MOLDOVA STATE UNIVERSITY
HUMANITIES AND EDUCATION SCIENCES DOCTORAL SCHOOL

CONSORTIUM: Moldova State University, ,,Alecu Russo” State University of Balti,

,,Bogdan Petriceicu Hasdeu” University Center of Cahul

As a manuscript,
CZU: 37.015.3:316.624:373.5(043.2)

GEORGESCU IOANA-CORINA

PSYCHO-PEDAGOGICAL AND SOCIAL CONDITIONS FOR
PREVENTING AND REDUCING BULLYING-TYPE
AGGRESSIVENESS IN HIGH SCHOOL
EDUCATIONAL INSTITUTIONS

SPECIALTY: 531.01 - GENERAL EDUCATION THEORY

Summary of Doctoral Thesis in Education Sciences

CHISINAU, 2026



The thesis was developed within the Humanities and Education Sciences Doctoral School,
Education Sciences Department, Moldova State University

Scientific Advisor:
GUTU Vladimir, Doctor Habilitatus in Pedagogical Sciences, University Professor,
Moldova State University

Members of Steering Committee:

1. BODRUG-LUNGU Valentina, Doctor Habilitatus in Pedagogical Sciences, University
Professor

2. PAIU Mihail, PhD in Pedagogy, Associate Professor

3. DARII Ludmila, PhD in Pedagogy, Associate Professor

Composition of Doctoral Committee, approved by the Scientific Council of Moldova State
University (Minutes no.4 of 6 May 2026):

SEVCIUC Maia, PhD in Pedagogical Sciences, University Professor, Moldova State University
— Chairperson

GUTU Vladimir, Doctor Habilitatus in Pedagogical Sciences, University Professor,
Moldova State University — Doctoral Advisor

BODRUG-LUNGU Valentina, Doctor Habilitatus in Pedagogical Sciences, University
Professor, Moldova State University — Official Referent 1
CUZNETOV Larisa, Doctor Habilitatus in Pedagogical Sciences, University Professor,

“Ion Creanga” State Pedagogical University of Chisinau — Official Referent 2

SOVA Tatiana, PhD in Pedagogical Sciences, Associate Professor,
“Alecu Russo” State University of Balti — Official Referent 3

The defense will take place on 17 June 2026, at 14:00 o’clock, within Moldova State University,
study building 111, room 505, M.Kogilniceanu str., 65, MD 2012.

The Doctoral Thesis and the Summary can be consulted at the National Library of the Republic of
Moldova, the Central Library of the Moldova State University (https://usm.md/) and on the
National Agency for Quality Assurance in Education and Research (ANACEC) website
(https://www.anacec.md/).

The Summary was sent on 15 May 2026.

Chairperson of Doctoral Committee,

SEVCIUC Maia, | V
PhD in Pedagogical Sciences, University Professor ( %/
signature
Scientific Advisor,
GUTU Vladimir, W
Doctor Habilitatus in Pedagogical Sciences, University Professor
signature
Author %}C )
GEORGESCU loana-Corina i
sighature

© GEORGESCU IOANA-CORINA, 2026


https://usm.md/
https://www.anacec.md/

CONTENTS

Conceptual Guidelines of RESEAICN..........ccuiiiiiiiiiiee e
THESIS CONTENTS. ...ttt sttt et e e e s be e be et e sneesbeeneesneenbeeneeas
General Conclusions and ReCOMMENAALIONS..........ccuviiiriiiereii e
=1 o] [0 o =101 2SS
List of Author’s Publications on Thesis TOPIC......cuiuiiiiiiiiiiiiiiiiiie e

Annotation (Romanian, English and RUSSIAN)...........ccoiiiiiiiniiieiereee e

LIST OF ABBREVIATIONS

CIDDC - Center for Information and Documentation on Children’s Rights in Moldova
CNPAC — National Center for Preventing Child Abuse

DfES — Department of Education and Science

FCHP — Fallon Community Health Plan

MPSFC — Ministry of Social, Family and Child Protection

OMS — World Health Organization

ONU — United Nations

UNICEF — United Nations International Children’s Emergency Fund



CONCEPTUAL GUIDELINES OF RESEARCH

Topicality and Importance of Topic Addressed

The 21% century is characterized by the increase in aggressiveness and violence at the
global, regional, community, institutional levels, generated by the challenges of the contemporary
world: crises, wars, propaganda, extremism, etc.

