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CONCEPTUAL GUIDELINES OF RESEARCH

Current research: Violence is a sensitive issue that creates anxiety and,
because it provokes emotions and has negative images, it requires courage to be
confronted. Large-scale acts of violence, especially in schools, can confuse and
frighten children who may feel in danger or worry that their friends or loved ones
are in danger. Incidents of violence in Israeli society in general and among young
people in particular are also characteristic of the Arab sector.

The increase in the number of violent incidents in Arab society in general,
and among students in particular, requires that all schools adopt educational
measures at the level of the whole system to combat this phenomenon, which is
not new and is constantly growing. Violence is perceived as a form of destructive
and illegitimate aggression and is defined as “the use of physical or other force
against another person in order to harm his or her body, dignity, property, spirit
or culture” [148, p.77]. The principal, of course, has a key role to play in
improving the school climate and reducing violence [17].

Such a positive climate offers the possibility of perceiving violence as a
subject of dialogue within the system, which requires the involvement of many
staff members in resolving these issues.

Parsons [3, p.84] argues that the creation of a favorable school climate
begins with the principal and is reflected in the relationships between teachers,
between teachers and students, among the students’ group, in the commitment of
teachers to achieve school goals, in the ethos of the school and so on. Taylor
supports this statement by saying that the principal deliberately shapes a positive
climate in the school. As a school leader, combating violence is one of the
principal’s responsibilities [8, 137].

Leaders are the people who advance the goals, motivate the actions of others.
They often initiate change to achieve existing goals or formulate new ones.
Existing knowledge on this subject repeatedly shows that the management and
leadership style of the principal must indeed change, but in practice, despite all
the research, recommendations, no real change is made [149, p.42 -43].

Overview of the research situation and identification of the research
problem. According to many authors, the current level of violence in Arab
educational institutions is unacceptable. A comfortable school climate would rule
out unacceptable violence and that is why we have chosen this issue as a research
topic: examining school management and leadership styles, which could improve
the psychosocial climate and reduce the level of school violence.

The school, in this sense, is perceived as a primary place where there must
be a positive educational climate that can deal with disciplinary issues and
violence [19].

Recent social changes and their impact on the education system have
exacerbated these issues, and principals have acknowledged that addressing them
has become more difficult. Disciplinary issues obstruct the achievement of
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educational goals and, above all, those related to ethics and attitudes.

Violence among children and adolescents in Israel is reaching public
attention at its worst, when the media reports extreme cases of crime, rape or drug
trafficking [20].

Among the causes of increase in violence are: poor school results, feeling
alienated from school, acknowledging that there is violence in school, difficult
financial situation, poor nutrition or hunger of students suffering from domestic
violence, the influence of violence in TV movies, advertising, computers and the
internet, rising levels of violence in society and the ravages of terrorism [10].

General information on crime in Israel in 2019 indicates that approximately
33% of Israeli violence takes place inside schools, 500,000 are defined as children
at risk, of which 134,000 are at high risk; in 2009, 30,852 criminal cases were
opened on young people in general, of which 6,518 were for violent crimes [16].

The subject of violence against children and adolescents often comes up in
discussions, especially in cases of extreme violence, such as the participation of
adolescents in homicide, robbery or sexual violence. The main problem is not
necessarily in these extreme cases, but in the daily exposure and involvement of
adolescents in various levels of violence, such as harassment, swearing, threats,
boycotts, property damage, extortion, pushing and fighting [20].

School violence threatens the safety of students and teachers and harms
educational attainment [14]. Deep educational processes that promote mental
well-being can prevent violence and reduce the need for punishment. The increase
in violence in society becomes parallel to the increase in acts of terror in Israel
[12, p.117].

High rates of violence in Israel in general and in the education system in
particular are a challenge for schools to take action to improve the situation in the
face of dissatisfaction with the current situation.

At the same time, it should be noted that the issue of school violence has
been addressed by many researchers internationally and in Israel.

So American psychologists Eron L.D., Huesmann L.R., Walder L.O.
analyze the influence of television on the phenomenon of violence, and Meloyd
V.C. analyzes the impact of the economic situation of families on school violence;
Parsous L.H., Peterson R.L., Skiba R. investigate the influence of psychosocial
climate on reducing school violence.

In Israel, Atia M., Oplekta Y. (models of school behavior management) have
been concerned with this issue; Avidov-Unger and others (the role of teachers in
preventing and reducing school violence); Benbenishty R. conducted an analysis
of violence in the Israeli education system; and Zimerman S., Frenkel R. put
forward some suggestions for educational intervention to reduce school violence.
At the same time, there are a number of papers in Arabic, in which the authors
analyze the issue of school violence. Abu Saad I. researches the role of the
organizational climate, and Asor A. focuses on the cognitive development of
students as a factor in reducing violence in schools.
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In the Republic of Moldova, the issue of violence in school, but also among
young people, in general, is addressed in psychological and sociological research,
conducted by S.Toma, A.Potang, E. Sofroni etc. The pedagogical works in this
sense are also known, resulting from V. Bodrug, L. Cuznetsov, C.Balan etc.

The problem of school violence in the Republic of Moldova is also in the
sights of state policies. In 2014, child protection strategies (2014-2024) were
implemented, as well as instruments regarding the intersectoral cooperation
mechanism for the identification, assessment, referral, assistance and monitoring
of children - victims and potential victims of violence. In 2022, the Methodology
on Preventing and Combating Bullying was approved (MEC Order No. 10124 of
13.10.2022).

Therefore, the general analysis of the context in the Arab schools of Israel
with reference to the subject of violence, but also the analysis of different
theoretical and methodological approaches, in this sense, allowed us to formulate
the research problem: what are internal and external factors that cause violence
in schools in the Arab sector and which are managerial and educational
mechanisms to prevent and reduce the level of violence between students, which
would ensure a favorable psychosocial and educational climate for all students,
which in turn would ensure the effective functioning of Arab schools in Israel.

The aim of research: to substantiate the managerial framework for
preventing and reducing the level of violence in schools in the Arab sector, Israel?

Research objectives:

¢ Analysis of theoretical approaches to managing the prevention and reduction
of school violence.

e Analysis of the Israeli context and the peculiarities of violence in schools in
the Arab sector.

e Substantiation of a Management Model for the prevention and reduction of
school violence.

e Substantiation of the manager’s role in preventing and reducing violence in
school.

e Experimental validation of the Managerial Model for the prevention and
reduction of school violence.

Research hypothesis: Due to the fact that the principal is a key figure in the
school who is mandated with the power to make decisions, to design the school
development strategy and is perceived as a significant factor in ensuring the
results of the educational institution, we assume that he/she can also be the
decisive factor in preventing and reducing school violence by combining
leadership styles depending on:

e real context in which the violence takes place;

e cultural and social particularities, but also the organizational culture of the
educational institution;

e opportunities for human resources and teachers” attitudes towards the issue
of violence.



The research methodology involves:

— theoretical methods:

« analysis and synthesis of literature;

« hypothetical-deductive;

« modeling;

— empirical methods:
 Observation;
 (uestionnaire;

« conversation/interview;

. pedagogical experiment;

— mathematical and statistical methods.

Research process: All interviews took place in the academic year 2015-
2019. The interviews were conducted in the north, then in the center, and then in
Jerusalem. The first interview was at Kawkab. Some of the interviews were done
after school, while others were postponed because the principals had urgent
problems and could not meet me.

The second interview was conducted at Kabul High School, which is also in
the north. The fifth interview took place in the village of Jatt, followed by an
interview in the two secondary schools in Baka al-Gharbia: the Baka High School
of Science and Technology run by the municipality and the Al-Najah Baka High
School run by the Amal Network.

At the end of each interview, we randomly selected a class without the
principal’s intervention. After each interview, | listened to the recorded
conversations to prepare for the next one.

The novelty and originality of the research lies in the following:

e The transfer of the general theoretical framework in the set of conceptual
provisions, determined by the sociocultural particularities of the educational
institutions in the Arab sector, which aim at:

- the genesis of violence occurrence in school,

- internal and external factors of school violence;

- methodology for preventing and reducing school violence.

e The identification and valorization of the school principal’s role in
preventing and reducing school violence by:

- combining leadership styles depending on the context, the type of

violence, the motivation of students involved in violence;

- identifying and applying a dominant style, determined by the substance

of conflict, which led to violence and the current situation;

- empowering teachers and parents by delegating functions and

responsibilities in preventing and reducing school violence.

e The substantiation of Management Model for Prevention and Reduction of
Violence in School by motivating students to good results, by cooperating
and collaborating with different groups of students by carrying out joint
projects, by permanent psychological assistance etc.
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The problem solved in the research lies in establishing the internal and
external factors that cause violence in schools in the Arab sector and the
managerial and educational mechanisms to prevent and reduce the level of
violence between students, which would ensure a favorable psychosocial and
educational climate for all students, what, in its turn, would ensure the efficient
functioning of the Arab schools in Israel.

