "Experimental study of students’ communicative
competence through game situations in English classes" presents
experimental data.

The experimental work was carried out on the basis of the secondary
schools of the city of Odessa No. 1, 16, 38, Private institution "Odessa
private secondary school of I-111 levels — Lyceum "Chernomorsky" in 2017 -
2019 and involved 38 secondary school teachers and 345 students of the
10th grade: 172 in the experimental group and 173 in the control group. The
experimental study consisted of three stages: ascertaining, formative, and
control, the last one being used to compare the results of the two previous
stages.

The program of the ascertaining experiment was aimed at the
following tasks:

- determination of the levels of formation of the structural components
of communicative competence among the participants of the experiment;

- study of the initial level of formation of communicative competence
among the participants of the experiment;

- identification of factors and causes affecting the level of
development of communicative competence in schoolchildren.

At the stage of the ascertaining experiment, the level of internal
motivation of students’ educational activities when learning English (T.
Dubovitskaya's method) and the attitude of high school students towards
learning English, which is an indicator of the motivational criterion for the
formation of students' communicative competence, were studied.

To assess lexicological knowledge (lexical, grammatical, phonetic,
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and spelling), an indicator of the communicative criterion for the formation
of communicative competence in tenth graders, the appropriate tests were
developed. When evaluating the communicative skills of high school
students, communicative orientation tasks and role-playing games were
used.

To diagnose the non-verbal communication skills, the test "What do
facial expressions and gestures tell you?" was used to study the level of
formation of communicative tolerance in high school students (V. Boyko’s
method).

An equally important indicator of the emotional-volitional criterion of
communicative competence is the ability to empathize in communicative
situations. This quality was diagnosed using A. Mehrabien and N. Epstein's
questionnaire. The level of manifestation of students’ emotional intelligence
was also studied.

To determine the level of formation of students’ communicative
knowledge in English, a diagnostic card was developed using the following
parameters: 1) consistency, integrity, structure; 2) complexity of knowledge;
3) practical orientation and effectiveness of knowledge; 4) personal nature
and meaningfulness of knowledge; 5) mobility and independence in the
acquisition of knowledge.

Figure 2 shows the results of the study of communicative competence
at the stage of the ascertaining experiment.

IKCMEPUM.TP KOHTPOABH.TP.

 BLICOKMI P 17.3 17.4
cpeaH.yp 46.2 46.7
HU3KMIA yp. 36.5 35.9

= BbICOKUI YP. cpeaH.yp HU3KUA Y.

Fig. 2. The results of the levels of formation of the communicative
competence of the English language in high school students at the
ascertaining stage of the experiment.
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At the stage of the formative experiment, the method of forming
students’ communicative competence with the help of game situations was
implemented.

It consisted of three stages: initial, informational, methodical. An
experimental methodology based on the introduction of certain pedagogical
conditions into the educational process by using game situations during
English lessons has been developed.

During the first, initial stage, the first pedagogical condition was
realized: positive motivation in learning a foreign language when organizing
the educational process with the introduction of media environment. The
purpose of this stage was to enrich the speech of students with foreign
vocabulary; to teach them to design variable speech situations in a foreign
language and to build appropriate monologues, dialogues, polylogues.

During the second, informational stage, the second pedagogical
condition was realized: introduction of methods for conducting and
organizing game situations using interdisciplinary connections in teaching
English.

At the third, methodological stage, the third pedagogical condition
was introduced: the possibility of creating a real language environment for
intercultural communication based on the technology of project activities.

This stage was aimed at developing students’ communicative skills,
the ability to build thematic dialogues and polylogues, to conduct
discussions on the topics proposed by the program. The acquired
communication skills in the use of English speech were consolidated,
students’ active speaking in English was stimulated.

Various types of communication exercises, role-playing, simulations,
business games, presentations, brain-rings, tasks for compiling written
documents, letters, essays, etc. were widely used.

A research program that offers game exercises in connection with the
topics of the lessons according to the curriculum has been compiled and
tested.

