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CONCEPTUAL FRAMEWORK OF THE RESEARCH 
The timeliness of this research stems from policies addressing preschool-

aged children's development, shaped by educational, economic, and social reforms, 
combined with growing efforts to implement human development frameworks for 
sustainable social change. Axiological orientations (AO) in preschoolers initially 
develop within the family, underscoring the pedagogical importance of parental 
education. Yet increasing dysfunction in family environments has turned many 
households into conflict zones where material values increasingly overshadow 
spiritual ones [7]. In modern society, axiological education (AE) has become a 
fundamental aspect of family culture. The family functions as both sociocultural 
environment and primary setting for value assimilation, a process primarily 
facilitated by parents. E. Albu characterizes the family as the "bearer of primary 
educogenic substance," highlighting its essential role in transmitting and 
internalizing values during early childhood [1, pp. 46-47]. 
          Romania's National Education Law provides the regulatory and conceptual 
foundation for the preschool education system, promoting a value-centered approach 
that emphasizes creativity, cognitive development, volitional capacities, 
fundamental knowledge, and socially relevant competencies. Although axiological 
education remains relatively understudied in pedagogical literature, discussions of 
value systems—both explicit and implicit—feature prominently in both international 
and Romanian educational discourse. AE constitutes education focused on values, 
representing a formative process aimed at comprehending, interpreting, and 
assimilating authentic values such as truth, goodness, beauty, justice, and the sacred. 
Given parents' essential educational role, their preparation requires substantial 
competence. Parental education (PE) offers families and communities guidance on 
child-rearing practices, helping them address children's developmental needs and 
expectations while maintaining effective parent-child communication throughout 
life. The primary goal of PE is to develop parental competencies, especially 
pedagogical skills that enable parents to build their children's self-confidence and 
guide their development within a value-based framework 
          For these reasons, values serve as intrinsic regulators of education, with 
children's conscious representations of values recognized by researchers as authentic 
AO. The complex process of shaping students' axiological orientations, particularly 
within the dual context of global educational and value crises, requires three 
interdependent actions: initiating educational efforts within the family, sustaining 
the learning of authentic values through preschool education, and maximizing the 
formative potential of educational partnerships. 
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         The Republic of Moldova reaffirms its commitment to advancing policies that 
strengthen family and parental education. This commitment is reflected in the Family 
Code of the Republic of Moldova [9] which outlines important provisions. For 
instance, Art. 51(3) guarantees the child’s right to education provided by parents, 
encompassing the cultivation of intellectual capacities, freedom of thought and 
conscience, and the safeguarding of the child’s dignity. Additionally, Art. 60(1, 2) 
mandates that parents are obligated to educate their children in alignment with their 
convictions, regardless of cohabitation status. 
          In this context, PE policies prioritize the cultivation of parenting skills to 
optimize children’s holistic growth and development, a foundational premise for 
nurturing socially integrated adults. Key objectives include the development and 
promotion of PE frameworks at both initial and continuous training levels, alongside 
the design and implementation of evidence-based parental education programs. 
These objectives highlight the necessity of training parental educators—specialists 
equipped to engage with families through targeted skill-building interventions. The 
sectoral development strategy Education-2020 (2014–2020) advocates for 
collaboration among education, child protection, and healthcare initiatives. It calls 
for unified efforts and resource-sharing across these systems to develop parental 
competencies tailored to address specific familial needs [38].            
        Description of the situation in the research field and identification of the 
research problem. The system of value orientations serves as an important indicator 
of personality quality. The development level of value orientations reflects the 
degree of personal maturity [32]. For these reasons, it is essential to provide parents 
with the necessary pedagogical competencies to facilitate their active and 
responsible involvement in shaping AO in preschoolers. 
          Parental education (PE) encompasses interventions designed to guide parents 
in supporting their children’s educational development. It comprises educational and 
supportive measures to help parents understand their own needs, recognize and 
acknowledge their children’s needs, and strengthen connections between parents and 
children. PE functions as preventative training, preparing parents for the 
complexities of child-rearing and development. By enhancing family relationships 
and fostering parents’ personal growth, PE contributes to the well-being of families 
and individuals. Through these educational efforts, parents develop the capacity to 
address challenges effectively and resolve issues constructively [24] [25]. 
          The interest in developing axiological orientations from the preschool age is 
stimulated by emerging trends that seek to reconsider the aims of education for and 
through values. These include: (a) current European initiatives focused on 
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institutionalizing value-oriented education within the educational system, and (b) the 
tendency to address specific themes related to the issue of axiological education, as 
demonstrated by teachers and other educational stakeholders in their efforts to foster 
axiological orientations at all levels of the educational system, which leads to 
positive transformations at both personal and interpersonal levels, thereby 
reinforcing the affirmation of axiological conduct within the educational 
environment [apud 13, p. 13]. 

The significance of this research topic derives from the concept of parental 
education defined as the quality of parents' ability to fulfill their roles [29, p. 13].  
Researchers examine this issue by considering the various functions parents perform 
for their children, including education, identity formation, and facilitating the 
transition to adulthood. The educational dimension of parenting is understood as a 
construct based on parental experiences aimed at socializing children, including both 
the behaviors that parents display toward their children and the ways they engage in 
communicative interactions to foster value-based behaviors. 
         Parental education is a formative activity that prepares the younger generation 
to adopt effective parenting models and develop their own parenting styles, 
involving a range of educational actions aimed at informing, raising awareness, 
teaching, and training individuals about values, attitudes, and parenting practices. 
PE serves as an intervention designed to support children’s education by providing 
a system of educational and supportive measures that assist parents in understanding 
their own physical, social, emotional, and psychological needs, recognizing and 
accepting their children’s needs, and fostering stronger connections between 
parents and children. PE involves creating support networks that help families 
access available services and actively engage in community life.  
          While early childhood education researchers in both Romania and the 
Republic of Moldova have developed methodologies for designing axiological 
education for preschoolers [apud 10], the methodology for PE aimed at shaping 
preschoolers’ axiological orientations remains underdeveloped and unvalidated. 
Educators require curricular resources to foster preschoolers’ axiological 
orientations, as well as professional training to prepare parents for their role in AE.  
Consequently, the professional development of educators is essential within both 
initial and continuing psychopedagogical training programs to support children's 
axiological education. In this regard, Cristea (2015) emphasizes that “the 
professional development of educators is a pedagogical and social activity designed 
and implemented within the education system, serving a managerial function of 
continuous regulation and self-regulation at its functional, structural, and 
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operational levels.” The status of the educator is further reinforced through 
continuous professional development within an open social context, which 
necessitates a strong pedagogical culture among teaching staff [12]. 
        The analysis of the challenges associated with developing AO in 
preschoolers has revealed the following research contradictions: (a) a 
discrepancy between the social challenges and policy frameworks addressing AE in 
preschool settings and the insufficient professional training of educators in PE; and 
(b) a tension between the growing importance of AE for preschoolers and the 
persistent challenges in PE resulting from the underdevelopment of parental 
competencies. 
         The research problem emerges from the absence of psychopedagogical 
benchmarks specifically related to parental education aimed at fostering the 
development of axiological education in preschool-aged children. This gap in the 
existing literature gives rise to the central research question: How can parental 
education programs be designed and implemented to effectively support the 
formation of axiological orientation in preschoolers? 
          The aim of the investigation is to: establish the psychopedagogical 
foundations, elaborate, and experimentally validate the Pedagogical Model of 
Parental Education in the Perspective of Forming Axiological Orientations in 
Preschoolers. 
          Research objectives: 
1. To establish the psychopedagogical foundations of parental education, 

axiological orientations, and axiological education. 
2. To elucidate the peculiarities of psychological development in preschoolers in 

the context of the formation of axiological orientations in preschoolers. 
3. To analyze and interpret the curricular frameworks in Romania and the Republic 

of Moldova concerning AO for preschoolers aged 5–6 years. 
4. To conduct an experimental study examining the prerequisites for the formation 

of AO in preschoolers, including the perspectives of preschool teachers and 
parents on AE in early childhood. 