The theoretical significance of the research consists in:

e Fundamentals of a theoretical approach to the prevention and reduction of
school violence from a managerial perspective, focused on the socio-cultural
and educational particularities of educational institutions in the Arab sector,
but also on valorizing on the managerial values of the school principal.

e Substantiation of a concept of interconnection between the substance of
violence, the concrete situation and the managerial style in the process of
prevention and reduction of violence in school. This concept can be defined
as a combination of managerial styles in reducing contextually and
socioculturally determined school violence.

e Establishment of the conditions and internal and external factors that cause
the occurrence of violence in school and those that diminish and reduce the
manifestation of violence in school.

e Conceptualization of managerial, pedagogical, but also psychological
approaches focused on preventive actions and methods, on actions and
methods of intervention during the conflict, on actions and methods applied
at the post-conflict stage, based on the principles:

— the principle of human approach to those involved in the conflict;

— the principle of integrated and situation-based approach;

— the principle of focusing on the student;

— the principle of social employment and offering positive rewards for

prosocial behaviors.

The practical value of the research lies in:

e The possibility of applying the Intervention Program and the methodology
for preventing and reducing school violence in all schools in the Arab sector.

e The proposed methodology can be used in the process of initial and lifelong
training of managers and teachers.

e The research results can be applied to the development of educational
problems at the state level.

e The experience gained by school managers in experimental schools can be
taken over by other managers.

Implementation of scientific results: schools in the Arab sector, Israel.

Approval of results: The basic ideas of the research were presented in the
papers of the international scientific conferences: International Scientific
Conference “University Education and Labor Market: Connections and
Perspectives” (November 21, 2014, Moldova State University, Chisinau);
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International Scientific Conference “Assessment and Evaluation for Learning
(December 15-16, 2018, The Van Leer Jerusalem Institute, Israel); also during
the meetings of the Department of Education Sciences and of the Scientific
Research Center ,,Education and Social Policies” within the Moldova State
University.

Publications on the thesis’ topic: The scientific results of the research are
reflected in 6 articles in scientific journals from the National Register of
specialized journals (5 in the Journal “Studia Universitatis Moldaviae”,
“Education Sciences” Series, Category B and 1 in the Journal “ACTA ET
COMMENTATIONES”, “Education Sciences” Series, Category B), as well as 2
scientific articles in collections of materials of international scientific
conferences.

Volume and structure of the thesis: introduction, three chapters, general
conclusions and recommendations, bibliography (167 sources), annexes 3,
content text (171 pages), 17 tables, 3 figures.

Keywords: management, manager, leader, leadership, leadership styles,
violence, school violence, school climate, violence prevention, violence
reduction.

THESIS CONTENTS

The Introduction describes the relevance and importance of the research
problem, as well as the purpose of research, the objectives, the novelty and the
value of research. It also includes the theoretical and practical significance of the
research, the results of main investigations and the summary of thesis’ sections.

Chapter 1 ”Theoretical approaches of the management of prevention and
reduction the level of violence in school” presents theoretical approaches to
managing the prevention and reduction of school violence: defining management
and leadership styles, school climate and school violence, the importance and role
of a school principal in shaping the climate and level of violence, the role of
teacher and numerous programs that help to prevent violence among young
people in Israel.

A principal is one who, in collaboration with school staff, can develop an
atmosphere of violence prevention. It is mandatory to provide the principal with
the appropriate tools to enable him/her to fulfill his/her responsibilities and
abilities [22, p.7]. This repeated recommendation is based on the assumption that
a school principal is a “key figure” in every aspect of a school. Most of the
principal’s responsibilities are considered by the organization of the school, the
management of school resources, the drawing of pedagogical line of the school,
the activation of school staff, the development of internal management and the
predominant atmosphere in the school.

Arab societies, in general, and especially in Israel, are characterized by great
religious and ethnic diversity, different ways of life, and so on. However, Arab
societies have much in common: experience transformed into wisdom and
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knowledge, best expressed in the well-known Arabic saying: “Older than you by
a day, wiser than you by a year.”

This hierarchy exists not only in society as a whole, but also in nuclear and
extended family units. Therefore, decisions are not made democratically, and
certain friends can often dictate their opinions and wishes. Gender differences in
Arab society are quite clear, men are significantly dominant, and older women,
especially mothers, are key agents and both have relative power, as well as formal
and informal influence on many aspects of life [21].

The Arabs of Israel, as a minority group affected by the encounter with
Western society, are forced to deal with health, socio-economic, educational and
welfare issues as this society has become in transition with changing needs that
are met neither by any of the communities, nor by institutions. The services
provided by the state are inadequate in terms of accessibility, availability and
cultural adaptation to Arab society. This stems from the fact that the majority
applies its hegemony over the minority, that is the strengthening of state
domination over Arab society in all aspects of life. Hegemony can lead to the
oppression of all social categories, which, together with this ideology, is used by
the majority as a tool that intends to explain, justify, legitimize and perpetuate the
circumstances of its hegemony. This situation can lead to inferiority of the
minority group and inequality of access to different resources, such as
employment, education, social services, etc. Minorities are subject to the
influence of the dominant culture found in their vicinity, but at the same time,
they are well rooted in their original culture. This situation gives different
meaning to their problems, efforts and ability to ask for and receive help. The
problem created is that different worldviews, cultural values and beliefs lead to a
discrepancy between the norms and expectations of the two cultural backgrounds.
The result is cultural dissonance - an internal conflict that results from increased
stress and pressure, from the fact that the minority must conform to the conflicting
and contradictory demands of its own and dominant culture. The members of the
Israeli Arab minority may feel as if they are living a double life: at the level of
the family in which life is more adapted to the Arab cultural traditions and at the
level of public life, which is much more related to the general Israeli society. In
general, Arab society feels threatened by Western culture that demands
acculturation. Therefore, there is a tendency to return to traditional customs,
symbolized by religion. Arab society is integrated into the Israeli system in certain
areas, such as the economy, but in another areas differentiation is maintained.
This process of integration/segregation is a dilemma for an Arab individual: how
far he/she can accept Western cultural values and, at the same time, maintain
his/her cultural identity. We are sure to say that young Arab adults acculturate
faster than older ones because they are more exposed to the Western environment
by the media and the education system. This can lead to intergenerational as well
as intercultural conflict.

Acculturation is a process of adaptation or transformation, in which an
individual or an ethnic, social, religious, lingual or national group adapts to and
integrates into the cultural values and models of the majority group. A higher
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degree of acculturation is assimilation or acclimatization - a process in which an
individual or a group adapts to and integrates into the culture, values and patterns
of another group.

Integration is reflected in the level of groups or individuals from the minority
participation group in all aspects of the other society’s life: from social, cultural,
economic and political point of view. On the other hand, this can be done through
biculturalism (or multiculturalism), while maintaining its own cultural identity.
Biculturalism is the ability to live simultaneously in two cultures. This includes
the ability to effectively mediate the gap between the original culture and that of
the dominant society.

In addition, Israeli Arabs face an extreme conflict between their Arab and
Israeli identities. Many consider themselves in the first place Palestinians and, at
the same time, an undisputed part of Israel. [21]

Chapter 2 ”»Conceptual and methodological approaches of the
management of prevention and reduction the level of violence in school”
presents the conceptual, methodological approaches to managing the prevention
and reduction of school violence.

The conceptual framework of the management of prevention and reduction
of the level of violence in school resides in the following

I. Provisions:
¢ Violence is a violation of human dignity and the fundamental rights of
both children and adults. The prevention and reduction of violence must
be carried out in a manner that respects all those involved as human
beings and upholds their dignity and respect for their rights and, in
particular, their right to physical and mental security.
¢ The management of preventing and reducing the level of violence in
school is determined by (1) external factors (culture, traditions, climate,
etc.) and internal factors (students’ mental state, level of education,
behavior, etc.) and (2) theories of social education, theories of student-
centered education, psychological theories on the phenomena of
violence.
I1. Principles:

¢ the principle of human approach to those involved in the conflict;

o the principle of integrated and systemic approach and depending on the
context;
the principle of focusing on the student as an indisputable value;
the principle of social employment and offering positive rewards for
personal behaviors;

e the principle of leadership in reducing violence in school, the

determining role of the school principal;

o the principle of creating and valorizing on the favorable psychosocial

climate.

Creating a safe school climate is a common mission of all members of the
school community and the community in which a school is located. It is essential
to establish cooperation between all relevant factors:
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Teaching staff, management staff, assistants, students, parents and
community and city staff. The more students and parents feel like partners in the
process of creating an optimal educational climate and recognize their mutual
responsibility, the greater will be their desire to support and implement these
processes [18].

The school must create a persistent and continuous systematic program. The
program is based on a strategy that refers to a combination of components over
time, the age range in the school and the cultural context of the school
environment, creating partnerships between all the involved.

A school principal and educational staff lead the process of building a safe
climate.