In the practical work of the formative experiment, various game
techniques were used, for example: clusters, conceptual wheel, insert,
cinquain, “thick” and “thin” questions, five-minute essays, collages, etc.
Such practical materials as menus, announcements, advertisements,
questionnaires, labels, posters, tickets were used as well. The lessons
contained elements of gaming technologies: case method, travel lessons, TV
shows, training, playing with a doll. Learning dialogic speech was
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stimulated by visualization, written or spoken texts, watched movies, slides
or verbally given situations. With the help of visualization tools, such as
colour, animation, and controlled elements, schoolchildren’s cognitive
communicative activity and their ability to form communicative skills were
activated.

In general, game forms of learning at the formative stage of the
experiment were used not only at the initial, but also at the advanced stages
of learning: at the initial stage of learning vocabulary, they were presented in
the form of game exercises that facilitated the memorization of new words;
at the final stage they appear as role-playing games and game situations,
leading to the use of vocabulary in speech, activation of the cognitive
processes of students, increasing motivation to learn a foreign language.

Comparison of the experimental data showed that the results increased
both in the experimental and control groups, but in the experimental group
hey were significantly higher.

Students’ attitude towards English classes changed as follows:

- the high level was found in 27.3% of students from the Experimental
group (EG) (from 12.1%) and 13.5% of students from the Control group
(CG) (from 12.4%);

- the medium level was found in 59.8% (from 52.1%) and 52.3%
(from 51.8%) of EG and CG students, respectively;

- the low level was retained by 12.9% of EG students (from 35.7%)
and 34.5% of CG students (from 35.8%).

The results of the evaluation of lexicological knowledge of English at
the ascertaining and control stages of the experiment are presented in
Table 1.

Table 1.Comparative results of the levels of students’ lexicological
knowledge of the English language at the ascertaining and control stages
of the experiment.

Level
Group | Stage High Medium Low
EG Ascertaining 16,7% 45,9% 37,4%
Control 30,6% 57,1% 12,3%
cG Ascertaining 15,9% 46,3% 37,8%
Control 17,1% 48,5% 34,4%
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The results of the levels of formation of English language
communicative skills among students in the experimental group were also
higher compared to the control group:

- the high level was achieved by 34.1% of students from the EG (from
31.1%) and 31.2% of students from the CG (from 30.9%);

- the medium level was reached by 49.2% (from 40.8%) of EG students
and 41.6% (from 41.0%) of CG students;

- the low level was retained by 16.7% (from 27.8%) of EG students and
27.2% (from 28.1%) of CG students.

The same can be said regarding the data obtained on the indicator of the
formation of students’ non-verbal communication skills.

At the control stage of experimental work on the development of
communicative competence, the results of the ascertaining and formative
stages were compared using the same methods that were used in the
ascertaining experiment.

Table 2 presents comparative results of experimental work on the
formation of levels of communicative tolerance in English classes.

Table 2.Comparative results of the levels of students’ communicative
tolerance in English of at the ascertaining and control stages of the

experiment
Level
Group | Stage High Medium Low
EG Ascertaining 13,6% 38,8% 47,6%
Control 36,5% 49,2% 14,3%
cG Ascertaining 13,8% 39,0% 47.2%
Control 15,0% 40,2% 44,8%

The study of the ability to show empathy revealed that

- the high level of empathy was shown by 25.7% of EG students (from
19.4%) and 21.1% of CG students (from 19.6%);

- the medium level was found in 41.2% of EG students (from 45.5%)
and 44.8% of CG students (from 40.9%);

- the low level was observed in 28.8% of EG students (from 41.2%)
and 34.0% of CG students (from 39.5%).