5. To explore and document methodological approaches to PE within the context 
of preschool education. 

6. To design and scientifically substantiate the mechanisms for effective PE. 
7. To develop, implement, and experimentally validate A Pedagogical Model of 

Parental Education in the Perspective of Forming Axiological Orientations in 
Preschoolers. 
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         Research Hypothesis: Parental education can significantly enhance the 
development of parental competencies necessary for fostering axiological 
orientations in preschoolers, provided that: the theoretical foundations of parental 
education, axiological orientations, and axiological education are established; the 
specific developmental characteristics of preschoolers are clearly defined; 
methodological approaches to parental education in preschool settings are 
systematically analyzed; the perspectives of preschool educators and parents on the 
axiological education of 5–6-year-old children are thoroughly evaluated; effective 
mechanisms for implementing parental education are developed; a pedagogical 
model of parental education, focused on the formation of AO in preschoolers, is 
designed, implemented, and experimentally validated; and scientifically supported 
conclusions regarding the formation of AO in preschoolers are drawn.          
          Synthesis and Justification of the Research Methods: In the investigative 
process, the following methods were applied: theoretical methods – scientific 
documentation, historical analysis, pedagogical modeling, analytical-synthetic 
methods; and experimental methods – pedagogical experiment, conversation, 
testing, case study, survey, assessment tasks, mathematical data processing methods, 
and qualitative analysis of experimental data. 
          The Scientific Novelty and Originality of the research stem from: the 
scientific arguments substantiating the significance of parental education in the 
formation of axiological orientations in preschoolers; the identification of the 
psychopedagogical foundations underpinning parental education; the 
comprehensive analysis of the conceptual evolution of the term axiological 
orientations; the development of structured mechanisms for the pedagogical training 
of parents, which provided the foundation for the elaboration of the Pedagogical 
Model of Parental Education in the Perspective of Forming Axiological Orientations 
in Preschoolers; and the formulation of scientifically grounded conclusions 
regarding the axiological education of preschoolers. 
          The obtained results, which contribute to addressing a significant 
scientific problem in research, pertain to the establishment of the 
psychopedagogical foundations and the scientific conceptualization of the 
Pedagogical Model of Parental Education in the Perspective of Forming Axiological 
Orientations in Preschoolers. 
         The theoretical significance of the research derives from: the in-depth 
analysis of the evolution of the concepts of values and value orientations; the 
comparative scientific examination of early childhood education curricula in 
Romania and the Republic of Moldova to identify the axiological orientations 
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relevant for 5–6-year-old preschoolers, as outlined in the curricula; and the 
justification for the necessity of training preschool educators and parents on aspects 
related to axiological education for preschoolers. 
         The practical value of the research lies in: the analysis of methodological 
approaches in parental education for forming AO in preschoolers; the experimental 
study of preschool teachers' perspectives on axiological education for 5–6-year-old 
children; the identification of strategies for cultivating axiological orientations in 
preschoolers; the assessment of parents' readiness to engage in axiological 
education; the development and experimental validation of the Pedagogical Model 
of Parental Education in the perspective of forming axiological orientations in 
preschoolers; the development of conclusions and methodological 
recommendations on axiological education in early childhood education; and the 
contribution to the general theory of education through scientific insights into the 
professional training of teachers in parental education. 
           The implementation of scientific results was carried out through theoretical 
research presented at scientific conferences and experimental studies conducted with 
teachers and 5–6-year-old children within Romania’s preschool education system.  
        Publications on the thesis topic: 10 scientific papers, including 3 articles in 
specialized journals and 7 articles in the proceedings of international and national 
conferences. 
         Thesis Structure: introduction, three chapters, general conclusions and 
recommendations, a list of references, and appendices.         
         Key Concepts: parental education, axiological orientations, axiological 
education, parents, preschool education, educational partnership, etc. 

SUMMARY OF THE THESIS SECTIONS 
         The Introduction establishes the relevance and significance of forming 
axiological orientations in preschool-aged children, articulates the research problem, 
outlines the study’s purpose and objectives, presents the theoretical framework 
guiding the investigation, highlights the theoretical importance, innovative 
dimensions, and originality of the research, and emphasizes its practical relevance 
in advancing the understanding of how axiological orientations are cultivated within 
preschool education.  
          Chapter 1, “The Theoretical Foundation of Parental Education for the 
Formation of Children’s Axiological Orientations,” investigates the development 
of axiological education as a concept, analyzes scholarly interpretations of parental 
education, and examines the specific aspects of psychological development in 
preschool-aged children. The chapter identifies the origins of axiological thought in 
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educational theory through Plato, whose philosophical work posited the world of 
ideas as the foundation of values. The educational ideal of this period, kalokagathia, 
emphasized the harmonious cultivation of physical beauty (kalos) and moral virtue 
(agathos) [apud 31]. 
          Within the context of today's values crisis, education serves a fundamental 
role in renewing human ideals. The preschool years, recognized as a formative phase 
for exploring reality and social relationships, begin with the child's emerging self-
awareness. Scholars delineate three distinct sub-stages within preschool development: 
early preschool (3–4 years), middle preschool (4–5 years), and late preschool (5–6/7 
years) [19, p.6]. During this phase, children display a marked interest in adults, often 
prioritizing activities such as walks and posing a constant flow of questions [37, p. 7]. 
This process is shaped substantially by the emergence and progression of dominant 
motivations, which develop in tandem with social needs. Enthusiasm for play peaks, 
while curiosity grows increasingly pronounced. Within familial and preschool settings, 
the child’s social interests are fostered, reflected in their attentiveness to others, 
inclination to imitate, and readiness to engage. 
          The axiological dimension of education emphasizes the importance of forming 
balanced and autonomous individuals, with PE serving as a foundational element in 
fostering a responsible society. AE not only facilitates the internalization of values 
essential for harmonious coexistence but also supports parents in refining their 
methods of engagement with children through partnerships with educational 
institutions. The educational process for preschoolers is incremental, rooted in their 
psychological development, which is influenced by cognitive, emotional, and social 
maturation, thereby establishing the basis of their educational experiences. 
          Axiological education constitutes a process that should inform the design of 
educational programs by identifying the core values such as truth, goodness, beauty, 
sanctity, justice, and freedom, essential for the curricular planning of educational 
content [5]. The aim of axiological education within preschool institutions is to 
cultivate consciousness, beliefs, and moral behaviors that facilitate the 
internalization of the cultural and spiritual values of the community. In 
kindergartens, this process entails imparting principles such as freedom, justice, 
goodness, sanctity, and sincerity, while fostering moral and spiritual values, 
contributing to the establishment of a robust ethical foundation for future members 
of society and promoting awareness regarding the protection of nature [36]. 
         It is important to emphasize that, in the axiological education of preschoolers, 
one cannot presume the immediate establishment of a value framework. In this 
context, T. Sârbu identifies three levels of value internalization [apud 46]: the first 
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level, value acceptance, involves emotional acceptance without deep conviction. 
Affectively accepted values may or may not be internalized, depending on 
educational influences; the second level, value preference, entails selecting values 
from a broader spectrum and the emergence of a desire for their acceptance, with 
these values becoming personal; and the third level, participation/engagement, 
reflects a high degree of certainty that supports value internalization and motivates 
efforts to promote them. In education, conviction and modeling serve as important 
external factors in shaping the individual, and their outcome - behavior - must focus 
on the systematic promotion of values. 
          The curricular approach to axiological education entails a rigorous analysis of 
the pedagogical process aimed at implementing curricular provisions, designed in 
accordance with the principles of early education, emphasizing the idea that 
"education cannot be separated from values." In this regard, AE addresses both 
positive and negative values, with a particular focus on fostering positive values in 
the development of children [14]. Within the preschool context, AE is not limited to 
the transmission of knowledge or rules but extends to the formation of a moral and 
ethical foundation that will guide the child throughout life. This approach demands 
increased attention from educators, who must adapt their methods and influences to 
children's developmental stages and individual needs, thus fostering the 
establishment of an axiological foundation essential for the development of future 
members of society.     
          Parental education, as defined by L. Cuznețov [15], refers to the process of 
transforming parents into active and engaged participants dedicated to the 
continuous improvement of their parental competencies. This transformation is 
facilitated through organized efforts involving specialists from diverse fields, 
including pedagogy, psychology, legal assistance, and medicine. The goal is to 
create optimal conditions for children’s development, education, and well-being, as 
well as to address challenges that may arise in the lives of both children and adults. 
PE encompasses programs, services, and resources aimed at supporting parents, 
legal representatives, or caregivers by increasing their awareness of their roles and 
enhancing their parenting skills. The purpose of parental education initiatives is to 
emphasize the importance of parental involvement in their child’s upbringing and 
development. This is achieved by providing parents with knowledge, fostering 
positive attitudes, and promoting value-based educational practices in line with 
contemporary pedagogical recommendations.     
          Chapter 2, titled „Methodological Benchmarks of Parental Education in 
the Context of Experimental Research on the Axiological Orientations of 
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Preschoolers”, presents an experimental study examining the foundations of PE 
from the perspective of forming axiological orientations in preschoolers. The 
experimental pedagogical research, conducted during the period 2023–2024, was 
designed based on a synthesis of theoretical and practical insights into the formation 
of axiological orientations in preschoolers. At the preliminary stage, the Assessment 
Instrument for Determining Parental Pedagogical Training Requirements in the 
Axiological Education of Preschoolers was administered to evaluate parents’ 
perspectives on the development of axiological orientations in preschoolers (Table 
1). Applied to a sample of 101 parents, the assessment instrument revealed 
significant gaps in caregivers' pedagogical preparedness for shaping children's value 
systems, demonstrating a clear need for structured parental education programs. The 
evaluation further identified specific training requirements for fostering axiological 
development in preschool-aged children. Analysis of the experimental data 
demonstrated parental interest in developing methodological competencies for 
value-based child guidance. Within this framework, parental education assumes 
particular importance by facilitating the cultivation of children's value-oriented 
behaviors, given that parents function as both primary and most impactful role 
models during formative developmental stages. 