A principal and the educational staff are personal examples in their behavior
and in taking responsibility for the educational process. Creating a safe climate
and combating violence is part of the school principal’s and teachers’ missions,
not of the out-of-school forces. There is a place for the temporary combination of
programs activated by outside professionals, but the emphasis must be on
intensifying the internal forces of a school, by deepening the training and
internship of teaching staff, including school support staff [18].

A school principal has an important role to play in improving the school
climate and reducing violence. Inbar [15, p.25-26] argues that the more autonomy
a school is given in pedagogical and financial management, the greater is the
influence of a principal as a navigator of significant processes in a school and the
climate inside it. Educational research according to Bush & Golbir [13] indicates
that, as the principal is perceived by his/her staff, parents and students as a
motivating force in the school, his/her contribution (positive or negative) to the
institution is more pronounced. In recent years, as the central oversight of the
Israeli educational institution has weakened, principals have gained more
independence to manage their institutions on their own, so that their prominence
can be expressed in a more pronounced way than before.

And when a principal is the leader of a school, violence is part of his/her
task, he/she must be a leader who knows how to deal with violence, because
leadership is the influence of the actions of others to achieve the desired goals.
Leaders are people who shape the goals, motivations, and actions of others.
Because it often initiates changes to achieve existing and new goals, leadership
requires a lot of creativity, energy, and skill. [13]

A school principal is placed at the head of the social-educational system in
his/her school. As a principal, he/she becomes the central figure of the school,
with the strength to shape and express the climate and organizational tasks.

Many researchers in the field of education argue that the leadership style of
a principal is the main factor that contributes to the efficient functioning of a
school. A principal is perceived as a significant factor in determining the
direction, character and outcomes of a school and is a key person responsible for
shaping the processes and methods implemented in the school. Different
educational staff argue that the variety and roles of a principal in daily school life,
the skills and behaviors they need to undertake are diverse and complex.
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The role of the school principal affects both the other holders of positions in
the system and the atmosphere and daily school life. A principal is perceived as
the one who runs the school and the teaching staff. In addition, a principal is a
major factor in the educational outcomes of his/her school, as he/she emphasizes
school policy and his/her educational perception largely determines his/her
learning and social climate. [23] In addition, it is known that the activity of a
principal is very important for the perception of teachers, their intentions and
behaviors as part of a school atmosphere.

It is very important to encourage professional staff in a school to behave
positively and socially and to suppress violence and harmful behavior. A school
staff, qualified in ways to encourage appropriate behavior and who know how to
deal with heterogeneous classes, can easily affect the level of violence in a school.

In this context, a Management Model for the prevention and reduction of
school violence was developed, focusing on the principles and conceptual
provisions of the research reflected in Fig.1.

Combination of leadership styles provides ample
space for maneuver in combating violence

Leadership style is chosen according to
situation

Current school situation is changed due to
combining leadership styles

Combined leadership styles have helped
prevention program that reduced violence

Following the program Setting a clear A R £ ) R
led to success treatment objective series of preventive actions
Turning violence into a Mapping violence Connected to |connected to student | Connected to teachers
challenge factors community
ing people I of fessional training of
outside home in educational actions teachers

Outside lectures Dialogue with students Strengthening teachers

Decentralization of authority
Social involvement and position sharing

Cooperation between

Inclusion of unofficial management and staff

programs

Combination of ip styles ion program has led to Changing leadership style has
has led to reduction of violence reduction of students' violence increased feeling of security
‘more than verbal violence

Fig.1. Managerial Intervention Model on Prevention and Reduction of School
Violence
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Chapter 3, “Experimental Validation of Managerial Model for
Preventing and Reducing Level of Violence in School” describes, first of all, the
research methods and tools.

The purpose of this study is to examine the impact of school leadership on
the level of violence in high schools in the Arab sector in Israel, to characterize
the principal’s approach to violence and how the principal can reduce the level of
violence, and to examine changes in leadership style to reach a low level of
violence.

The study focused on management styles that reduce the level of violence
and the construction of a preventive plan to reduce the level of violence combined
with the integration of management styles.

The following table 1 describes the numerical values of student violence in
schools. There are three parameters of violence - verbal, physical and sexual. Abu
Ghosh School is a leader in all three parameters.

Table 1. Comparison of Different Types of Violence in Schools
Participating in Study

Verbal Physical Sexual _V|olence
School Violence | Violence | Violence n
General
Cabool Average 2.91 1.83 1.71 2.15
N 32 32 32 32
Standard 1.28 .81 1.24 .78
Deviation
Abu Average 4.32 4.03 3.10 3.81
Ghosh N 24 24 24 24
Standard 1.49 1.21 1.46 1.21
Deviation
Bagah Average 3.19 2.70 2.28 2.72
(Al N 30 30 30 30
Najah) Standard 1.53 1.66 1.58 1.23
Deviation
Kfer Average 3.41 3.05 1.91 2.79
Cana N 30 30 30 30
Standard 1.33 1.27 1.12 1.11
Deviation
Kfer Average 3.05 241 1.95 247
Mnda N 32 32 32 32
Standard 1.27 1.03 1.182 .89
Deviation
Jat Average 3.52 2.60 1.50 2.54
N 27 27 27 27
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Standard 1.24 .95 .93 .89
Deviation
Cocab Average 2.77 2.18 131 2.08
N 40 40 40 40
Standard .98 .85 .67 12
Deviation
Average 2.53 2.13 1.43 2.03
Bagah N 24 24 24 24
Standard 1.05 .86 .76 .67
Deviation
Beit Average 2.93 2.22 1.79 2.31
Safafa N 25 25 25 25
Standard 1.24 .78 1.03 .56
Deviation
Um Al Average 2.47 2.12 1.53 2.04
Fahem N 19 19 19 19
Standard 1.73 1.53 .76 1.20
Deviation
Total Average 3.11 2.51 1.83 2.48
N 283 283 283 283
Standard 1.37 1.24 1.20 1.05
Deviation

Paragraph 3.2 of this chapter discusses the population and the study process.

The parameters for selecting the current research group were determined
according to its purpose. The aim of the study is to focus on school principals and
students. The principals of 10 schools were randomly selected without any prior
knowledge of the level of violence in their schools and their leadership styles.
Students in a class were randomly selected from the same schools.

The research focuses on ten schools in the Arab sector in Israel. This approach
to subjects’ selection (principals) is called criteria sampling, in the sense that
study participants meet a predetermined key criterion [4]. In the case of this study,
the main and most important criterion is that the principals have at least five years
of experience.

Two main groups participated in the study: principals and students. The choice
of principals is based on the objectives of this study, which focuses on principals
with experience of five years or more. 10 principals and 283 students in grades
10-12 participated in the study.

Four principals were chosen at random from the north of the country in the
villages of Kawka, Kafr Manda, Kabul, Kafr Kana. Four principals were selected
from the center of the country: Umm al-Fahm, Jatt and two from Baka al-Gharbia.
Two other principals were selected from the Jerusalem area: Beit Safafa and Abu
Ghosh.
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The experience of principals ranged from 5 to 20 years, and their level of
education was different, two principals had a master’s degree in management,
four had a master’s degree in education, two had a master’s degree in management
and a course in school management, and two principals had a master’s degree in
education and a course in school management.

The characterization of each separate principal in terms of education and
experience, as well as the main points that distinguished them enriched the study,
fully describing the population studied.

The intervention program presents the major themes derived from data
analysis, as described in the second section of the methodology (research
method). Coding and data analysis have generated three key categories, which,
around school management, affect the level of violence and are centered
on/gravitate around management styles, forms and causes of violence and
methods of coping. These categories are the main indicators of the influence of
school leadership on the level of violence and each category includes its
characteristic themes.

The findings of this chapter are presented in the sections of the Program; each
section is one of the categories. Each section (category) introduces the main
themes that characterize it and identifies managerial actions to prevent and reduce
school violence.

Therefore, the structure and content of the Intervention Program are as follows
(see Fig.2). It should be noted that the school principal always applies this concept
of the Program in relation to the concrete situation in the school, by establishing
the appropriate actions for this situation.

Influence/impact of school management
on level of violence

Handling Physical and verbal Factors that determine
mode violence management style
P i \t the moment] Factors of Surrounding Personal
bbbl of incident violence factors factors

Non-conventional E " Internal
xclusion External "
activities (inside the school)

Personality

alification 2
Students Qualificati Experience ity

Social education Jnviting parents Society | Students |_ITeaching staff

Lectures by law
enforcement
officers

Police dan staff School Teaching
summoning (Hamulet) 1 climate " experience

- Leadership Managerial
Lectures by clergy | Reproach L Politics { " style Parents R
Involvement of =F .
studentsin school | L. T i School climate
program

{
Awareness of

students' potential Mixed styles Educational Structural Human

Editing school's constitution in
collaboration with students

Fig.1. Concept of Intervention Program on Prevention and Reduction of
School Violence
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At the pre-experimental stage, it was found that school principals use
different methods to reduce the level of violence. Some of these measures address
violence during the incident, while others are called preventive, and their aim is
to strengthen students and schools. To combat violence, the Ministry of Education
instructs school principals to have the issue on the agenda and to initiate
educational activities to ensure that social norms and messages are understood by
school staff.