Comparative results of the levels of manifestation of emotional
intelligence in English classes at the ascertaining and control stages of the
experiment are shown in Table 3.
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Table 3. Comparative results of the levels of manifestation of students’
emotional intelligence in English classes at the ascertaining and control
stages of the experiment

Level
Group | Stage High Medium Low
EG Ascertaining 20,0% 39,9% 41,1%
Control 24,4% 42,0% 33,6%
cG Ascertaining 21,3% 39,7% 39,0%
Control 23,4% 42,1% 34,5%

Determining the level of formation of communicative knowledge and
skills in students of English showed that knowledge grew in both groups:

- the high level was achieved by 26.1% of EG students (was 17.4%) and
18.9% of CG students (from 17.6%);

- the medium level was reached by 57.9% of EG students (from 48.0%)
and 52.8% of CG students (from 48.1%);

- the low level was retained by 16.0% of EG students (from 34.6%) and
28.2% of CG students (from 34.4%).

The level of English language proficiency in high school students after
the experimental work also increased:

- the high level was achieved by 25.8% of EG students (from 17.4%)
and 17.7% of CG students (from 17.6%);

- the medium level was reached by 58.5% of EG students (from 48.0%)
and 50.6% of CG students (from 48.0%);

- the low level was retained by 15.7% of EG students (from 34.6%) and
31.7% of CG students (from 34.3%).

Comparative data on the levels of formation of communicative
competence in game situations in English classes at the ascertaining and
control stages of the experiment are presented in Table 4.
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Table 4.Comparative results of the levels of formation of students'
communicative competence in game situations in English classes at the
ascertaining and control stages of the experiment

Level

Group | Stage High Medium Low
Expe | Ascertaining 17,3% e 36,5%
rime 532
ntal Control 28,9% % ' 17,9%

Ascertaining 17,4% ;4/?’7 35,9%
Control 176

Control 19,0% % ' 33,3%

Figure 3 shows the levels of formation of students’ communicative
competence in game situations in the English classes of the experimental group
at the ascertaining and control stages.

IKCIEPUMEHTAIbHAA IPYyIIA

Konct.okenep. KonTtp.3kcmep.
¥ Bric.ypoB. 17,3 28,9
Cpen.ypos. 46,2 53,2
Hwus.ypos. 36,5 17,9

® BrIC.ypoB. Cpen.ypos. Hus.ypos.

Fig. 3. The dynamics of the formation of students’ communicative
competence in the English classes (the experimental group) at the
ascertaining and control stages of the experiment.
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In the experimental group, after the formative experiment, the results of the
formation of communicative competence improved: at the high level, they
increased by 11.6%, at the medium level by 7%, and at the low level they
decreased by 18.6%. In the control group, there were also changes for the better.
In the control group there were also changes for the better, but not as significant
as in the experimental group. The results in levels of student’s communicative
competence in the control group on English lessons at ascertaining and control
stages are clearly presented on fig. 4.

Figure 4 shows the levels of formation of students’ communicative
competence in game situations in the English classes of the control group at the
ascertaining and control stages.

KonTpoabnas rpynna

i

Koncrar.sxcndforTpor.skemep.

® BrIC ypoB. 17,4 19
Cpen.ypos. 46,7 47,6
Husk.ypos. 35,9 33,3

Fig. 4. The dynamics of the formation of students’ communicative
competence in the English classes (the control group) at the ascertaining
and control stages of the experiment.

Thus, the conclusion can be made of the expediency of introducing the
developed experimental methodology for conducting English classes using
game situations into the educational process.

The experimental data allow us to talk about positive dynamics in teaching
English at many different levels: motivational, grammatical and lexical
knowledge, coherent speech, development of students’ sociocultural ideas,
formation of their speech and communicative culture.
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GENERAL CONCLUSIONS AND RECOMMENDATIONS

Language learning, built on the principle of the game, is considered an
effective type of students’ cognitive activity, the purpose of which is to simulate
and model speech activity. This leads, as suggested by the experimental study, to
a more effective formation of students’ communicative and speech skills than
what is achieved in mass school practice. Game learning, the forms and means of
which have been experimentally tested, ensures the activation of the process of
learning to communicate in English and the development of personal qualities
necessary for successful speech activity.