Table 1. Methodology of the Experimental Pedagogical Research 
Sample Research instruments Stage 

1. Parents:  101 parents from the 
experimental group (EG) were 
surveyed. A total of 56 parents 
participated in the ascertainment-
validation phase, including 29 from 
the EG group and 27 from the CG 
group. 
Kindergarten no. 37 in Brăila, 
Romania, 
Kindergarten with regular program 
Ianca, Romania, 
Kindergarten no. 1, Ianca, Romania, 
Kindergarten Târlele Filu, Ianca, 
Romania.  

(a) The Assessment 
Instrument for Determining 
Parental Pedagogical 
Training Requirements in 
the Axiological Education 
of Preschoolers; 
(b) The test for assessing the 
level of parental 
competencies development 
in addressing issues related 
to axiological education 
(versions 01 and 02) 

Preliminary 
 
 
Ascertainment  
2023-2024 
 
 
 
Validation 
2024 

2. Educators: 105 EG educators were 
surveyed during methodological 
meetings. 
Kindergarten with regular program 
Ianca 
Kindergarten no. 1, Ianca 
Kindergarten Târlele Filu, Ianca 

Questionnaire for assessing 
teachers’ perspectives on 
early childhood education 
concerning collaboration 
with parents in the 
axiological education of 
preschoolers 
 

Preliminary 
 
 
Ascertainment  
2023-2024 
 
Validation 
2024 
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EG – 14 educators from Kindergarten 
no. 37 in Brăila, Romania 
1. Preschoolers (EG-22) from the 
senior group (5–6 years old), 
Kindergarten No. 37, Brăila, Romania. 

Ascertainment form for the 
axiological conduct of 
preschoolers. 

Preliminary 
Validation 
2024 

Total sample: 298 subjects. 
          At the preschool stage, axiological orientations refer to the values that parents 
and preschool educators consider essential, such as respect, responsibility, honesty, 
empathy, etc. From a curricular perspective, the process of fostering axiological 
education in preschoolers primarily involves parents, many of whom lack the 
necessary training and sufficient cultural and educational background to effectively 
support this development. 

The Ascertainment Stage of the Pedagogical Experiment 
          The parental competency assessment instrument was designed to evaluate skill 
development in addressing axiological education challenges, with specific focus on 
measuring parental effectiveness in child relationship management. Utilizing a 
three-point scale ('always,' 'mostly,' 'rarely'), the tool enabled categorical analysis of 
competency levels (high, medium, low) across assessed domains. 
          In the context of the pedagogical experiment, a total of 56 parents participated, 
including 29 parents from the experimental group (EG) and 27 parents from the control 
group (CG). The parental competencies assessed through the test items focused on 
areas such as managing children's behavior, effective communication, responsibility 
for meeting needs, emotional self-regulation, empathy and emotional involvement.           

 
Figure 1. Levels of parental competencies development (ascertainment stage, EG) 

Figure 1 reveals that only 13.8% of parents exhibit a high level of competence 
in managing their child's behavior to regulate value-based conduct. The majority of 
parents demonstrate medium and low levels of competence, suggesting that they 
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struggle to create a secure environment grounded in clear values, where children learn 
to control their actions and adhere to social rules. To achieve optimal effectiveness, 
parents need to strengthen their ability to support their children in developing AO. The 
situation regarding other competencies among parents follows a similar pattern, 
leading to the conclusion that they require parental education. Our subsequent interest 
focused on the extent to which teachers are prepared to address this need. 
         The experimental intervention was implemented with the experimental group 
(EG) - 14 preschool teachers from Kindergarten No. 37 in Brăila, Romania - during 
the 2023-2024 academic year. EG data were collected separately for comparison 
with formative and control phase results. Teacher perspectives on parent 
collaboration in preschoolers' axiological education were assessed through a mixed-
format questionnaire examining: (1) conceptual understanding of axiological 
education, (2) applied methodological approaches, (3) values promoted, and (4) 
parent-teacher collaboration forms. Incorporating both closed-ended (multiple-
choice) and open-ended items, the instrument provided multidimensional insights 
into axiological orientation development in preschoolers. 
Table 2. Preschool Teachers' Perspectives on Axiological Education and Parental 

Interest in Axiological Education Training (EG, ascertainment stage, %) 
What is your understanding of axiological education in preschool settings? 

The design/implementation of 
educational activities in 
kindergarten for the formation of 
axiological orientations in 
preschoolers. 