Table 3 shows the numerical expression of the ways and levels of the
principal and the teaching staff to deal with violence at school.

Table 3. Description of Study Variance Distribution: Level of General
Violence Treatment and Level of Treatment by Principal and Staff of Violence
Among Participants, Averages, Standard Deviation And Cronbach’s Alpha

Cronbach’s
Alpha
Credibility (o)

General level 282 3.72 1.40 .883
of violence
treatment
Level of 282 4.02 1.38 .853
violence
treatment by
staff
(General) level 282 4.04 1.55 971
of violence
treatment by
principal
Level of verbal 281 4.18 1.51 .937
violence
treatment by
principal
Level of 281 4.07 1.57 .940
physical
violence
treatment by
principal
Level of sexual 281 3.98 1.54 .930
violence
treatment by
principal

Number of Standard

Variance Participants | “®™9® | Deviation
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Some executives reported using preventive methods to prevent violent
incidents in the future. They add that the purpose of all programs is to prevent
violence rather than treat it.

The goal is to prevent unwanted situations before they start. Most principals
are in favor of the School Violence Prevention and Reduction Program. They
believe that schools should have this Program to provide people with a sense of
protection and defence among students, teachers and the school administration
and to create circumstances that allow for a safe learning environment by
restoring the authority of teachers and leaders.

Consequently, the intervention program was implemented there for a whole
year. This included changing the human approach of the principal to an integrated
approach, depending on the situation. The principal stated that there was a change
in his/her method of administration. After the intervention, the same questionnaire
was distributed to the same group of students, and the principal was interviewed
once again. The results were compared. The intervention program distinguished
between long-term and short-term systemic and educational intervention
programs. The program emphasized the promotion of long-term operational
objectives for the introduction of real, gradual and consistent changes in the
school. These objectives include establishing clear policies, continuous
application of procedures, promoting the learning and teaching process,
expanding the variety of teaching methods, adapting learning content to students,
promoting a democratic lifestyle, enriching the physical environment, developing
life skills, providing of positive rewards for pro-social behaviors and helping
others, mutual respect, social employment, etc. In addition to long-term strategies,
the school must adopt short-term strategies to deal with violence. These actions
relate to the immediate measures to be taken in response to any violent incident,
specific emergency interventions, the identification and diagnosis of children at
risk and the creation of treatment frameworks for violent children and victims of
violence. The intervention program was in line with the conservative lifestyle and
culture of Arab society.

It can be deduced that the intervention program was very successful,
especially in terms of students’ reports on reducing violence. Students are the
most vulnerable group who face violence at the base, and then the violence is
removed, they feel protected, and they feel that the principal and staff take the
issues of violence into account and really combat them. Table 11 shows the
comparison of children’s protective feelings before and after the intervention.
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Table 3. Averages, Standard Deviations and T-Test Results for Comparison of
Pair Patterns Means of Protective Feelings at School Before and After
Intervention Program

Feeling of protection t at
school
df =23
After before
N =24 N =24

Average 411 3.48
*** 3.362-

Standard Deviation .89 .53

*** P <001

The table shows that there is a statistically significant difference in the feeling
of protection at school before and after the program. The feeling of protection was
increased among the students after the intervention program. ,7(23) =-3.362 )
(P <.001 .

In addition, students report that they try to resist violent behavior, are more
respectful of school staff, and believe that their principal is vigilant. Students
admit that the intervention program has reduced their violence. The numerical
results are shown in Table 4:

Table 4. Averages, Standard Deviations and T-Test Results for Comparison
of Pair Patterns Means of General Violence at School Before and After
Intervention Program

Level of violence at school
t
df =23
After before
N=24 N = 24
Average 2.58 3.82
*** 4,561
Standard Deviation .56 1.21
*** P <001
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The table shows that there is a statistically significant difference in the level
of general school violence before and after the program. In addition, the level of
general violence among students decreased as a result of the intervention program
(t(23)=4.561, P <.001) .

We can deduce from what we have described above, that the process of
choosing (adapting) the management style is subject to the factors related to the
previous results. Some principals were affected by certain factors while shaping
their styles; when some adapted humanistic leadership, some educational
leadership, some structural leadership, and the rest chose to combine more than
one style. Modeling of principals’ styles is based on the factors that surround
executives both on a personal level and in environmental standards.

Each principal has his/her own unique style that derives from his/ her
character and traits, but when we talk about a leadership style, we usually refer to
the decision-making method, the way we adopt them, and the degree of
involvement of the principal in the process of work.

Each component of the system influences the position of the principal
differently. Principals are responsible for the processes that take place in the
school, the processes that turn resources into results.

The observation of relationships and processes within the school is identical
to the perception of open systems that move towards complementarity and
emphasize the interactions and reciprocal effects between all the factors that make
up the model.

Each unit depends on the environment to obtain resources, and its interested
parts determine its limits. A development process is a feedback between the
system and, consequently, between the components of the system itself. Thus, the
system is as adaptable and receptive as the body. For the administration to have
more influence on the quality of education, there must be a significance for the
order of the stages of the flow of resources to the school, through the intermediate
product to the results of the educational process.

From the results of the manifestation of violence and from its causes, we can
deduce that there are two types of factors of physical and verbal violence, internal
and external. Students are influenced by two levels in their lives, school and
environment. Students are exposed to many factors that put a lot of pressure on
them. If these factors are clear, it is the duty of the principal, with the support of
his/her staff, to root them out. His/her broad vision of these factors, without
ignoring any factor, will ensure his/her great success in eradicating the
phenomenon of violence. Therefore, the principal’s style will give him/her a
broader and deeper view of the causes of violence, the principal who acts in
accordance with a single style will see them from a perspective, compared to a
broader vision of a principal who uses a mixed style. He/she will perceive both
internal and external factors from different perspectives, which will give him/her
the opportunity to combine them and form a more comprehensive vision that will
help him/her to identify the root of the phenomenon of violence, to have
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additional control and giving it several methods.

Response to misconduct must be adequate, reasonable, correct, and
appropriate. Whenever action is taken against students, they must be explained
and should be given a chance to respond and explain themselves. Before making
the decision on punishment, school staff must listen to the student’s response.
However, school staff may take action without hearing from students if an
immediate response is needed or if there are good reasons not to hear it.

Principals reported that the Intervention Program reduces violence and that
the integration of the Prevention Program and educational activities increases
students’ knowledge and provides them with better ways of thinking. If the child
is busy, he/she does not make others busy with his/her problems. This method is
characterized by strengthening students and involving others who can influence
students. To check if the preventive method is effective and useful, | decided to
try it in one of the ten schools that have been the subject of the current study.

GENERAL CONCLUSIONS AND RECOMMENDATIONS

1. In our research, violence has been defined as disrespect, lack of tolerance,
lack of mutual appreciation, ignorance of individual rights, ignorance of
social norms, denial of an individual’s right to a sense of security, lack of
communication’s coordination.

The research highlights that the combination of the personal system
(cognitive and emotional) with the ecological system explains the
germination and increase of violent and aggressive behavior. Only when
certain attitudes and variables come together can violent and aggressive
behavior be anticipated. In this sense, it is found that some ecological
conditions, prevalent in the suburbs, encourage violent, aggressive behavior
and they are:

e An environment in which a teenager receives reinforcement through
violent behavior.

e An environment in which a teenager has many opportunities to see
violence.

e An environment in which a teenager has experienced personal violence
on a daily basis.

e An environment in which there are not many opportunities to develop
positive and meaningful social and emotional relationships with others.

2. Along with the ecological system, it has been found that a person’s cognitive
system has a very large influence on the prediction of violence. Research
has shown a relationship between violent behavior and many beliefs held by
those who engage in violent behavior:

o Belief in their ability to express aggression.

o Belief in the legitimacy of aggression and its acceptance.

e Conviction of the positive results of aggression, including the rewards
that flow from it.

e Conviction to increase their status and pride as a result of violent
behavior.
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The rate is extremely low among high school teachers in 2003, out of 600
teachers, 400 responding teachers show that they do not have the tools and
knowledge to deal with violence in their school and that violence and
disciplinary issues are the most difficult issues in today’s education system.

Despite the necessary training, in which principals and teachers receive
help to deal with and respond to violence, specific knowledge and skills and
focused training during professional work must be acquired. About 33% of
school principals and about 20% of class teachers consider that they do not
have the necessary tools to deal with cases of violence.

Benbenishty argues that principals and class teachers are required to take
primary responsibility for preventing and dealing with cases of school
violence. Also, the responsibility for supervision and monitoring assigned
to teachers is due to the contractual clause, explicit or obvious, between a
student and his/her parents - on the one hand and school management - on
the other hand, and breach of this obligation is a breach of contract with a
student’s parents.