Effective introduction of game situations into school practice is possible
with:

- use of student-centered learning;

- use of active teaching aids, cognitive, didactic, role-playing, business
games;

- creation of a friendly atmosphere in the educational process.

The results obtained during the experiment confirmed that game situations
contribute to:

- creating schoolchildren’s  psychological readiness for verbal
communication;

- ensuring their natural and conscious need for multiple repetition of
language material;

- training students in choosing the right speech option, which is a
preparation for spontaneous situational speech.

Game situations provide for the creation of a set of pedagogical conditions.
In the course of the study, the effectiveness of the developed experimental model
of the formation of students’ communicative competence by creating game
situations in English classes was demonstrated. The proposed model should be
implemented in two blocks (procedural and resultative), taking into account the
specifics of the starting, informational and methodological stages of the
formation of the phenomenon under study. For each stage, a system of speech
exercises, speech situations of various thematic circumstances, scenarios of
business games, etc., has been developed.

An experimental program for the formation of communicative competence,
consisting of lessons that include role-playing and didactic games, game
situations, lessons-dialogues, lessons-conversations, etc., has been developed and
introduced into school practice. This program is designed with the knowledge
and individual characteristics of students in mind. The effectiveness of the
program has been confirmed by the results obtained: students' speech has
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improved and become more emotionally colored. Students began to take an
active part in discussions, conversations, and better express thoughts in their
logical sequence.

Experimental training contributed to students developing such qualities as
politeness, goodwill, and sociability. High school students have learned to get
involved in the conversation more quickly and to resolve conflict situations more
successfully. With each game, experience in the use of language tools grew,
communication methods were improved, the vocabulary of the language was
updated, freedom and culture of speech were consolidated.

The result of the study is the creation of an original approach to the
formation of students' communicative competence by creating game situations in
English classes, taking into account typology and modeling tools for game
situations. The results obtained can be used to improve teaching English at school
as well as for professional pedagogical training, as was demonstrated by the
application of this work in pedagogical institutions of higher education.
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AHHOTALMA

TOIYY Uckennep
Ieparornyeckue yc10Busi GOPMUPOBAHHS KOMMYHHKATHBHOH KOMIETEHIMH yYAIUXCS My TeM
CO3/1aHUS] HTPOBBIX CUTYAlMI HA 3aHATHAX AHIVIMIICKOro si3bIKka. /luccepTanus HAa COUCKAHUE YUEHOH
CTeNeHH JOKTOPa neJarornyecKux Hayk, Kummunes, 2026

CTpykTypa u 00b€M AHcCePTALMU: BEJCHHE, TPHU IVIaBbl, OCHOBHBIC BBIBO/IBI U PEKOMEH ALK, Grbanorpadus
u3 220 UCTOYHMKOB, 162 CTpaHHIIBI OCHOBHOTO TeKCTa, 10 pHCYHKOB, 23 Tabnuipl ¥ 12 NPUIOKEHHIL.
Tly6ukanuu Ha TeMy auccepTamuu: Pe3yabTaTsl HCCIeI0BaHUs OyOIHKOBaHbI B 14 Hay4dHBIX padoTax.
KiroueBble  €/10Ba:  KOMMYHUKAaTHBHAs ~ KOMIICTEHIUS  yJalIMXCs, KOMIICTCHTHOCTHBIH  IOJAXO,
KOMMYHHUKATHBHAsl KOMIIETEHIIUs, MTPOBas 3a/1a4a, UIPOBas CUTyallls, MOJEIUPOBAHUE UIPOBBIX CUTYaIUH.
O6J1acTh HCCJIe0BAHUSA: TEOPUS ¥ METOIMKA NPENOoJaBaHus (AHIIIMHCKUH S3BIK).

Llenapio wmccae0BaHMs SBISACTCS TEOPETUUECKH OOOCHOBATh II€JArorM4yeckue ycioBHs (HOPMHUPOBAHUS
KOMMYHHUKATHBHOI KOMIIETEHIIMHM YYalllUXCs IyTE€M CO3/aHUs UIPOBBIX CUTyallMii Ha 3aHATHAX aHIIMHCKOIo
SI3bIKA U IPAKTUYECKH alpoOMpoBaTh UX 3G(HEKTHBHOCTS.