Leveraging educational 
activities in early 
childhood education for 
value-based education. 

Creating the necessary 
pedagogical conditions 
for the development of 
preschoolers. 

7,1% 57,2% 35,7% 
What challenges do you face in designing and implementing axiological education 

for preschoolers? 
Insufficient methodological 
preparation for the development 
of value orientations in 
preschoolers 

Contradictions in 
promoting values and the 
destructive influence of 
the social environment on 
the development of value 
orientations 

Sporadic involvement 
of parents in the 
axiological education 
of children 

21,40% 35,70% 42,90% 
What types of activities do you consider appropriate to organize in preschool to 

promote the axiological education of preschoolers? 
Everyday activities for shaping 
the axiological orientations of 
preschoolers 

Case study and critical 
analysis of behavior 

Gala of value-based 
behavior models 

14,2 % 28,6% 57,2% 
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To what extent are families interested in collaborating with preschool educators to 
promote value-based education for children? 

To a large extent To a moderate extent Slightly interested 
7,1% 21,5 71,4 

          The results show that 57.2% of respondents understand axiological education 
as enhancing educational activities in preschool for value-based learning. 
Additionally, 35.7% acknowledge the importance of creating appropriate 
pedagogical conditions for preschoolers' value development. However, only 7.1% of 
participants recognize the need to design specific educational activities for 
developing axiological orientations in children, revealing a significant gap in 
implementing value-based pedagogical objectives. As presented in Table 2, 21.4% 
of teachers consider insufficient methodological preparation the main challenge in 
developing axiological orientations. Activities featuring models of value-based 
behavior were most frequently recommended by teachers (57.2%) for axiological 
education, potentially offering strong impact through exemplary modeling. Notably, 
71.4% of teachers perceive parents as having limited interest in collaboration, 
highlighting the urgent need for parental education programs given the increasing 
disconnect between families and educational institutions in promoting values. These 
findings demonstrate the necessity for continuous professional development 
programs to prepare educators with effective strategies for fostering axiological 
orientations. 
          The curriculum analysis highlighted that resilience (92.9%), emotional self-
control (93.0%), independence (86.0%), humor (85.7%), and self-respect as well as 
respect for others (78.5%) are the most prominently emphasized values. 

Table 3. Teachers' Perspectives on Curriculum-Embedded Values and the 
Axiological Orientations Presenting the Greatest Challenges in Preschool 

Education 
 Values Promoted in 

Curriculum 
Documents at the 
Preschool Level (EG, 
Ascertainment) 

The axiological 
orientations that are more 
difficult to develop in 
preschool (EG, 
Ascertainment) 

Resilience 92,90% 57,20% 
Humanity 64,90% 64,30% 
Friendship 14% 100% 
Humor 85,70% 64,30% 
Kindness 21% 99, 8% 
Responsible cooperation 57,20% 92,90% 
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Empathetic communication 64,30% 92,90% 
Independence 86% 71% 
Curiosity and the desire to learn 64,30% 64,30% 
Self-discipline 64,30% 64,30% 
Self-respect and respect for others 78,50% 78,50% 
Emotional self-regulation 93% 71% 

          Teachers have identified specific value orientations that present significant 
challenges in preschool settings. Among these, friendship was highlighted by 
approximately 100% of respondents, kindness by 99.8%, and responsible 
cooperation by 92.9%. An analysis of the results, as illustrated in Figure 2, further 
reveals notable difficulties in fostering self-discipline. Specifically, only 10.3% of 
preschoolers demonstrate a high level of self-discipline, while 41.3% fall within the 
average range, and 48.4% exhibit a low level. These findings underscore the 
challenges young children face in managing autonomous behavior and adhering to 
established rules.  

 
Figure 2. Levels of AO development in preschool children from the EG 

(ascertainment stage) 
         For the variable of empathic communication, 20.4% of children exhibited a 
high level, reflecting an ability to comprehend and respond to others’ emotions. By 
contrast, 45.2% fell within a medium range, and 34.4% displayed a low level, 
pointing to a notable need for focused interventions to strengthen empathy and 
interpersonal skills. In the domain of responsible cooperation, 17.2% of preschoolers 
attained a high level, reflecting advanced collaborative abilities. In contrast, 45.2% 
were at a medium level, and 37.6% were at a low level, signaling difficulties in 
assuming responsibilities and cooperating effectively. The results presented suggest 
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the need for educational interventions to enhance self-discipline, independence, and 
responsible cooperation, areas where low levels of AO were recorded, as shown in 
Figure 2.           
          The results for preschoolers in the control group (CG) regarding axiological 
orientations are broadly similar to those from the experimental group (EG).  
          Based on analysis of questionnaire responses, several conclusions emerged 
concerning teachers’ perspectives on the domains and values prioritized in 
preschool education. Teachers highlighted health, physical development, 
interpersonal relationships, and cognitive development as the most pertinent 
domains for value-based education. These areas are deemed integral for nurturing 
responsible attitudes, empathy, respect, and cooperation. Axiological education is 
perceived as a central component of these domains, contributing significantly to the 
holistic growth of preschoolers. Teachers underscored that curricular frameworks 
emphasize values like kindness, friendship, and empathetic communication, which 
are viewed as fundamental. However, challenges persist in teaching more nuanced 
values, such as resilience and emotional regulation. Educators observed that these 
values pose greater challenges for children to learn and apply, as they demand 
heightened cognitive and emotional maturity and richer life experiences. Regarding 
parental roles, teachers recognize the importance of family-promoted values. 
Nonetheless, divergences exist in how parents interpret and implement axiological 
education. Parents are reported to actively prioritize values like expressive 
communication and friendship but demonstrate less consistency in cultivating self-
discipline or empathy. 
          These findings indicate that axiological education in preschool requires shared 
responsibility between teachers and parents, necessitating a cohesive educational 
environment reinforced by meaningful life experiences. Thematic meetings with 
parents are considered essential for fostering open dialogue between families and 
preschool institutions, enabling the exchange of perspectives and experiences 
regarding shared values. Educators anticipate these meetings will help establish a 
common vision about the value orientations to be promoted in preschool education. 
          In conclusion, educators’ perspectives stress the importance of parental 
involvement in value-based education. Educators identify parental counseling as an 
effective approach to nurturing values in children. Parental education programs are 
regarded as essential tools for increasing parents’ participation in their children’s 
axiological education. Furthermore, partnerships between educators and parents are 
viewed as central to maintaining a collaborative and unified educational process. 
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Curricular Provisions in Romania and the Republic of Moldova Regarding 
the Formation of Preschoolers' Axiological Orientations 

           The development of preschoolers’ axiological orientations constitutes a 
foundational dimension of early childhood education, oriented toward cultivating 
children’s values and moral norms. Curricular frameworks for preschool education 
are structured to integrate these values smoothly into children’s daily activities. In 
Romania, education is affirmed as a national priority under the National Education 
Law. A central principle guiding the education system is “the assumption, 
promotion, and preservation of national identity and the cultural values of the 
Romanian people,” a directive that governs pre-university and higher education 
alongside lifelong learning. The educational process is intentionally structured to 
shape individual value systems in accordance with personal ideals, with the 
axiological formation of the personality serving as the core mission of education [3]. 
Objectives of early childhood education in Romania, as defined by the Early 
Childhood Education Curriculum, prioritize the free, holistic, and balanced 
development of personality in accordance with individual needs. Kindergartens 
operate as learning communities that actively support the acquisition of value 
orientations. 