In this context, the issue of aggressiveness and violence has become a priority for several
international organizations: the United Nations, the World Health Organization, UNICEF, the
Council of Europe, etc.

The issue of aggressiveness and violence is broadly addressed in practically all European
countries, including Romania and the Republic of Moldova. Here we can talk about the first
national study ,,Violence in School”, conducted by the Institute of Education Sciences, Romania
(2006). In 2007, the Romanian Ministry of Education developed the ,Strategy on Reducing
Phenomenon of Violence in Schools”. The second report developed by the Institute of Education
Sciences in 2018 entitled the ,,Non-Violent Learning Environment for All Children”, which found
that about 70% of all students have been subjected to violence or have been involved in a situation
of violence.

In the Republic of Moldova, the problem of violence in schools is also in the sights of the
government. In 2014, the Strategy for Child Protection 2014-2024 and the ,,Instructions on
Intersectoral Cooperation Mechanism for Identifying, Assessing, Referring, Assisting and
Monitoring Child Victims and Potential Victims of Violence, Neglect, Exploitation and
Trafficking” were developed and approved (Government Decision no. 270 of April 8, 2014). In
2022, the Methodology on Prevention and Combating of Bullying was approved (Ministry of
Education and Research (MER) Order No. 1024 of 13.10.2022). The analysis of these documents
shows that about 75% of children have been subjected to various forms of violence: psychological,
physical. And 60% of graduates have been involved in a violent situation.

In all policy documents referring to combating violence in school, but also in society in
general, it is found that violence and aggressiveness undermine health, emotional well-being, the
ability to learn and socialize. In other words, aggressiveness, violence and, first of all, bullying,
have negative consequences on the development and socialization of the student. In this context,
a contradiction is identified between the insistent promotion of policies to prevent and reduce
aggressiveness and violence in school at all levels and the alarming increase of this phenomenon
in educational institutions. This contradiction generates several problems, including scientific
ones: what are the theoretical and methodological approaches to preventing and reducing
violence and aggressiveness, such as bullying, in educational institutions?



Description of Situation in Research Field

The existence of the problem of preventing and reducing bullying-type aggressiveness in
educational institutions is also confirmed by the analysis of the situation and scientific approaches
in this regard.

The problem of bullying became the subject of several researches only in the 1980s, at first
in Norway and Sweden, then in Finland, Great Britain, Canada, Australia, USA. At the current
stage, this problem is an important one in most countries of the world, including Romania and the
Republic of Moldova. The first scientific works on the problem of bullying were written by D.
Olwens [26], P. Stephenson and D. Smith [30], A. Charach [23].

In the last two to three decades, violence in educational institutions and, first of all,
bullying, has been approached from different perspectives: sociological, pedagogical,
psychological, etc., but also from the perspective of different aspects of manifestation of
aggressiveness. Authors such as D. Dodge and T. Coie research the problem of aggressiveness,
proactive and reactive, and A. Bandura, K. Kingsbury - have in mind instrumental aggressiveness
and hostile aggressiveness, Meloy characterizes the manifestations of affective and possessive
aggressiveness, etc.

Although in Romania the problem of aggressiveness and especially bullying as an object
of investigation have appeared in recent years, nevertheless in the past there have been attempts to
approach aggressiveness taking into account historical contexts: S. Radulescu, D. Banciu [20], C.
Paunescu [16], C. Neamtu [15], etc. And at the current stage the problem of preventing and
reducing aggressiveness in school, including bullying, is addressed by several Romanian
researchers: C. Gradinaru [10], C. Balan [1-6].

As C. Balan states, ,,The majority of research in Romania remains psychological, the
sociological paradigm has been addressed in few studies and much fewer are in the field of
pedagogy” [6]. The paper Violence in School Environment, written by D. Salavastru [22]
emphasizes that civic education can represent a form of education for tolerance, because it forms
everyday skills of respecting human rights, harmonizes the individual in a group, encourages the
assumption of responsibilities in the community, active tolerance oriented towards each other. In
this paper, D. Salavastru identified social factors of school violence: the economic situation, the
weakness of control mechanisms, social inequalities, education, the lack of cooperation of
institutions involved in education. The work Violence in School, carried out by M. Jigau and other
authors [12], describes for the first time a faithful image of the size of this phenomenon at the level
of the entire education system, indicating a high incidence of cases of school violence, in especially

student-student, student-teacher, teacher-student violence, in the school space itself and in the



space close to educational units alike. The work Violent Youth, Violent Categories of
Schoolchildren or Violent Schools?, highlights that victimization (bullying) is one of the ways in
which social marginalization occurs among students, that the aggressor student often comes from
a middle class environment.