3asa4yn AMCCEPTAIMOHHOTO HCC/Ie0BAHHS: ONPE/ICIUTh OHATUHHO-TEPMUHOJIOIMYECKUH annapaT npobJieMbl
MCCIIEIOBAHUSI M OCHOBHBIC IOJXOJABI K €€ PeLICHHI0. PacKpbITh CYIIHOCTb, CTPYKTYpPYy H OCOOCHHOCTH
QHIJIOSI3bIYHOM KOMMYHHKATUBHOI KOMIICTCHIIMM, OIMCATh YPOBHU UX C(OPMHPOBAHHOCTH Y YYaIlUXCS B
npolecce H3y4YeHHs aHIVIMHACKOro s3bika. Ompenenuts W 00OCHOBAaTh IEArOTHYCCKHE YCIOBUS U
9KCIIEPUMEHTAIBHYI0 METOANKY (HOPMUPOBAHHS KOMMYHHKATHBHOW KOMIETEHI[MH YYAIHXCs IyTeM CO3AaHMUS
WIPOBBIX CUTYAIM Ha 3aHATHAX aHIIIMHCKOTO sA3bIKa. ATpoOHpOBaTh pa3paboTaHHbIC ITEIarOrHICCKUE YCIOBHUS
B nporiecce GOpMHUPOBaHHS KOMMYHHKAaTHBHOM KOMIIETEHIIMHU Ha 3aHATHAX AHTJIUICKOTO S3bIKA.

Hay4yHasi HOBM3HA M aKTYaJbHOCTH HCCJIEIOBAHMSI 3aKJIIOYAaCTCS: B OOOCHOBAHHH MOJEITHPOBAHHUS
(hopMHpOBaHHS KOMMYHHKATHBHON KOMIICTCHIINH YYAIUXCSl TyTEM CO3aHUsI MTPOBBIX CHTYAlMil HA 3aHSTHIX
10 AHTJIMICKOMY SI3BIKY; B YTOUHEHHH TTOHATHS «KOMMYHUKATUBHAS KOMIICTCHIIUS YYAIUXCS»; B ONPEICICHUN
M TEOPETHYECKOM OOOCHOBAHHU KOMMYHUKAMUBHOU KOMNEMeHYuu y4auyuxcs. IEHHOCTHO-MOTHBALMOHHBIH,
KOTHUTHBHO-COZICPXKATENIbHBIH, peIeKCHBHO-DMOLMOHAIBHBIH, KOHTPOJIBHO-IHATHOCTUYECKHIT KOMIIOHEHTBI;
HX KPUTEPUH U OKA3ATEIH.

Tlosry4yeHHBIH HAYYHBIH Pe3yJIbTAT CNOCOGCTBOBAJ PellIeHNI0 BAayKHOI NMPo0/ieMbl B JaHHOH 00JIaCTH U COCTOUT B
BBISIBJICHHH HEOOXOAMMOCTH OIPEICICHHS M HPOBEPKU SKCIICPUMEHTAIBHO-OMBITHBIM IIYTEM TEOPETHKO-IPUKIAIHbIX
OCHOB M METOJOJIOTUU MENArOrHYeCKUX yCIoBHH HOPMHUPOBAHMS KOMMYHHKATHBHONW KOMICTCHIMH YYAIIUXCS MyTeM
CO3JaHHs UTPOBBIX CUTYAINi HA 3aHATUSAX aHIIIMHCKOTO SI3bIKA.