The Committee subsequently recommended that the design of study
units be encouraged in the training and apprenticeship program for pre-
school teachers, teachers and principals, which would help to prevent
violence. Less than 33% of principals and less than 25% of class teachers
consider that they have received adequate training to deal with violence in
their vocational training. As a result, the training of principals and teachers
is necessary to equip them with the tools they need.

Of course, the degree of supervision required of teachers is the nature

and essence, it varies according to the unique special circumstances of each
incident, depending on the age of the student, where he/she is, the type and
importance of the activity and the nature and scope of risk assigned to this
activity.
With regard to the school and the education system, it can be conceived that
school staff are obliged to expect prejudice from students on the part of other
students; to precede the educational and disciplinary treatment of students
who are known to be hurting others and to be attentive and sensitive to
students who are known to be hurt.

The picture emerging from the words of principals and class teachers
about the training they have received is not encouraging.

Inbar claims that the more autonomy a school is given in pedagogical
and financial management, the greater is the influence of a principal as a
navigator of significant processes in a school and the climate within it [14,
p. 25 -26]. Educational research according to Bush & Gulliver indicates that
a principal, his/her staff, parents and students perceive him/her as a
motivating force in the school, his/her contribution (positive or negative) to
the institution is more obvious.
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5. Creating a safe climate and combating violence is one of the tasks of the
school principal and teachers and not of forces outside school. A principal
is also a major factor in the educational outcomes of his/her school, as he/she
conceives school policy, and his/her educational perception dramatically
determines the school’s social and learning climate.

A school principal and educational staff lead the process of building a
safe climate. There is room for a temporary combination of programs
activated by outside professionals, but the emphasis should be on
intensifying the internal strengths of a school by deepening the training and
training of members of the educational staff, including staff in the auxiliary
school structure. Moreover, when a principal is the leader of a school,
violence being part of his/her tasks, he/she must therefore be a leader who
knows how to deal with violence, because leadership means influencing the
actions of others to achieve the desired goals. Being the principal, he/she
becomes the central figure of the school, with the strength to shape and
express the climate and organizational tasks.

A principal is perceived as a significant factor in determining the
direction, character and outcomes of a school and is a key figure in shaping
the processes and methods implemented in the school. In addition, it is
known that the activity of a principal has a great impact on the perception of
teachers, on their intentions and behaviors as part of a school atmosphere.

6. Different educational staff argue that the variety and roles of a principal in
daily school life, the skills and behaviors they need to undertake are diverse
and complex. It is very important to encourage professional staff in a school
for positive and social behavior and to discourage violence and harmful
behavior.

A school principal plays an important role in improving the school
climate and reducing violence. A principal is perceived as the one who runs
the school and the teaching staff. A school staff member who is skilled in
encouraging appropriate behavior and who knows how to deal with
heterogeneous classes can easily affect the level of violence in a school.

7. We argue that the leadership style of a principal is the main factor that
contributes to the efficient functioning of a school. The role of the school
principal affects both the other holders of positions in the system and the
atmosphere and daily school life.

Creating a safe school climate is a common mission of all members of
the school community and the community in which a school is located and
in which the principal is positioned at the head of the social-educational
system.

The program is based on a strategy that addresses a combination of
components over time, school age and the cultural context of the school
environment, creating partnerships between all stakeholders.
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Each principal has his/her own unique style that derives from his/her

character and traits, but when we talk about a leadership style, we usually
refer to the method of making decisions, how to adopt them, and the degree
of involvement of the principal in the process of work. Some principals were
affected by certain factors while shaping their styles; when some have
adapted the humanistic leadership, some - the educational leadership, one -
the structural leadership and the rest have chosen to combine more than one
style. We can deduce from what we have described above, that the process
of choosing (adapting) the managerial style is subject to the factors related
to the previous results. The modeling of principals’ styles is based on the
factors that surround the principal both on a personal level and on
environmental standards. Principals are responsible for the processes that
take place in the school, the processes that turn resources into results.
In order for the administration to have more influence on the quality of
education, there must be a meaning for the order of the stages of the flow of
resources to the school, through the intermediate product to the results of the
educational process.

The observation of relationships and processes within the school is

identical to the perception of open systems that move towards
complementarity and emphasize the interactions and reciprocal effects
between all the factors that make up the model. Each unit depends on the
environment to obtain resources, and its stakeholders determine its limits.
. From the analysis of the research results he/she deduces that there are two
types of factors of physical and verbal violence, internal and external.
He/she will perceive both internal and external factors from different
perspectives, which will give him/her the opportunity to combine them and
form a more comprehensive vision that will help him/her to identify the root
of the phenomenon of violence, to have additional control and giving it
several methods. Therefore, the principal’s style will give him/her a broader
and deeper view of the causes of violence, the principal acting in a single
style will see them from a perspective, compared to a broader vision of the
principal using a mixed style. His/her broad vision of these factors, without
ignoring any factor, will ensure his/her great success in eradicating the
phenomenon of violence.

The answer to bad behavior should be correct, sensitive, reasonable, and
appropriate. Whenever action is taken against students, they should be
disclosed and students should be allowed to react and explain. Before
deciding on the choice of discipline, school staff should adapt to the
student’s response. However, school staff may take action without receiving
notifications from students if a quick response is needed or if there are bigger
goals in the absence of a hearing. Some of the types and programs of
intervention used in schools are not effective. The common features of
inefficient methods of intervention are:
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10.

Focusing on one reason for this problem, we find that brutality in schools
is linked to a wide variety of factors identified with people, family, group
and society. Less fruitful intervention programs are usually those that focus
on individual students, as opposed to the social environment of the school.
Overcoming a brutal situation is like dealing with damage; similar occasions
should not be repeated in the future.

Principals argue that intervention programs reduce cruelty and that the
mix of counterproductive action programs and instructional exercises
expands students’ knowledge and provides them with better analysis
techniques. When the young person is busy, he/she does not make the others
busy with his/her problems. This technique is to strengthen students and
motivate those who may affect students.

To verify that the prevention strategy is viable and useful, I have chosen
to try it in one of the ten schools that have been the subject of this research.
The quantitative examination found that this school is the most violent. The
subsequent effects of the subjective examination are considered later.

After the implementation of the program, there was a change in the
leadership style of the principal. He/she combines different management
styles, which has helped to reduce the level of violence. It also helped
him/her look at things from different perspectives and in depth. This has led
to the use of the prevention method to combat violence.

Personal Contributions:

o Theoretical synthesis exploring the issue of violence in Arab schools in
Israel and the transfer of general conceptual framework into the set of
praxiological provisions, determined by the sociocultural particularities
of educational institutions in the Arab sector: establishing and
characterizing the internal and external factors of violence in school, the
genesis of violence emergence in school.

e Conceptualizing the role of manager in promoting and reducing violence
in school, exploring leadership styles, managerial experiences, the
involvement of teachers and parents in this process.

¢ Elaborating an interdisciplinary Management Model for Prevention and
Reduction of Violence in School, which is influenced by psychological,
pedagogical and sociological sciences.

e Presentation of the consequences of violence in school from several
points of view: psychological, behavioral, educational, etc.

o Elaboration of a Program for Prevention and Reduction of Violence in
Educational Institutions in Arab Sector, Israel, which was also proposed
for the continuous training of managers and teachers.

Therefore, the research solved the problem of preventing and reducing the

level of violence in school from the perspective of internal and external factors.
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Recommendations:

. To ensure the continuity of research on the problem of school violence by
diversifying the object of research in relation to different social contexts.

. The principals of educational institutions to be more actively involved in
self-training/lifelong training on managing the prevention and reduction of
violence in schools.

. The principals of educational institutions in the process of managing the
prevention and reduction of school violence to capitalize on the full arsenal
of opportunities in this regard: diagnosing the level of school violence and
establishing the respective factors, developing/designing strategies to
prevent and reduce violence in school; implementation and monitoring of
the efficiency of the respective strategy.

More active involvement of teachers, parents, community in solving the
problems of school violence.

. The principals of the educational institutions to include in the Strategic Plan
for the development of the institutions the issue of diminishing the violence
in the school.

26



10.

11.

12.

13.

14.

15.

BIBLIOGRAPHY

References in English

Eron, L. D., Huesmann, L. R., Lefkowitz, M. M., si Walder, L. O. Violenta
televiziunii provoaca agresiune? Psiholog American, 1972, Vol. 27(4), pp.
253-263.

Mcloyd, V. C. "Impactul dificultitilor economice asupra familiilor si
copiilor negri: Dizolvarea psihicd, dezvoltarea parentald si dezvoltarea
socioemotionald", Dezvoltarea Copilului, 1990, Vol. 61, pp. 311-346.
Parsons, L. H. Cruciati si compromitatori: Eseuri privind relatia luptei
Antisclavagism la sistemul de partide Antebellum (revizuire). Istoria
razboiului civil, 1985, 31 (1), pp. 84-85. Kent State University Press.
Recuperat pe 26 ianuarie 2013, din baza de date Project MUSE.