In the Republic of Moldova, research on the issue of aggressiveness and school violence is
linked to remarkable researchers, V. Bodrug-Lungu [7], A. Potang & 1. Botnari [17], E. Losii [13],
I. Racu [18], etc. Also important are the reports and articles edited within the framework of
publications of institutions involved in the prevention of violence, in its various forms and
manifestations: Who protects me?, 2007 (publication of the National Center for the Prevention of
Child Abuse); Opinions and Perceptions on Domestic Violence and Child Abuse. Ecological Study
Within OMNIBUS Research Framework, 2018; Report on Children from Moldova for UN
Committee on Child’s Rights, 2016; Child Protection from Violence in Educational Institution.
Collection of Normative Acts, 2017.

Awareness of the intensity of the phenomenon of school violence and the consequences it
produces has also generated concerns from non-governmental organizations that have tried to
address the phenomenon. The approaches have been local, contextualized, and generally tangential
to the problem of bullying in school.

It is worth mentioning that in recent years, more and more scientific works have appeared
on the issue of bullying focused on concrete examples. Thus, R. Hayes and C. Herbert in 2011
published the work ,,Rising Above Bullying” [25] which contains a number of case studies of
children who have suffered the experience of very serious bullying. Another book written by Diana
and Victoria Webster ,,So Many Everests” [31], where they described the harassment of their
daughter in school.

It should be noted that there is little research that addresses the problem of bullying in high
school education, forms of manifestation, dimensions and determining factors, but also the absence
of strategies and models for preventing and reducing this phenomenon.

Therefore, the research problem is that of bullying in school and the substantiation of
theoretical and praxiological approaches to prevent and reduce this phenomenon, ensuring in this
sense a favorable school/ psychological climate, inclusive for all students.

Research object: the process of preventing and reducing bullying-type aggressiveness in
high school educational institutions.

The purpose of the research consists in the theoretical and praxiological substantiation of

preventing and reducing bullying-type aggressiveness in high school educational institutions.



Research objectives:

Analysis of pedagogical, psychological and social approaches regarding bullying-type
aggressiveness in educational institutions;

Establishing the psychopedagogical and social factors and conditions of preventing and
reducing bullying-type aggressiveness in educational institutions;

Substantiation of a multidimensional concept of preventing and reducing bullying-type
aggressiveness in high school educational institutions;

Development and substantiation of a Program for the prevention and reduction of bullying-
type aggressiveness in high school educational institutions;

Development of a curriculum for continuous training of teachers for the prevention and
reduction of bullying-type aggressiveness in high school educational institutions;
Experimental validation of the Program for the prevention and reduction of bullying-type
aggressiveness in high school educational institutions.

Research hypothesis: The process of preventing and reducing bullying-type

aggressiveness in high school institutions will be effective under the conditions of an inter-related

approach (social, psychological and pedagogical) to the bullying phenomenon and a

multidimensional approach to the process of preventing and reducing bullying-type aggressiveness

in high school institutions (family - school - community).

Epistemology of the scientific research

The research focuses on theories, principles, laws, concepts regarding the bullying

phenomenon and ways to prevent and reduce this phenomenon from a social, psychological and

pedagogical perspective, but also on the provisions of educational policy documents at the

international and national levels:

Psychological theories: attachment theory (John Bowlby, Mary Ainsworth, Mary Main),
instinctual theories of aggressiveness (K. Lorenz, R. Andreg), dispositional theory;
Social/psychosocial theories: socialization theory (A. Bandura), Social justice theory (G.
Turner);

Pedagogical theories: theory of moral development (L. Kuhelberg); cognitive theories (J.
Piaget, J. Bruner, D. Zilman and others);

Biological theories (Z. Freud, K. Lorenz, R. Dawkins);

Ecological model of U. Bronfenbrenner;

Theory of school climate (R.A. Astur, J. Cohen);

Comprehensive approach to bullying by D. Olweus.