Teoperndeckasi 3HAYAMOCTb Pe3yJbTATOB HCCAETOBAHMS  IIOATBEPXKIACTCS: AIbHCHIINM — Da3BUTHEM U
OIpe/eICHNEM TOHSTHH «KOMIICTCHTHOCTHBIN MOAXOM», «KOMMYHHKATHBHAS KOMIICTCHIUS», «HIPOBas 3ajaday,
«UrpOBas  CUTyallMs», «MOJCIMPOBAHME WIPOBBIX CHTyalHi». YTOYHEHO M KOHKPETH3HPOBAHO [MOHSTHE
«KOMMYHHMKATUBHAs ~ KOMICTCHIMs  ydamuxcs». OnpexeneHa M TEOpPeTHYeCKH  OOOCHOBaHAa — CTPYKTypa
KOMMYHHKATHBHOW  KOMIICTCHIMH  YYalerocs:  IEHHOCTHO-MOTHBALMOHHBIH,  KOTHHTHBHO-COJEPKATEIIBHbII,
pedIeKCHBHO-OMOLMOHABHBI, KOHTPOJIBHO-AHATHOCTHYECKUM; HX KPHTEPUM M IIOKA3aTEIM: MOTHBALMOHHBIH
(MOTHBALKs W3YYCHHs AHIJIMICKOrO sI3bIKA, OTHOLICHHE K W3YYCHHIO AHIJIMHCKOrO SI3bIKa); KOMMYHHKATHBHBII
(JIeKCHKOJIOrHYECKHE 3HAHMS; KOMMYHHKATUBHBIC YMCHHS, yMEHHs HeBepOaIbHOW KOMMYHHKAIHH); SMOLHOHAIBHO-
BOJICBOM (KOMMYHHKATHBHAsi TOJIEPAHTHOCTb, SMIIATHs, SMOLMOHANBHBIN HHTEIUICKT); AMArHOCTHYCCKHil (ypOBEHb
KOMMYHHKAaTHBHBIX 3HAHHI1, yPOBEHb BJIAJCHHS AHITIMHCKIM S3BIKOM).

TIpakTHYeckas 3HAYAMOCTH Pe3yIbTaTOB HCCAe0BAHMS 3aKII0YaeTCs B pa3paboTKe METONMYECKUX PEKOMEHaINi
B IOMOIIb YYHTEISIM OOIIE0OPAa30BATENBHBIX IIKOX 10 (DOPMHUPOBAHMIO AKTHBHOM KOMMYHHKATHBHOM IO3UIIHH
YHAIUXCS B XOJE MMHTALMOHHO-UTPOBOTO OOYYCHHMS; Pa3pabOTKe TEXHONOTHH MOACTHPOBAHHS KOMMYHHKATHBHBIX
CHTyalii, ONpeieIeHHe METOAMYECKUX TPeOOBaHMH K HMIPOBBIM (opMaM M MerogaM OOyYeHHs Ui pasBHTHS
KOMMYHHKATHBHON KOMIICTCHIUH YYaIUXCS.

BHeapenne HayYHBIX Pe3yJIbTATOB UCCIEIOBAHNUS ObUIO JOCTHIHYTO OCPEACTBOM OPraHU3alliH SKCIIEPUMEHTAIIBHBIX
HCCIIeIOBAaHUH, TPOBEACHHBIX Ha 0Oasze oOmeobpasoBatensHbIX mkosn ropopa Opeccst Ne 1, 16, 38, B uwacTHOM
yupexaenun «Opecckas yactHas obuieobpasoBarenbHas mkona I-II1 cryneneii — nuneit «YepHOMOPCKHit», HA ypoKax
QHIIIMHCKOTO SI3bIKA, ITyTEM BHEAPECHHUS TCOPETHIECKUX U MPUKIAIHBIX OCHOB, Pa3pabOTaHHBIX W CTPYKTYPUPOBAHHEIX B
Mozean (GOpMHUPOBaHHS. KOMMYHUKATHBHOM KOMIICTEHIMH YYAIMXCsl CIIOCOOOM MIPOBBIX CUTYalMH Ha 3aHSTUSX IO
QHIINHCKOMY SI3BIKY, TAKXKE HPEICTABICHHBIE B Pa0OTE PE3yIIbTAThl HCCIICIOBAHMUS HAILIM OTPAKECHUE B BBICTYILICHHSIX
Ha HAaIlMOHAJIBHBIX U MEXKIyHAPOIHBIX KOH(PEPEHIHUSX, B IyOIHKALMAX HAYYHBIX MATEPHAIIOB U POBEACHHUH 3aHATHIT CO
CTapIIeKIACCHUKAMH Ha aHIJTHIICKOM SI3BIKE.
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ANNOTATION
Iskender TOPCU