Table 4. Values Promoted in the Curriculum [10, p.9]: 

Personal values 
Self-respect, responsibility, integrity, active citizenship, 
excellence, perseverance, etc. 

Social values Human dignity, respect for others, equity, gender equality, 
tolerance, etc. 

Societal/National Values 
National culture, diversity and cultural dialogue, 
democracy, freedom, justice, patriotism, etc. 

General Human Values Truth, goodness, beauty, justice, peace, global mindset, etc. 
           In this context, the objectives of early childhood education include 
components for the formation, development, and diversification of essential 
competencies throughout the educational process. These encompass the child’s 
discovery of self-identity, the cultivation of autonomy and a positive self-image, the 
development of social skills through interactions with peers and adults, the 
stimulation of curiosity, the encouragement of an active learning attitude, the 
promotion of exploration within the immediate and familiar environment as a basis 
for meaningful learning experiences, and the acquisition of knowledge, abilities, and 
habits, as well as the attitudes necessary for school entry and lifelong learning [35, 
p.16]. 
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         The national curriculum promotes values that every individual should 
internalize and apply in their personal, social, and professional life, including: 

• Respect - for oneself, for others, for human rights, for diversity, and for the 
environment; 

• Responsibility - taking accountability for one's behavior and actions and 
acknowledging and embracing social responsibilities; 

• Equity - adopting a proactive approach to eliminating barriers related to 
personal or social characteristics such as gender, socio-economic status, ethnicity, 
or religion; 

• Integrity - honesty, responsibility, and an ethical attitude; 
• Innovative spirit and creativity - openness to change, implementing 

creative ideas through innovative solutions, generating new ideas and behaviors, 
autonomy, critical thinking, and reflectivity; 

• Active citizenship - solidarity and engagement for the common good; 
• Excellence - striving for performance and results in accordance with one's 

potential; 
• Perseverance, patience, persistence, and tenacity in work, convictions, and 

attitudes - the ability to adapt to unfavorable situations and challenges [35, p. 15]. 
The child’s personal value system, characterized by its unique axiological 

structure, evolves through life experiences, social learning, and socialization 
processes, influenced by their psychological and psychosocial traits. Romania’s 
early childhood education curriculum prioritizes the development of axiological 
orientations in preschoolers by advancing prosocial behaviors, encouraging 
acceptance and respect for diversity, reinforcing adherence to social norms, fostering 
responsibility, developing decision-making abilities, and promoting acceptance and 
understanding of individuals within their immediate surroundings [ibid., p. 19]. 
Furthermore, the axiological framework endorsed by the Romanian curriculum 
articulates a range of pedagogical values spanning educational dimensions, such as 
universal, international, national, collective, individual, and instrumental values 
[20]. Following a review of the scientific literature and the processing of 
experimental data, we have reached the conclusion regarding the importance of 
developing and describing relevant mechanisms for the pedagogical training of 
parents (Figure 3).  
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Figure 3. The mechanisms of parental education and the defining parental 
competencies for the formation of axiological orientations in preschoolers 

          The mechanism for accepting pedagogical support outlines how parents 
acknowledge and engage with the contributions of educators and specialists in 
axiological education for preschoolers to nurture their children’s value development. 
By integrating guidance from professionals in early childhood axiological education, 
parents foster interactive dialogue that enables the exchange of outcomes, 
challenges, and individual perspectives. Educators, psycho-pedagogues, and related 
specialists, in turn, provide informed recommendations grounded in their 
professional knowledge and skills. Through this collaborative approach, parents 
assume an active role in advancing the goals of axiological education by cultivating 
a consistent and supportive learning environment. 
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         The mechanism of parental responsibility awareness refers to the process 
through which parents recognize and assume an active role in shaping the axiological 
orientations of preschoolers, encompassing their duty to address their children's 
needs for understanding, distinguishing, learning, and internalizing values, while 
simultaneously acknowledging the importance of serving as role models who 
embody and demonstrate the values they intend to instill. 
          The mechanism of parental involvement in children’s axiological education 
capitalizes on parents’ capacity to intentionally model and scaffold value-laden 
behaviors. Through sustained engagement, parents co-construct a holistic 
educational environment characterized by adaptability, inclusivity, and 
intersubjective coherence. This dynamic process reinforces children’s axiological 
orientations, crystallizing a resilient axiological identity that perpetuates morally 
reflexive development across the lifespan. 
          The mechanism for resolving intra- and interpersonal axiological conflicts 
emphasizes both preventive and resolutive dimensions, commencing with the 
acquisition of foundational knowledge encompassing their nature: definitions, causal 
antecedents, contributing variables, developmental trajectories, and prospective 
resolutions. Parents must cultivate the capacity to discern and deploy contextually 
appropriate pedagogical strategies to address such conflicts effectively, synthesizing 
their understanding of emotional regulation, self-regulatory processes, negotiation 
dynamics, and mediation frameworks within axiological disputes, while 
concurrently manifesting empathetic, assertively balanced, and support-oriented 
behavioral dispositions in interpersonal engagements, thereby fostering an 
educational environment characterized by harmony, receptivity, openness, 
inclusivity, and psychological security. 
          The mechanism for transforming axiological attitudes in children 
encompasses a set of interconnected interactions and structures designed to achieve 
a specific outcome: the gradual reshaping of how children perceive, interpret, and 
assign value to various aspects of the world. Central to this process is the 
demonstration of empathy, which enables adults to identify, recognize, differentiate, 
understand, and support the preschooler’s stance toward themselves and others. This 
includes the ability to imaginatively adopt the child’s perspective to better 
comprehend their thoughts, behaviors, emotions, and beliefs. Furthermore, the 
mechanism relies on emotional involvement and support to provide preschoolers 
with a secure framework for expressing positive attitudes toward diversity, self-
respect, respect for others, social responsibility, empathy, autonomy, self-discipline, 
emotional management, curiosity, and exploration of the world. Children gradually 
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internalize values and cultivate an appropriate axiological perspective tailored to the 
complexities of the contemporary world. 
         The mechanism of reconsolidating new behaviors, emotions, experiences, 
knowledge, attitudes, beliefs, and values refers to a dynamic and systematic process 
aimed at reinforcing and stabilizing changes within the axiological sphere, whether 
in children or adults. This mechanism relies on the consistent application of 
educational strategies and practices tailored to facilitate the internalization and 
integration of new elements into the individual’s value structure. The reconsolidation 
process necessitates continuous adult monitoring of the evolution of axiological 
orientations, heightened adaptability, critical reflection, ongoing self-reflection, and 
the emotional support to enhance the effectiveness of axiological transformation.  
          The mechanism for implementing innovative strategies in axiological 
education focuses on how parents employ educational innovations by selecting and 
applying diverse methods and tools to maximize their impact on shaping 
preschoolers’ axiological frameworks. This process requires adaptability, enabling 
parents to align their actions with contemporary educational approaches while 
ensuring strategies are accessible, personalized, and grounded in technological 
synergy to support the formation of axiological orientations in preschoolers. 
          The mechanism of self-evaluation and lifelong axiological self-education 
reflects a dynamic process, unfolding in an open pedagogical and social context, 
which encourages self-competition aimed at continuous self-improvement and 
personal growth. This mechanism emphasizes the importance of constructive 
evaluation and self-evaluation, enabling parents to analyze their educational 
practices and their impact on the axiological development of their children. Critical 
reflection is essential, facilitating a detailed analysis of the values and principles 
guiding axiological education within the family. Partnerships between educators and 
parents to address children's challenges and provide well-reasoned explanations of 
values are considered fundamental for supporting a coherent and collaborative 
educational process. 