Methods applied in the research:

e Theoretical-analysis, synthesis, generalization and systematization, scientific
documentation;

e Empirical-questioning, document analysis, pedagogical experiment;

e Statistical-mathematical data processing.
The validation of scientific results was ensured by the application of relevant methods,

the objectivity of data recording and their statistical processing using SPSS programs.
The novelty and originality of research lies in:

e Addressing the problem of bullying-type aggressiveness in educational institutions as a
determining phenomenon: a) pedagogical, psychological and social, b) contextual and
individual.

e Defining bullying as an aggressive behavior that involves the desire to harm someone
intentionally and repeatedly is a harmful action of unbalanced and incorrect use of
power/force that brings satisfaction to the aggressor and a feeling of intimidation on the
part of the victim, who cannot defend himself/herself.

e Developing a taxonomy of pedagogical, biological, psychological, social theories
regarding the phenomenon of bullying and the ways of applying them in substantiating
praxiological approaches to prevent and reduce bullying in school.

e Structuring the student profile: 1) aggressor (dominant, reactive, instrumental, passive),
highlighting specific psychological, social and individual features; 2) the victim (passive,
provocative, accidental), highlighting specific psychological, social and individual
features.

e Generalization and development of strategies for the prevention and reduction of
hierarchically ranked bullying-type aggressive behaviors (individual level, class level,
school level, family level and community level), but also those generated by the expected
purposes and individual and contextual needs for the prevention and reduction of this
phenomenon.

e Substantiation of the multidimensional concept of prevention and reduction of bullying-
type aggressive behaviors, focused on a system of general, pedagogical, psychological,
social and contextual principles.

e Substantiation and development of a complex Program for the prevention and reduction of
bullying-type aggressive behaviors in high school educational institutions, focused on
pedagogical, psychological, social and managerial interventions, for the evaluation and
monitoring of this process.



e Designing a Curriculum for the continuous training of teachers and school psychologists
from the perspective of developing competences to prevent and reduce aggressive bullying

behaviors in educational institutions.

The important scientific problem solved in the research is objectified by the results
obtained regarding the efficiency of the prevention process and the reduction of bullying-type
aggressiveness in high school educational institutions, based on theoretical and praxiological
foundations relevant to the general approach of the research.

The theoretical significance of the research consists of:

o Development of theoretical approaches regarding bullying-type aggressiveness with new
concepts and provisions specific to the manifestation of bullying in high school education:
development of the definition of "bullying™ in the general structure of the phenomenon of
aggressiveness; specification and expansion of aggressive behaviors specific to bullying;
interpretation of the conditions and interconnected factors that generate the emergence of
the phenomenon of bullying in educational institutions.

e Development of theoretical approaches (conceptualization) regarding the prevention and
reduction of bullying-type aggressiveness in high school education institutions: a)
interconnection of pedagogical, psychological and social approaches; b) contextual and
individual approach to the phenomenon; c¢) three-dimensional approach: family-school-
community;

e Conceptualization of praxiological approaches to prevent and reduce bullying-type
aggressiveness in high school education institutions;

e Correlation of strategies for preventing and reducing bullying in school with forms and
severity of the manifestation of bullying-type aggressiveness by high school students;

e Defining and training the competences of bullying prevention and reduction for teachers;

e Transferring bullying prevention and reduction competences in schools in different
contexts, including new contexts related to information technologies, etc.

The applied value of research:

e The theoretical results of the research can be applied in the development of various
institutional strategies and programs to reduce and prevent bullying-type aggressiveness at
all levels of the education system;

e The practical results can be applied in practice in the process of preventing and reducing
bullying-type aggressiveness in high schools in Romania and the Republic of Moldova, but
also in other countries through contextualized transfer;

e The theoretical and practical results can be applied in the initial and continuous training of
teachers, managers and educational psychologists/counselors.



Approval of results

The scientific and practical value of the research results was confirmed at national and
international conferences, workshops and continuing professional training activities for teachers,
managers and psychologists. At the same time, the approval of the results was confirmed by the
publication of scientific articles in specialized journals.

The implementation of results was carried out in high schools in Romania: Industrial
High School of Construction and Machinery, Astra Theoretical High School, Cantacuzino
Theoretical High School, Arges County.