Pedagogical conditions for the formation of students’ communicative competence
through game situations in English classes. Doctoral thesis in education sciences, Chisinau, 2026

Thesis structure: introduction, three chapters, main conclusions and recommendations. 162 pages, 10 figures,
23 tables, 215 references, 12 appendices.

Publications based on the thesis: 14 scientific papers.

Key words: communicative competence of students, competence-based approach, communicative competence,
game task, game situation, simulation of game situations.

Field of study: theory and teaching methods (English).

Aim of the study: theoretical substantiation of pedagogical conditions for the formation of students' communicative
competence through game situations in English classes and practical verification of their effectiveness.

Objectives of the dissertation research: to determine the concept and terminology of the research problem and the main
approaches to its solution; to reveal the essence, structure and features of English-speaking communicative competence and
to describe the levels of their formation in students in the process of learning English; to determine and substantiate the
pedagogical conditions and experimental methodology for the formation of students’ communicative competence through
game situations in English lessons; to test the developed pedagogical conditions in the process of the formation of
communicative competence during English lessons.

Scientific novelty and relevance of the research: The research substantiates modelling of the formation of
students’ communicative competence through game situations in English lessons, clarifies the concept of
"students’ communicative competence", provides the definition and theoretical substantiation of the structure of
English language with respect to students’ communicative competence (value-motivational, cognitive-
meaningful, reflective-emotional, control and diagnostic components), their criteria and indicators.

Relevance of the scientific results: The research identifies the need to determine and conduct experimental
testing of the theoretical and applied principles and methodology of the pedagogical conditions for the formation
of students' communicative competence by creating game situations during English lessons.

Theoretical significance of the research results: Significance is confirmed by further developing and defining
the concepts of “competence-based approach”, “communicative competence”, “game task”, “game situation”,
“simulation of game situations”. The concept of "students’ communicative competence" has been clarified and
specified. The research results helped to determine and theoretically substantiate the structure of the students'
communicative competence (value-motivational, cognitive-meaningful, reflexive-emotional, control-diagnostic),
their criteria and indicators: motivational (motivation for learning English, attitude towards learning English);
communicative (lexicological knowledge; communicative skills, non-verbal communication skills); emotional-
willed (communicative tolerance, empathy, emotional intelligence); diagnostic (level of communicative
knowledge, level of English proficiency).

Practical significance of the research results: Practical significance consists of the development of
methodological recommendations to help teachers of secondary schools form their students’ active
communicative position in the course of imitation-play training, development of technology to model
communicative situations, determination of methodological requirements for game forms and teaching methods
for the development of students' communicative competence.

Implementation of the scientific results: Experimental research was organized and carried out during English lessons in the
city of Odessa secondary schools No. 1, 16, 38 and in a private institution "Odessa private secondary school of I-11I levels —
Lyceum "Chernomorsky” by introducing theoretical and applied principles developed and structured in the model of the
formation of students' communicative competencies in game situations during English lessons. The research results
contained in the thesis were also presented at national and international conferences, published in scientific papers, and used
when conducting English lessons with high school students.
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ADNOTARE
Iskender TOPCU

Conditii pedagogice de formare a competentei comunicative la elevi prin activititi ludice
n predarea limbii engleze. Teza de doctor in stiinte ale educatiei, Chigindu, 2026