Patton, M.Q Cum se utilizeaza metode calitative in evaluare. London: Sage
Publications, 1987.

Peterson, R.L. si Skiba, R. Crearea climatului scolar care impiedica violenta
scolard. Studii Sociale, 2011, vol. 92(4).

Shihadi N., Ce este un climat scolar optim? Seria “Stiinte ale educatiei”.
2014. ISSN 1857-2103. pp. 171-175.

Shihadi N., Realizarea climatului scolar optim. Studia Universitatis
Moldaviae, 2015, nr.5(85) Seria “Stiinte ale educatiei”. ISSN 1857-2103
ISSN online 2345-1025. pp. 108-111.

Taylor, S.J., si Bogdan, R. Introducere in metodele de cercetare calitativa
(ed. 3): un ghid si o resursa. New York: John Wiley & Sons, 1998.

References in Hebrew

Atia, M. and Oplekta, Y. Managing School and Class Discipline: Gender
Differences Atia, M.si Oplekta, Y. Gestionarea disciplinei scolare si a clasei:
diferente de gen intre barbatii si femeile care gestioneazd scoala primara.
Institutul Mofet, 2007, vol.29. [72]

Avidov-Unger si altii. Modele de abilitare in randul profesorilor care ocupa
locuri de muncd in scolile primare din Israel: abilitarea limitata,
recompensarea abilitarii si abilitarea generatoare de schimbari. Studii in
administrarea si organizarea educationala, 2011, vol. 32, pp.153-160.
Bar-Lev, E. Clima scolii: realitate si viziune. Kay Academic College of
Education, Beer-Sheba, 2009.

Benbenishty, R. Violenta in sistemul educational israelian - 2002: raportul
rezumat al constatarilor. Ierusalim: Universitatea Ebraica din Ierusalim,
scoala de asistenta sociala, 2003.

Bush, T. si Golbir, D. Conducerea scolii: termeni si dovezi. (tradusa de Asaf
Cohen). Institutul Mofet, 2003.

Horovetz, D. Yoram, B, Y. Mier, H. Abuzul si neglijarea copiilor din Israel.
2006, pp. 857-826. Ashlem— joynet Israel.

Inbar, D. Gestionarea diferentei - provocarea educationala. Rehes: Tel Aviv,

27



2000.

16. Politia isracliand. Anualul statistic al Politiei isracliene, 2010.

17. Krin, N. Violenta in viatd. Universitatea Ebraica, Jerusalem, 1998

18. Director General al Ministerului Educatiei Circulara nr. 2009/1, 1
septembrie, 2009.

19. Thapa, A., Cohen, J., Guffey, S.si Higgins, A. O analizd a cercetarii
climatului scolar, Revista cercetarii educationale, 2013, 83 (3), pp.357-385.

20. Zimerman, S., Frenkel, R. & Batzri, R. Interventie sistematica in urma unui
eveniment de violentd grava. Ministerul Educatiei, Culturii si Sportului,
Administratiile pedagogice, serviciile de consultanta psihologica, 2004.
References in Arabic

21. Abu Saad, I. Assessing Organizational Climate in Bedouin Arab Schools in
Israel. Management and Administration of Education, 1995, vol. 23(4), pp.
60-70.

22. Asor, A. A School That Supports Mental Needs and Promotion of My and
Others’ Obedience, in: A. Aviram, (Ed.) Future School, Tel-Aviv: Masada,
2003, pp. 165-210.

References in Romanian

23.BODRUG-LUNGU, V. Familia ca institutie de socializare de gen. in:
Studia Universitatis. Seria: ,,Stiinte ale educatiei” (USM), 2008, nr.5, p.86-
91. ISSN 1857-2103.

24. BOTNARI, V. Paradigma holistica — reper metodologic in studierea
competentei profesionale. In studia universitatis. Revista stiintifica. Ch.:
CEP USM, Nr.9 (29) 2009, p. 97-100. ISSN 1221-9363.

25. Curriculumul educatiei copiilor de vdrsta timpurie si prescolara (1-7 ani)
in Republica Moldova | A.Bolboceanu, S.Cemortan, E.Coroi, V.Botnari,
V.Cuznetov, ....; Min. Educatiei si Tineretului al Rep. Moldova, Inst. de
Stiinte ale Educatiei. Ch.: S.n., 2007. 96p. ISBN 978-9975-901-74-1

26. CUZNETOV, L. Filosofia practica a familiei. Chisinau: CEP USM, 2013,
165 p.

GUTU, VL. Curriculum educational. Cercetare. Dezvoltare. Optimizare.
Chisinau: CEP USM, 2014, ISBN 978-9975-71-526-3, 230 p.

References in Russian
27.KOXOKAPY, B. Pegpopma obpazosanus. Kummaes, « Lltumanay, 1995.

28



LIST OF PUBLICATIONS ON THESIS’ TOPIC

. SHIHADI, N. What Is an Optimal School Climate? In: “Studia Universitatis
Moldaviae” Magazine, “Education Sciences” Series, Category C, Chisinau:
USM Editorial-Printing Center, 2014, nr.9(79), ISSN 1857-2103, p.171-
175, 0,60 c.a.

. SHIHADI, N. Violence in Schools: Definition and Factors. In: “Studia
Universitatis Moldaviae” Magazine, “Education Sciences” Series, Category
C, Chisinau: USM Editorial-Printing Center, 2014, nr.9(79), ISSN 1857-
2103, p.176-180, 0,52 c.a.

. SHIHADI, N. Management and Leadership Style and Their Effect on
School Climate. Materials of International Scientific Conference
“University Education and Labor Market: Connections and Perspectives”,
November 21, 2014, USM, Chisinau: CEP USM, 2014, ISBN 978-9975-71-
675-8, p.535-541, 0,49 c.a.

. SHIHADI, N. Assessment and Evaluation for Learning. The Van Leer
Jerusalem Institute, Israel, December 15"-16™, 2014, (confirmation).

. SHIHADI, N. Achieving Optimal School Climate. In: “Studia Universitatis
Moldaviae” Magazine, “Education Sciences” Series, Category B, Chisinau:
USM Editorial-Printing Center, 2015, nr.5(85), ISSN 1857-2103, p.108-
111, 0,46 c.a.

. SHIHADI, N. Pedagogical and Psychological Approaches of Violence in
School. In: “Studia Universitatis Moldaviae” Magazine, “Education
Sciences” Series, Category B, Chisinau: USM Editorial-Printing Center,
2015, nr.5(85), ISSN 1857-2103, p.112-118, 0,77 c.a.

. SHIHADI, N. (coaut.), AWADA, S. Foresight Technology to Solve Modern
Challenges and Achieve Better Future. In: Scientific Journal EcoSoEn
(Economics, Social and Engineering Sciences), ULIM, Chisinau: 2018,
An.1, nr.3, p.267-271. ISSN 2587-344X, 0,54 c.a.

SHIHADI, N. Managerial Model of Prevention and Reduction of Level of
Violence in School. In: ACTA ET COMMENTATIONES Magazine,
Education Sciences Series, Category B, Chisinau: Tiraspol State University
Printing House (located in Chisinau), No.1(27), 2022, p.88-94, ISSN 1857-
2103, 0,45 c.a.

29



ANNOTATION
Shihadi Nizar: ,, The management of prevention and reduction the level of
violence in school”, Thesis for degree of Doctor in Education Sciences.
Chisinau, 2025

Structure of the thesis: annotation, introduction, three chapters, conclusions and
recommendations, bibliography of 167 titles, 171 pages of basic text, 3 figures, 17 tables and 3
annexes. The results are reflected in 8 scientific publications.

Keywords: management, manager, leadership, leadership styles, violence, school violence,
school climate, violence prevention, violence reduction.

Research field: General theory of education.

The purpose of the research: substantiating the managerial framework for preventing and
reducing the level of violence in schools in the Arab sector, Israel.

Research objectives: (1) analysis of theoretical approaches to managing the prevention and
reduction of school violence; (2) analysis of the Israeli context and the peculiarities of violence in the
Arab sector schools; (3) substantiation of a managerial model for the prevention and reduction of
school violence; (4) substantiation of the role of manager in preventing and reducing school violence;
(5)Iexper|mental validation of the Managerial Model for the prevention and reduction of school
violence

The novelty and scientific originality of the research consists in: (1) the transfer of general
theoretical framework in the set of conceptual provisions, determined by the sociocultural
particularities of the educational institutions in the Arab sector, which aim at: the genesis of violence
occurrence in school; internal and external factors of school violence; methodology for preventing
and reducing violence in schools; (2) the identification and valorization of the role of educational
institution’s principal in preventing and reducing violence in school by the following: combining
leadership styles depending on the context, on the type of violence, on the motivation of students
involved in violence; identifying and applying a dominant style, determined by the substance of
conflict, which has led to violence and the current situation; involving teaching staff and parents by
delegating functions and responsibilities in preventing and reducing school violence; (3) the
foundation of a methodology for the favorable psychosocial climate research in order to prevent and
reduce violence in school by motivating students to good results, by cooperation and collaboration of
different groups of students by carrying out joint projects, by permanent psychological assistance, etc.