Publications on topic: The research results are reflected in 11 publications, including: 5
scientific articles published in specialized journals: ,,STUDIA UNIVERSITATIS MOLDAVIAE”
Journal, Education Sciences Series, Category B and the ,,Didactica Pro... > Educational Theory
and Practice Journal and 6 scientific articles published following communications at national and
international conferences, as follows: International Scientific Conference ,,Perspectives and
Problems of Integration in the European Research and Education Area”, Partea 2 Ed., June 3, 2022,
,Bogdan Petriceicu Hasdeu” State University of Cahul; National Scientific Conference with
International Participation ,,Integration Through Research and Innovation”, dedicated to the
International Day of Science for Peace and Development, November 10-11, 2022, Moldova State
University; National Scientific Conference with International Participation ,,Integration Through
Research and Innovation”, dedicated to the International Day of Science for Peace and
Development, November 9-10, 2023, Moldova State University; The Sixth International
Conference on Adult Education ,,Education for Peace and Sustainable Development”, November
9-11, 2023, Moldova State University; National Scientific Conference with International
Participation ,,Integration Through Research and Innovation”, dedicated to the International Day
of Science for Peace and Development, November 7-8, 2024, Moldova State University and
National Scientific Conference with International Participation ,,Integration Through Research and
Innovation”, dedicated to the International Day of Science for Peace and Development, November
6-7, 2025, Moldova State University.

Thesis volume and structure

The thesis content includes an introduction, three chapters, general conclusions,
recommendations, bibliographies 137 titles and 3 appendices. The thesis volume includes 145
pages, basic text, 24 figures and 43 tables.

Keywords: aggressiveness, bullying, violence, deviance, bullying prevention, bullying

reduction, pedagogical, psychological and social conditions.
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THESIS CONTENTS

The Introduction describes the topicality, relevance and importance of the research
problem, as well as the purpose of the research, the objectives, the novelty and originality of the
research, the theoretical and practical value of the investigation. At the same time, the research
hypothesis is formulated, the problem solved and the research methods, the implementation and
approval of the research results are established.

In Chapter 1 Theoretical Framework: Prevention and Reduction of Bullying-Type
Aggressiveness in Educational Institutions, the theoretical approaches to aggressiveness, the
pedagogical, psychological and social approaches to bullying-type aggressiveness, as well as the
theoretical and experiential coordinates for the prevention and reduction of bullying-type
aggressiveness in educational institutions are analyzed.

In the specialized literature, we find a number of notions/terms that in one way or another
reflect the meaning of aggressiveness: deviant behavior, school violence, bullying. Most authors
believe that the difficulty of formulating a unitary definition of aggressiveness is related to the
complexity of the manifestation of this phenomenon. It is obvious that the delimitation of the
concept of these notions will create more objective premises to build a more efficient mechanism
for preventing and reducing the phenomenon of violence/aggressiveness, including bullying. It is
known that both violence and aggressiveness and bullying are deviations from the norms
established in the given society. This deviation from social norms/ rules characterizes deviant
behavior. Deviance has acquired dominant social and legal meanings.

S. Radulescu defines violence as “any social conduct and any social act that is different
from the general behaviors and actions of the members of a society and that risks, through this
difference, provoking hostile reactions or sanctions from the community. Deviance is a concept
that encompasses multiple behaviors of the individual categorized as deviances in relation to the
social norm” [20].

Aggressiveness is still a deviation from social, moral, behavioral norms, but similar to other
human traits, it is a dynamic and complex behavior, which is based on biological mechanisms and
the social environment. In this context, N. Mitrofan defines aggressiveness as ,,any form of conduct
intentionally directed towards objects, persons or oneself, in order to cause prejudice, injury,
destruction and damage” [14].

Research on the issue of violence and aggressiveness has highlighted a specific form of
manifestation of aggressiveness — bullying. This concept was first introduced into
psychopedagogical theory and practice by D. Olwens in 1978. He wrote that a student is bullied
when he/she is repeatedly and over time exposed to negative actions from one or more students.

Bullying is one of the most complex forms of aggressive behavior and violence. It is
characterized as that aggressive, intentional behavior, intended to cause suffering and which
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always involves an imbalance of power and strength between the aggressor and the victim and
manifests itself repetitively, regularly, in a group of children [2].