Volumul si structura tezei: introducere, trei capitole, concluzii generale si recomandari, bibliografie din 215 surse, 162
de pagini text de baza, 10 figuri, 23 tabele, 12 anexe.
Publicatii la tema tezei. Rezultatele au fost publicate in 14 lucrari stiintifice.
Cuvinte-cheie: competenta de comunicare, competenta de comunicare a elevilor, demersul bazat pe competente,
activitati ludice, sarcina de joc, situatie de joc, simularea situatiei de joc.
Domeniul de studiu: teoria si metodologia instruirii (limba engleza).
Scopul cercetiirii consta in stabilirea reperelor teoretice ale conditiilor pedagogice in vederea formarii competentei
comunicative a elevilor prin activitdti ludice in cadrul lectiilor de limba engleza si verificarea practica a eficientei
acestora.
Obiectivele cercetiirii: Determinarea reperelor teoretice privind formarea competentei comunicative a elevilor;
interpretarea oportunitatilor metodologice ale formarii competentei comunicative in limba engleza si descrierea
nivelurilor de formare a acestora in procesul de invdtare a limbii engleze; determinarea si evidentierea conditiilor
pedagogice si a metodologiei experimentale pentru formarea competentei comunicative prin activitati ludice in cadrul
orelor de limba engleza; studiul experimental si estimarea eficientei metodologiei de formare a competentei

comunicative la orele de limba engleza.

Noutatea si originalitatea stiintifica rezida in identificarea perspectivelor teoretice actuale ale valorificarii pragmatice a
activitatilor ludice in procesul de invitare a limbii engleze; precizarea si dezvaluirea semnificatiei conceptului de
,competentd de comunicare a elevilor”; definirea si fundamentarea teoretica a structurii competentei comunicative a
elevilor (valoare motivationald, semnificatie cognitiva, reflex emotional §i control); discriminarea nivelurilor de
dezvoltare a competentei comunicative a elevilor, formularea criteriilor de evaluare si a indicatorilor competentei
comunicative a elevilor.

Rezultatele stiintifice obtinute in cercetare constd in determinarea fundamentelor teoretice si metodologice privind
formarea competentei comunicative in limba engleza a elevilor, prin elucidarea oportunitatilor metodologice de utilizare
a activitatilor ludice la orele de limba engleza.

Semnificatia teoretici a cercetirii este sustinutd de definirea si dezvoltarea conceptelor-cheie ,,demersul bazat pe
competente”, ,,competenta de comunicare”, ,,sarcina de joc”, ,situatie de joc”, ,,simularea situatiilor de joc”. Conceptul
,,competenta de comunicare a elevilor” a fost clarificat si specificat. Rezultatele cercetarii au favorizat determinarea si
fundamentarea teoretica a structurii competentei comunicative a elevilor (valoare motivationala, semnificatie cognitiva,
reflex emotional si control), criteriilor si indicatorilor specifici competentei de comunicare: motivational (motivatia
pentru invatarea limbii engleze, atitudinea fatd de studierea limbii engleze); comunicativ (cunostinte lingvistice,
competente de comunicare, competente de comunicare nonverbald); emotionala (toleranta, empatie, inteligentd
emotionald); diagnosticare (nivel de comunicare, nivel de cunoastere experimentata a limbii engleze).

Valoarea aplicativa a lucririi constd in elaborarea si dezvoltarea recomandarilor metodologice adresate profesorilor
din invatamantul preuniversitar in vederea formarii competentei comunicative active in cadrul activitatilor ludice;
dezvoltarea modelului tehnologic al situatiilor comunicative; identificarea cerintelor metodologice pentru formele de
activitati ludice de predare destinate formarii si dezvoltarii competentei comunicative a elevilor.

Implementarea rezultatelor stiintifice s-a realizat prin intermediul cercetarilor experimentale din cadrul scolilor 1, 16,

38 si LT "Chernomorsky” din orasul Odesa, la cursurile de limba engleza, prin implementarea fundamentelor teoretico-
aplicative elaborate si structurate in Modelul de formare a competentei comunicative a elevilor prin activitati ludice la
orele de limba engleza, inclusiv prin participarea la conferinte nationale si internationale, publicarea materialelor

stiintifice si realizarea activitatilor practice cu elevii care invatd limba engleza.
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