The scientific problem solved within the research lies in the establishment of internal and
external factors that cause violence in schools in the Arab sector and the managerial and educational
mechanisms to prevent and reduce the level of violence between students, which could ensure a
favorable psychosocial and educational climate for all students, which in turn would ensure the
efficient functioning of Arab schools in Israel.

The theoretical value of research consists in: (1) the foundation of a theoretical approach to
the prevention and reduction of school violence from a managerial perspective, focused on the socio-
cultural and educational peculiarities of educational institutions in the Arab sector, but also on
capitalizing on the managerial values of the school principal; (2) the substantiation of a concept of
interconnection between the substance of violence, the concrete situation and the managerial style in
the process of prevention and reduction of violence in school. This concept can be defined as a
combination of managerial styles in reducing contextually and socioculturally determined school
violence; (3) the establishment of conditions and internal and external factors that cause the occurrence
of school violence and those that diminish and reduce the manifestation of school violence; (4) the
conceptualization of managerial, pedagogical, and also psychological approaches focused on
preventive actions and methods, on actions and methods of intervention during the conflict, on actions
and methods applied in the post—conflict stage, based on the following principles: the principle of
human approach of those involved in conflict; the principle of integrated and situation-based
approach; the principle of student-centering; the principle of social engagement and offering positive
rewards for prosocial behaviors.

Applicative value of the research lies in: the possibility of implementing the Intervention
Program and the methodology for preventing and reducing school violence in all Arab sector schools;
the proposed methodology can be used in the process of initial and in-service training of managers
and teachers; the research results can be applied in the development of educational problems at state
level; the experience gained by school managers in experimental schools can be taken over by other
managers.

Implementation of scientific results took place in schools in the Arab sector, Israel. The results of
the research are reflected in 8 publications, of which 6 in scientific journals and 2 article presented at
an international scientific conferences.
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ADNOTARE

Shihadi Nizar: ,,Managementul prevenirii si reducerii nivelului violentei in
scoald”, tezi de doctor in stiinte ale educatiei. Chisindu, 2025

Structura tezei: adnotare, introducere, trei capitole, concluzii si recomandari,
bibliografie de 167 titluri, 171 pagini de text de baza, 3 figuri, 17 tabele si 3 anexe. Rezultatele
sunt reflectate in 8 publicatii stiintifice.

Cuvinte-chele: management, manager, conducétor, leadership, stiluri de conducere,
violentd, violentd in scoala, climatul scolar, prevenirea vilentei, reducerea violentei.

omeniul de cercetare: Teoria generald a educatiei.

Scopul cercetirii: fundamentarea cadrului managerial de prevenire si reducere a
nivelului de violenta in scolile din sectorul arab, Israel.

Obiectivele cercetarii: (1) analiza abordarilor teoretice privind managementul prevenirii
si reducerii nivelului de violentd in scoald; (2) analiza contextului israilean si a particularitatilor
de manifestare a violentei in scolile din sectorul arab; (3) fundamentarea uneu Model mangerial
de prevenire si reducere a violentei in scoald; (4) fundamentarea rolului managerului in
prevenirea si reducerea violentei in scoala; (5) validarea experimentald a Modelului managerial
de prevenire si reducere a violentei in scoala.

Noutatea si originalitatea stiintifici a cercetirii rezidd in: (1) transferul cadrului
teoretic general in ansamblul de prevederi conceptuale, dtereminate de particularitatile
socioculturale a institutiilor de invatimant din sectorul arab, ce vizeaza: geneza aparitiei
violentei in scoald; factori interni si experni ai violentei in scoald; metodologia prevenirii si
reducerii violentei in scoala; (2) identificarea si valorificarea rolului directorului institutiei de
invatamant in prevenirea si reducerea violentei in scoald prin: combinarea stilurilor de
conducere in depenedenti de context, tipul violentei, motivatia elevilor implicati in violenta;
identificarea si aplicarea unui stil dominant, determinatde substanta conflictului, care a adus la
violenta si de situatia curentd; incadrarea cadrelor didactice si a parintilor prin delegarea unor
functii si responsabilitati in prevenirea si reducaerea violentei in scoald; (3) fundamentarea
Modelului managerial de prevenire si reducere a violentei in scoala prin motivatia elevilor spre
rezultate bune, prin cooperare si colaborare a diferitor grupe de elevi prin realizarea proiectelor
comune, prin asistenta psihologica permannenta etc.

Problema stiintificd solutionati in cercetare rezida in stabilirea factorilor interni si
externi ce provoacd violenta in scolile din sectorul arab si a mecanismelor manageriale si
educationale de prevenire si reducere a nivelului de violenta dintre elevi, care ar asigura climatul
psihosocial si educational favorabil pentru toti elevii, ce, la randul sau, ar asigura functionarea
eficientd a scolilor arabe din Israel.

Valoarea teoretica a cercetarii consta in: (1) fumnadementarea unei abordari teoretice
a prevenirii si reducerii violentei 1n scoala din perspectiva manageriala, axata pe particularitatile
socioculturale si educationale a institutiilor de fnvatdméant din sectorul arab, dar si pe
valorificarea valentelor manageriale a directorului scolii; (2) fundamentarea unui concept de
interconexiune dintre substanta violentei, situatia concretd si stilul managerial in procesul de
prevenire si reducere a violentei in scoald. Acest concept poate fi definit ca combinare a stilurilor
manageriale in reducerea violentei in scoald determinatid contextual si sociocultural; (3)
stabilirea conditiilor si factorilor interni si externi, care provoaca aparitia violentei in scoald si a
celor care diminueaza si reduc manifestarea violentei in gcoala; (4) conceptualizarea unor
demersuri manageriale, pedagogice, dar si psihologice axate de actiuni si metode preventive, pe
actiuni si metode de interventie in timpul conflictului, pe actiuni si metode aplicate la etapa
postcontlictului, avand ca baza principiile: principiul abordarii umane a celor implicati in
conflict; principiul abordarii integrate si in functie de situatie; principiul centrarii pe elev;
principiul angajarii sociale si oferirea recompenselor pozitive pentru comportamentele
prosociale.

Valoarea aplicativi a cercetirii rezidd in: posibilitatea aplicarii Programului de
interventie si a metodologiei de prevenire si reducere a violentei in scoald in toate scolile din
sectorul arab; metodologia propusa poate fi utilizatd in procesul de formare initiald si continue
a managerilor si a cadrelor didactice; rezultatele cercetdrii pot fi aplicate in dezvoltarea
problemelor educationale la nivel de Stat; experienta acumulatd de managerii scolari din scolile
experimentale poate fi preluata si de alti manageri.

Implementarea rezultatelor stiintifice a avut loc in scolile din sectorul arab, Israel.
Rezultatele cercetdrii sunt reflecatte in 8 publicatii, dintre care 6 in reviste stiintifice si 2
comunicari prezentate la conferinte stiintifice internationale.
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AHHOTADUSA
Muxagn Huzap: ,, Ynpaenenue npopunakmuroii u cnusrcenuem yposHs
Hacunua u azpeccuu 6 wikoje”, TuccepTalis HA COMCKaHHe Y4eHOii
CTeNmeHM JOKTOpa meaaroruyeckux Hayk. Kummnay, 2025

CTpyKTypa JuccepTallMU: aHHOTALMs, BBEICHWE, TPH IJIABBI, BBIBOABI U PEKOMEHJALNH,
6ubauorpadus u3 167 ucrounukos, 171 cTpaHMIBI OCHOBHOTO TeKcTa, 3 puCyHKa, 17 Tabmui, 3
MIPUIOKCHUH. Pe3ynbTaTsl OTpaXkeHH! B 8 HAyYHBIX ITyOIMKALUAX.

KroueBble ¢10Ba: MEHEDKMEHT, MEHEDKep, JIUAED, TUASPCTBO, CTHIN JIMAEPCTBA, HACUIIHE,
HACHJIME B LIKOJIE, MIKOJIBbHBIA KIUMAT, TPOGUIAKTHKA HACHIINS, CHUXKEHUE HACHIIHS.

Ooaactp uccienoanus: OOLas Teopys BOCIIUTAHUSA.

Hens wuccnenoBanusi: 0OOCHOBAaHWE YIPAaBIEHYECKOH OCHOBHI I NPOGHIAKTUKH U
CHIDKEHUSI YPOBHSI HACWIIUS B IIKOJIaX apaOCKoro cexropa, M3pauis.