Comparative Experimental Values of Parent Training Derived from the 
Implementation of the Pedagogical Model of Parental Education in the 

Perspective of Forming Axiological Orientations in Preschoolers 
          In our experimental approach, we emphasize the perspective that preschoolers’ 
axiological orientations constitute a set of contemporary values contributing to the 
formation of behaviors, positive emotional orientations, knowledge, and attitudes, 
which are continuously reconsolidated or transformed through the lens of personal 
experiences shaped by socio-cultural and educational contexts.     
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          The Pedagogical Model of Parental Education in the Perspective of Forming 
Axiological Orientations in Preschoolers (Figure 4) highlights the interdependence 
and continuity of the components strategically directed toward shaping the 
axiological framework of preschool-aged children: it emphasizes the 
psychopedagogical foundations of parental and axiological education in preschool 
settings, underscores the interconnection between the stage of pedagogical training 
for preschool teachers in axiological education and the stage of parental education 
aimed at forming axiological orientations, accentuates the parental competencies 
essential for fostering these orientations, notes the importance of educational 
partnerships in shaping axiological orientations, and specifies the complexity and 
comprehensiveness of preschoolers’ axiological framework.      

 
Figure 4. Pedagogical Model of Parental Education in the Perspective of 

Forming Axiological Orientations in Preschoolers. 
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emotional self-control, self-respect and respect for others, self-discipline, curiosity and desire to learn, 

independence, empathetic communication, responsible cooperation. 

Educational partnership for the formation of axiological orientations in preschoolers 

Parental competencies for the formation of axiological orientations in preschoolers 

 
 

STAGE II. Parental 
education for the 

formation of axiological 
orientations in 
preschoolers 

 
2.1. Mechanisms of parental 
education for the formation of 
axiological orientations in 
preschoolers 
 
2.2. Parental education 
activities 

 

AXIOLOGICAL 

ORIENTATIONS OF 

PRESCHOOLERS 

 
Stage I: Pedagogical 

training for preschool 
teachers in axiological 

education 

1.1. Teachers’ continuous 
professional development in 
axiological education of 
preschoolers 
1.2. Pedagogical preparation 
for parental education 

 
Educational strategies for 

the formation of axiological 
orientations in preschoolers 

Principles of axiological 
education 

Curricular provisions regarding 
the formation of axiological 
orientations in preschoolers 

Psychopedagogical foundations regarding parental education and axiological education in 
preschool settings 



23 
 

          To enhance the effectiveness of educational interventions in the field of 
children's axiological education, principles for forming axiological orientations in 
preschool-aged children have been developed and applied.  
         The principles of value-based education refer to normative guidelines and 
general directive theses that provide the educational process with a functional 
direction, ensuring a foundation for achieving its objectives successfully. A principle 
reflects procedural consistency by embodying the laws governing the organization 
of the educational process, signifying that within the educational sphere, essential, 
necessary, relatively stable, and repeatable relationships can be identified and must 
be explored by the actors involved [13, p. 398]. 
       The process of axiological education was founded on a system of principles 
aimed at shaping value orientations in preschool-aged children: the principle of 
congruence and the structural and content integrity of preschoolers’ axiological 
orientations; the principle of graduality, accessibility, and continuity in the formation 
of preschoolers’ axiological orientations;  the principle of adaptability and 
personalization in the development of axiological orientations in preschoolers; the 
principle of technological synergy in the formation of axiological orientations in 
preschoolers; the principle of utilizing the kindergarten-family educational 
partnership to shape axiological orientations in preschoolers. 
          The principle of congruence, along with structural and content integrity 
emphasizes the coherence and cohesion between the structure and content of these 
orientations, ensuring that both elements are complete and unfragmented. This 
congruence refers to the alignment and consistency between how values are 
organized and presented in the educational process (structure) and their actual 
content. In preschool education, this principle underscores that values such as self-
respect, respect for others, empathy, emotional self-control, curiosity, a desire to 
learn, self-discipline, independence, and responsible cooperation are conveyed not 
only through verbal instruction but also through actions and observable behaviors. 
By maintaining this congruence, preschoolers do not merely acquire theoretical 
knowledge about values but actively experience and internalize them in a meaningful 
and coherent manner. 
           The principle of graduality, accessibility, and continuity ensures a consistent 
and coherent connection between educational activities and the values they promote. 
It highlights the importance of a structured educational process in which values are 
acquired, reinforced, and integrated into children's daily lives. This process unfolds 
gradually, allowing preschoolers to internalize values naturally in accordance with 
their cognitive and emotional development. Values must be introduced 
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progressively, moving toward more complex concepts as children grow, ensuring 
that axiological orientations are conveyed in an age-appropriate manner through 
relevant examples and activities suited to their level of understanding. At the same 
time, values are continuously reaffirmed in various educational contexts, including 
discussions, hands-on activities, and role modeling by adults. Adhering to this 
principle involves fostering a stable, coherent, and comprehensible educational 
environment that facilitates learning and development while ensuring a seamless 
transition between different educational stages and formats, supporting the 
transformation of children's axiological attitudes. Through repeated activities and 
experiences, children are constantly exposed to values and principles that help them 
reformulate their attitudes and integrate new concepts. Accessibility and continuity 
ensure the reinforcement of new behaviors, experiences, knowledge, attitudes, and 
axiological beliefs by strengthening the educational messages received, ensuring that 
these values become an integral part of preschoolers' conduct and consciousness.  
          The principle of adaptability and personalization emphasizes that the 
formation of these orientations is an adapted and personalized process, tailored to 
the individual characteristics of each child. It highlights the necessity of designing 
educational interventions to match the specific needs, interests, and developmental 
stages of the children, thereby enhancing engagement and promoting active learning. 
In developing axiological orientations, it is essential to consider each child's 
individuality, diversity, and unique familial and cultural context. Moreover, this 
principle encourages children to value their own individuality while fostering respect 
and appreciation for diversity, promoting values such as tolerance, empathy, respect, 
kindness, fairness, and honesty, prioritizing the active participation of the child and 
supporting the development of autonomy and responsibility.  
            The principle of technological synergy involves the synergistic integration of 
traditional and modern educational technologies, fostering a holistic educational 
experience tailored to the diverse needs of children. This principle highlights the 
importance of combining classical methods such as conversation, explanation, 
storytelling, role-playing, and exercises with contemporary techniques, including 
Venn diagrams, T-charts, Starbursting, Cubes, Clusters, and Double Bubbles. 
Furthermore, traditional teaching resources, such as visual aids, are enhanced by 
audio-visual tools and digital resources, including applications and online 
educational platforms. For instance, activities that merge storytelling (a traditional 
approach) with interactive applications featuring educational games (a modern 
approach) enable children to explore themes such as empathy, cooperation, 
assertiveness, respect, and responsibility. This integrated approach emphasizes the 
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formation of axiological orientations in a manner that is engaging, interactive, 
varied, and productive. 
          The principle of leveraging the educational partnership between kindergarten 
and family emphasizes the importance of supporting the values promoted and formed 
by the kindergarten within the family environment, and vice versa, ensuring 
continuity between formal and informal education. 
         The experimental interventions, which focused on parental education aimed at 
forming axiological orientations in preschoolers, employed a bifaceted approach that 
was deliberately designed, strategically implemented, and organized into two stages: 
Stage I involved pedagogical training for preschool teachers in axiological 
education, and Stage II encompassed parental education aimed at forming 
axiological orientations in preschoolers. 
      Stage I, "Pedagogical Training of Preschool Teachers for Axiological 
Education," aimed to enhance the professional competencies of educators from a 
dual perspective: developing the professional skills necessary for the axiological 
education of preschool-aged children and providing psycho-pedagogical training 
for preschool teachers to educate parents on the formation of AO in preschoolers. 
        The activities conducted for the pedagogical training of preschool teachers 
in axiological education included: a roundtable discussion with educators titled 
"Kindergarten and Family – Equal Partners in the Axiological Education of 
Preschoolers"; a seminar for educators titled "The ABCs of Axiological Education"; 
a workshop titled "Didactic Transposition – A Necessity in Forming Axiological 
Orientations in Preschoolers"; a seminar titled "The Axiological Framework of 
Preschoolers"; a workshop titled "Educational Strategies for Developing Axiological 
Orientations in Preschoolers"; a lecture for educators titled "The Role of the 
Educator in Shaping Axiological Orientations in Preschoolers through Didactic and 
Extracurricular Activities"; a webinar titled "The Educator as a Promoter of Timeless 
Values"; a seminar titled "Intra- and Interpersonal Axiological Conflict: Definition, 
Factors, Influences, Prevention, and Intervention"; a training session titled 
"Enhancing the Axiological Transformation of Personality"; and individual and 
group consultations for educators titled "Forming Axiological Orientations in 
Preschoolers: Challenges, Successes, and Strategic Visions."   
        As part of the continuous professional development activities, preschool 
teachers received theoretical and practical support regarding the axiological 
education of preschoolers and the pedagogical guidance of parents in shaping 
axiological orientations in children. In this context, representative models for 
developing prosocial competencies in preschoolers were analyzed. We believe that 
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the effectiveness of forming axiological orientations in children depends on the 
synergy between formal education, provided by preschool teachers, and informal 
education, ensured by the family environment. In this process, parents, as direct 
beneficiaries of pedagogical guidance on the axiological education of preschoolers, 
become active co-participants in this complex process. 
          During the control phase of the pedagogical experiment, the Test for Assessing 
the Preparedness of Preschool Teachers in Developing Axiological Orientations in 
Preschoolers was administered to the experimental group (EG) of educators from 
Kindergarten No. 37 in Brăila, Romania. The comparative experimental data 
confirms a positive dynamic in the training of teachers within the EG, demonstrating 
their enhanced ability to ensure the axiological education of children. 