3agaun  ucciaenoBanusi: (1) aHaIM3  TEOPETMYECKMX IIOAXOIOB K  YIPABICHUIO
npo(HIAKTUKON M CHIDKEHHEM MIKOJIBHOrO Hacuims; (2) aHanu3 H3paniIbCKOro KOHTEKCTa U
0COOEHHOCTEH HACHIMS B IIKOJIAX B apabCKoM cekTope; (3) 000CHOBaHHE MOJENU YIPABICHUS UL
MPeOTBPAICHUsT M CHIDKCHHUS IIKOJIBHOTO Hacuims; (4) oOOCHOBaHWE pOIM MEHE[Kepa B
npoHIAKTUKH M CHIDKEHHH IIKOJIBHOrO Hacwius; (5) OKCIEpHMEHTANIbHAs IpOBEpKa
yIIPaBICHYECKOH MOJIENH ISl I HPO(HIAKTHKY U COKPAILEHHUS [IKOJILHOTO HACHIIHSL.

Hayunast HOBH3HA H OPHTHHAIBHOCTH HCCJIEI0BaHM 3aKIrodaercs B: (1) mepeHoce o0mux
TEOPeTUYECKHX  IIOAXOJOB B  HA0Op  KOHIENTYaIBHBIX  IOJIOXKEHHMIl,  OIpelessieMbIX
COLIMOKYJIbTYPHBIMH OCOOCHHOCTSIMM y4yeOHbBIX 3aBelleHMH B apaOCKOM CEKTOpe, KOTOpble
HaNpaBlICHbl HA: I€HE3UC BO3HMKHOBCHHS HACWIINS B IIKOJE, BHyTPCHHHE U BHELIHHE (DaKTOPEI
IIKOJIFHOTO HACHJIMS; METOJOJIOTHS NPEIyNPEKACHUS H CHIDKCHUS YPOBHS HACHIMA B IIKONax; (2)
oIpesieNieHHe M HCIOJb30BaHHE POJM JUPEKTOpa y4eOHOTo 3aBeleHHS B IPEIYNPEKACHUH U
CHIDKGHUM HaCHJIUS B IIKOJIC ITyTeM: COYETAHHsI CTUIICH PyKOBOZCTBA B 3aBUCHMOCTH OT KOHTEKCTa,
THIIA HACHIWS, MOTHMBALMH YYAalUXCs, BOBJCYCHHBIX B HACWIIME, BBIABICHHEC M HPUMEHCHHE
JIOMHHHPYIOIIETO CTHIISI, ONPEENIeMOro CYIHOCTEI0 KOH(IIMKTA, KOTOPBIN MPUBEN K HACHIHMIO U
TeKyIled CHTyalllld; IperoaaBaTeIbCKOMY COCTaBY W PONHUTENAM, Jelerupys OQyHKIUH §
00513aHHOCTH 10 TPOGUIAKTUKHE ¥ COKPAILICHHIO HACHIHA B mKoie; (3) pa3paboTka METOI0I0THN
co3/1aHKs ONAronpUATHOTO MCHXOCOLHMAIBHOTO KJIMMATa C LENbI0 MPEIYHPEKACHHS U CHIKCHUSL
YPOBHS HACWJIMS B IIKOJE ITyTeM MOTHBAIMH YYAIUXCS K JOCTIKCHHIO XOPOIIUX PEe3yJbTaToB,
COTPYAHHYECTBA U B3aUMOJEHCTBUSI PA3INYHBIX IPYII YYaLIUXCSI IIyTEM BBIIOJHEHUS COBMECTHBIX
MIPOEKTOB, MOCTOSHHOW IICUXO0JIOTMYECKOH OMOILH,  T.[I.

Paspeménnas Hay4yHasi mnpoOJieMa MCCJIeIOBAHHMSI 3aKII0YacTCs B! YCTaHOBJICHUM
BHYTPEHHUX U BHEIIHUX (DAKTOPOB, BEI3BIBAIOIINX HACHIINE B IIKOJIAX apabCKOro CEKTOpa, a TAKKe B
YIPaBJICHIECKNX U 00pa30BaTeIbHBIX MEXaHU3MaXx TSl IPO(HITAKTHKH M CHIDKEHHS yPOBHS HACHITHS
MEXIy yHaIUMUCS, 4TO 00ECIeUHUT OJIarONPHATHBIIN ICUXOCOLMABHBII 1 00pa30BaTeIbHbIH KITUMAT
JUTS BCEX yJaIuxcsi. odecnednts dhdexTuBHoe HYHKIHOHUPOBAaHKE KO B V3panie.

Teopernyeckasi 3HAYMMOCTh HcCIe0BaHus1 cocTonT B. (1) paspaboTke TeopeTHYecKux
OCHOB MNpPO(MIIAKTHKH M CHIDKCHHS IOKOJBHOTO HACWIHS C YIPaBJICHUSCKOH TOYKH 3pPEHUS,
OPUEHTHPOBAHHOTO Ha COLHAIIBHO-KYJIBTYPHBIC X 00pa30BaTeIbHbIC OCOOCHHOCTH 00Pa30BaATENIbHBIX
yUpeXACHHII B apaOCKOM CEKTOpe, HO TaKKe Ha WH3BICUCHHMC BBITOJBI M3 YIPABICHYCCKHX
BO3MOXKHOCTEH UPEKTOpa MIKOJIEL; (2) 000CHOBaHNE KOHIEIINH B3aUMOCBSI3U MEX/y CYLIHOCTHIO
HACWIMS, KOHKPETHOW CHTYyaIlHel M CTHJIEM YIPaBJICHUS B Ipolecce NMPOQIIAKTHKH M CHIDKEHHS
YPOBHSI HACHJIMS B HIKOJIE. DTy KOHIEMI[HIO MOYKHO OTPE/ICTHTh KaK KOMOHHALIMIO YIIPABICHICCKHX
CTHUIICT B CHIDKEHNH YPOBHSI IIIKOJIBHOTO HACHIINSL, 00YCIOBICHHOTO KOHTEKCTOM M COLIHOKYJIBTYPO;
(3) ycraHOBIIeHHE YCIIOBHIT 1 BHYTPEHHNX W BHEIIHHUX (paKTOPOB, BHI3BIBAIOIINX HACHIIME B IIKOJIE, a
Taoke (aKTOPOB, YMEHBINAIOINX IIPOSBICHHE HACWINS B IOKoJie; (4) KOHIEeNTyaIn3arys
yTPaBICHYECKUX, [1e[arOTUYECKUX, a TaKXKe MCHXOJOIMYECKUX MOJXO/0B, OPUCHTHPOBAHHBIX HA
HPEBCHTUBHBIC ICHCTBUS  METO/IbI, HA JICHCTBHS M METO/Ibl BMEIIIATE/ILCTBA BO BpeMsl KOH(IIHMKTA,
Ha JeHCTBHS M METOJIbI, IPUMEHseMble B IMOCTKOH(IMKTHOH CTaauM, Ha OCHOBE IIPUHIIHIIOB:
MIPUHIIMAI TYMaHHBIA ITOJX0M K YY9acTHHKaM KOH(IMKTA; IIPUHIHI KOMIUIEKCHOTO M CUTYaIlHOHHOTO
MO/IXO/a; TNPHHIMI CTYACHYECKOW HANPaBICHHOCTH; MPUHIMII COLMAIBHON 3aHATOCTH H
TOJIOKUTENIBHOE BO3HATPAXKICHHE 3a IPOCOLHAIBHOE TOBEACHHE.

IIpakTHYecKkoe 3HAYeHHe MCCIEIOBAHUS 3aKIIIOYACTCs B: BO3MOXKHOCTH pean3aliu
IIporpaMMBl 1 METOIOJIOTHH NPOQMIAKTUKH U CHIIKEHHUSI IIKOJBHOTO HACHIIMS BO BCEX IIKOJIAX
apabckoro cextopa; IIpeanaraemast METOqMKa MOXKET OBITh MCIIOJIB30BAHA B MPOLECCE MOBBIIICHHUS
KBaJIM(UKALNKM PYKOBOAWTENCH M TMpErmojaBaTeseil; pe3ynbTaThl HCCICJOBAHUS MOTYT OBITH
HCTIONB30BaHbl MPH PELICHHH 00pa3oBaTeIbHBIX NPOOIEM Ha TOCYZAPCTBEHHOM YPOBHE; OIIBIT,
MOJTyYEHHBII IIKOIBHBIME MEHEKEpaMH B IKCIIEPUMEHTAJBHBIX IIKOJAX, MOXET OBITH MepelaH
JIPYTHM MEHEKEepaM.

BHeipeHHe HaY4HBIX Pe3yJIbTATOB IPOMCXOJWIO B IIKOJaX apabcKoro cexropa M3pawis.
Pe3ynbTaThl HCCIIEI0BaHUS OTPAXKEHBI B 8 MyOIMKaLUSIX, U3 HUX 6 B HAyYHBIX JKypHAaIax U 2 CTaThH,
MPe/ICTaBICHHBIC Ha MEXKIYHAPOJHBIX HAYUHBIX KOH(EPESHIIHX.
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