 
Figure 5. Comparative Experimental Values Regarding the Level of 

Preparedness of Preschool Educators for Axiological Education 
(Ascertainment – Validation, EG – Preschool Teachers) 

         Curricular frameworks systematically prioritize foundational social-emotional 
values, particularly kindness, friendship, and empathetic communication, as 
essential learning outcomes. However, educators identify significant challenges in 
developing higher-order competencies such as resilience and emotional self-
regulation, noting that these require both cognitive maturity and scaffolded life 
experiences for effective internalization. 
          In Stage 2: Parental Education, contexts were created for the development 
of parental competencies, providing opportunities for parents to understand and 
apply the principles of axiological education in general, and the principles of forming 
axiological orientations in children in particular. This facilitated the consistent, 
unified, and coherent manifestation and internalization of authentic values in 
preschoolers. In this context, Vl. Pâslaru states: "The appropriation (assimilation, 
acquisition) of values essentially determines the quality of the individual, who 
identifies with their own essence and, consequently, with their own values, including 
the capacity to acquire values and to constitute themselves as a perfected being – 
the supreme value of human existence" [34, p. 329]. 
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         The second phase was oriented toward parental training within the 
framework of developing axiological orientations in preschool-aged children, with 
the purpose of designing and implementing activities to cultivate and strengthen 
parental competencies. The range of activities for educating parents on shaping 
axiological orientations in preschoolers included: the Roundtable "Informed and 
Inspired Parents, Skillful and Value-Driven Children: Sustainable Strategic 
Cooperation"; the Seminar "Roots and Wings: Education through and for Values in 
the Family"; the Workshop "Educational Contexts for the Axiological Formation of 
Children"; the Training "Intra- and Interpersonal Axiological Conflict: Contexts, 
Impact, Solutions"; the Training "Attitudes: Role and Relevance in the Axiological 
Formation of Personality"; the Workshop "Values in Action: Continuous 
Axiological Transformation"; Individual and Group Consultations "Forming 
Axiological Orientations in Preschoolers: Challenges, Achievements, Perspectives"; 
The Seminar "Innovation in Education, Inspiration, Motivation, Evolution"; and the 
Parent Session "Axiological Education – A Continuous, Intentional, Dynamic, and 
Transformative Process." 
       The various activities associated with parental education facilitated the 
development of axiological orientations in preschool children by effectively utilizing 
educational mechanisms within the process of value formation.     
          The primary objective in the process of developing parental competencies for 
shaping children’s axiological orientations was the establishment of a supportive 
environment. This is of considerable importance, as parents play a fundamental role 
in the transmission of values from the earliest stages of life, serving as primary role 
models of ethical and moral principles. The parents' own axiological framework has 
a profound impact on the development of their children's value system.       

  
Figure 6. Coordinates of the Supportive Educational Environment for the 

Formation of Axiological Orientations in Preschoolers (Original Contribution) 
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The most relevant parental competencies required for shaping axiological 
orientations in preschoolers are derived from the mechanisms of parental education. 
          The acceptance of pedagogical support has highlighted the importance of 
parents possessing effective communication competence for resolving issues of 
common interest among educational agents. 
          Openness to cooperation and constructive feedback reflects parents' 
willingness to collaborate with educators, facilitating a reciprocal exchange of 
insights that enhances the effectiveness of educational strategies aimed at forming 
children's axiological orientations. 
          Parents' motivation to actively participate in activities related to axiological 
education plays a significant role in ensuring continuity across both formal and 
informal learning contexts. Our objective was to encourage parents' full engagement 
in pedagogical activities aimed at forming the axiological framework of preschool-
aged children. 
          The expression of parental responsibility in addressing children's needs 
focused on identifying, clarifying, and fulfilling a wide range of essential 
requirements: physiological, emotional, cognitive, social, educational, cultural, 
safety, belonging, exploration, acceptance, and more. Meeting children's needs in 
terms of understanding, differentiating, learning, and gradually internalizing values 
accentuated the complex process of value appropriation (assimilation, acquisition), 
contributing to the development of a strong axiological framework in preschoolers. 
          Critical reflection highlights the ability of parents to analyze and objectively 
evaluate information and situations, considering not only outcomes but also the 
underlying reasons and values that guide educational choices. Axiological self-
regulation reveals the parents' capacity to critically reflect on their own values, 
reevaluate them, and autonomously adjust them in line with the demands of the 
contemporary socio-cultural environment in a conscious, systematic, coherent, and 
dynamic process of self-improvement, in which the individual actively and 
responsibly participates in forming their own axiological orientation. These 
competencies have contributed to the formation of the axiological framework in 
preschoolers, which represents the set of internalized value structures. 
          By ensuring the functionality of the kindergarten-family educational 
partnership, parents were continuously and systematically guided in forming the 
axiological orientations of preschool-aged children. However, we placed particular 
emphasis on fostering the development of parental competencies related to the 
formation of the axiological framework in preschoolers. 
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Figure 7. Characteristics of a Functional Educational Partnership for the 

Formation of Axiological Orientations in Preschoolers (based on V. Mîslițchi) 
         Below, we present the experimental data confirming the positive dynamics of 
parental competencies resulting from the implementation of the Pedagogical Model 
of Parental Education from the perspective of forming axiological orientations in 
preschoolers. 

Table 5. Comparative Values Regarding the Development of Parental 
Competencies (Experimental Group - EG, Ascertainment and Control Stages 

of the Pedagogical Experiment) (No., %) 

Competence 

The Ascertainment Stage of 
the Experiment The Control Stage of the Experiment 

high average low high average low 
Nr. % Nr. % Nr. % Nr. % Nr. % Nr. % 

Managing 
children's 
behavior 

4 13,8 18 62,1 7 24,1 7 24,1 19 65,6 3 10,3 

Efficient 
communication 3 10,3 16 55,2 10 34,5 7 24,1 17 58,7 5 17,2 

Meeting needs as 
an expression of 

responsibility 
5 17,2 11 38 13 44,8 8 27,6 14 48,3 7 24,1 

Emotional self-
regulation 5 17,2 14 48,3 10 34,5 6 20,7 16 55,2 7 24,1 

Empathy and 
emotional 

involvement 
10 34,5 14 48,3 5 17,2 14 48,3 12 41,4 3 10,3 
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The processing and interpretation of the data obtained during the experiment 
highlight the significant progress in the development of parents’ competencies in the 
experimental group, improvements that reflect the effectiveness of the pedagogical 
interventions which had a positive impact on performance related to behavior 
management, effective communication, assuming responsibilities, emotional self-
regulation, empathy, etc. 

  
Figure 8. Comparative Levels of Parental Competence Development 

(ascertainment -validation, EG parents) 
         The experimental data in Figure 8 reveals a high level of parental competence 
in shaping the axiological orientations of preschoolers, demonstrated by the parents 
in the experimental group through their active participation as beneficiaries in 
multiple pedagogical activities. Furthermore, the promotion of active 
communication and cooperation with teaching staff to better understand the 
strategies used in preschool ensured the continuity of the educational process, 
leveraging the synergy between formal and informal education. By developing these 
competencies, parents not only contributed to the formation of preschoolers’ 
axiological orientations but also became advocates of education adapted to 
contemporary demands and challenges, thereby enhancing the relevance and 
efficiency of the educational process within the family. The implementation of the 
Pedagogical Model of Parental Education from the perspective of forming 
axiological orientations in preschoolers demonstrated the functionality and 
continuity of the interventions aimed at advancing both teachers’ professional 
competencies and parental competencies in forming the axiological framework of 
preschool-age children. 
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          The structured and complex set of competencies held by parents favors the 
continuous reinforcement of axiological orientations in preschool-age children. 
Among the parental competencies that are defining for the formation of 
preschoolers’ axiological framework, the following stand out: effective 
communication, openness to cooperation and constructive feedback, responsibility 
for meeting children’s needs in the process of forming axiological orientations, 
management of children’s axiological conduct, emotional self-regulation, empathy, 
emotional support, etc. 
 

GENERAL CONCLUSIONS AND RECOMMENDATIONS 
          1. The theoretical and applied research outlined in this doctoral thesis confirms 
the successful achievement of its objectives. The study began by establishing the 
psychopedagogical foundations of parental education, axiological orientations, and 
axiological education, which constituted its primary aim. By interpreting the 
pedagogical basis of axiological education in preschoolers and parental education, 
the research identified theoretical challenges in value education across familial and 
preschool settings. These challenges encompass limited understanding of how 
parental education shapes personality through value formation and difficulties in 
cultivating axiological orientations in preschool-aged children. The conceptual 
evolution of axiological education and parental education reflects an endeavor to 
clarify their scientific underpinnings and evaluate educational strategies that foster 
values within families. Integral to this research is the concept of axiological 
orientations, a term foundational to D. Antoci’s scholarly contributions, defined as 
a dynamic construct of interconnected beliefs, attitudes, and behaviors hierarchically 
organized within an individual’s value system. For preschoolers, this framework 
comprises internalized value structures such as emotional self-control, self-respect, 
respect for others, self-discipline, curiosity, independence, empathetic 
communication, and responsible cooperation, which emerge through the child’s 
assimilation of societal values across formal, informal, and non-formal educational 
environments. This process is shaped by the child’s inherent traits and sociocultural 
contexts, while remaining adaptable to new stimuli to ensure functional and adaptive 
axiological development. 
          2. An analysis of scholarly literature reveals distinct psychological 
characteristics of preschoolers’ development, underscoring the necessity of specialized 
training for preschool educators and inclusively designing parental education programs 
to equip parents with strategies for fostering value orientations in young children. 
Furthermore, this research identifies that effective family-based axiological education 
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hinges on parents cultivating competencies to engage with three interrelated value 
categories: (1) goal-oriented values (aspirational ideals guiding education), (2) 
instrumental values (practical methods for achieving these ideals), and (3) evaluative 
criteria (standards for assessing educational outcomes). Finally, when parents acquire 
a comprehensive understanding of preschoolers’ developmental milestones, individual 
traits, and evidence-based strategies for value education, they can establish practical 
frameworks for axiological education within the family.  
          3. In Romania, the preschool education curriculum, regulated by the Ministry 
of Education, is structured to cultivate critical axiological orientations by prioritizing 
the development of essential values for fostering balanced, harmonious, and socially 
integrated personalities. At this developmental stage, pedagogical efforts focus on 
nurturing relational skills, facilitating the expression of emotions and thoughts, and 
internalizing foundational societal values. To identify the primary axiological 
orientations specific to preschoolers aged 5–6 years, this study analyzed curricular 
frameworks in Romania and the Republic of Moldova, focusing on value 
formation in early childhood education. Empirical research confirms the necessity 
of parental education to: (1) shape children’s value-based behaviors, (2) transmit 
fundamental norms and principles through parental guidance, and (3) create a family 
environment that ensures emotional safety, facilitating the development of value 
orientations that will guide children's decisions and autonomy in the formation of a 
coherent system of axiological orientations.  
        4. Preliminary experimental research highlighted the importance of pedagogical 
training for parents in the axiological education of preschoolers; an experimental 
study analyzing the perspectives of both preschool teachers and parents regarding 
the axiological education of children aged 5-6 years revealed significant interest 
among parents in learning strategies for guiding children’s value orientations. 
Based on these insights, scientifically grounded mechanisms for parental education 
were developed and substantiated. 
          5. Examination and description of methodological experiences in parental 
education within preschool education have led to the identification of the main 
dimensions of family education that are particularly relevant to forming the 
axiological framework of preschoolers, and based on these dimensions the 
Pedagogical Model of Parental Education in the Perspective of Forming 
Axiological Orientations in Preschoolers was developed, implemented, and 
experimentally validated. Experimental data from the control stage confirmed the 
research hypothesis that the formation of preschoolers' axiological orientations can 
productively generate axiological behaviors if the theoretical foundations regarding 
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parental education, axiological orientations, and axiological education are 
established, the particularities of preschoolers' development are described and the 
methodological experiences in parental education are interpreted, the opinions of 
preschool education teachers and parents regarding the axiological education of 
preschoolers aged 5-6 years are evaluated, and the Pedagogical Model of Parental 
Education in the perspective of forming axiological orientations in preschoolers is 
developed, implemented, and experimentally validated.  
RECOMMENDATIONS: 
          For preschool education teachers: Strengthening the school-family 
partnership and implementing the Pedagogical Model of Parental Education from 
the perspective of forming axiological orientations in preschoolers.  
          For parents: Engaging in the scientific understanding of the specific 
psychological development of preschoolers and making self-development efforts to 
shape their children's axiological framework.  
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