In the literature, bullying is defined as: a form of aggressiveness [27]; a form of violence
[29]; a form of oppression [28; 24] or a group process in which students are involved in initiating,
exacerbating, maintaining and, sometimes, reconciling aggressive behavior. We recall the
definition formulated by W.M. Craig and D.J. Pepler (2007), bullying is ,,a repeated form of
aggressiveness, physical or verbal, directed at a person or group of people, in which there is a

difference in power” [24].

Table 1.1. Definitions of Bullying Concept [9]

Authors Aggressiveness-Definitions
Dan Olweus Bullying is intentional, repeated aggressive behavior that imposes an
[OLWEUS, D. Bullying imbalance of power and creates an atmosphere of fear, intimidation, and
at school: What we know | emotional distress.
and what we can do.

National Center for Bullying is the repeated use of verbal, physical, or other forms of power or

Bullying Prevention force by one or more people to intimidate, hurt, discredit, or execute
someone else.

World Health Bullying is intentional and repeated negative behavior that causes

Organization emotional, physical or social harm to a person or group of people who

cannot adequately defend themselves against this behavior.
American Psychological | Bullying is deliberate, intentional, and repeated negative behavior that

Association involves power over another more vulnerable person and causes emotional
or physical distress.
The US Government’s Bullying is aggressive and repeated behavior that involves an imbalance of

Platform for Combating power and creates a hostile and intimidating environment for the person
Bullying targeted.
Stop.Bullying.gov

American Academy of Bullying is aggressive, unwanted behavior among school-aged children that
Pediatrics involves a real or perceived power imbalance.

stgove@aap.org

Centers for Disease Bullying is any aggressive behavior(s) by a young person or group of young
Control and Prevention people who are not siblings or are not in a romantic relationship and that
(USA) involves an observed or perceived power imbalance and is repeated

multiple times, or is likely to be repeated.
Department for Bullying is the behavior of an individual or group, repeated over time, that

Education, London (2017) | intentionally harms another individual or group, physically or
emotionally... Many experts argue that bullying involves an imbalance of
power between the aggressor and the victim.

Dankmeijer/ European People are bullied when they are regularly exposed to acts of
Anti-Bullying Network aggressiveness, with the implicit or explicit motivation to increase/decrease
(2017) social status and when they find it difficult to defend themselves, for

individual, social or cultural reasons.

Bullying is a complex and destructive social phenomenon, with devastating consequences
for students in high school. It is defined as aggressive, intentional and repeated behavior, which
involves an imbalance of power between the aggressor and the victim. This behavior can manifest
itself in the form of intimidation, harassment, social exclusion or physical or verbal violence [9].
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A comprehensive approach to bullying and ways to prevent and reduce this phenomenon
involves the analysis and exploitation of several theories in this regard.

The etymology of bullying is studied from different perspectives: psychological, social,
pedagogical, etc., generating the emergence of several theories and concepts on this phenomenon.
Conventionally, these theories and concepts can be structured into psychological, social,
pedagogical, etc. Although the concepts and techniques that will be analyzed are very difficult to
place in a category, because they substantiate ,,bullying” from different points of view, in the
complex of different factors. The predominantly psychological theories include: attachment
theory, behavior modeling theory, frustration-aggressiveness theory, impulse control theory,
dispositional theory, instinctual theory of bullying.

The social/ psychosocial theories include: socialization theory, social learning theory,
social justice theory, ecological theory.

The pedagogical theories include: moral development theory, cognitive and learning
theories, attitude formation theories, etc. In our presentation of theories referring to bullying, we
will focus on the most complex ones and on the possible ways of transferring them to the
methodological and praxiological area. Although it should be noted that the complexity and
diversity of theories, on the one hand, provide a reference framework for researching the problem
of bullying, on the other hand, makes this process difficult.

The manifestation of aggressiveness, including bullying, depends largely on the personality
of the student, in this case, the high school student, and social, pedagogical, psychological,
biological factors.

D. Salavastru (2004) focuses his approach to the phenomenon of bullying on the analysis
of social factors that include: the economic situation, social inequality, the crisis of social values,
low educational results, lack of cooperation of institutions involved in education [21].

I. Radu [19] highlights factors such as the lack of democratic exercise, the weakening of
the authority of the state and of structures committed to respecting the law, freedom of the media,
etc.

A similar view is held by E. Debarbieux, who includes in the set of factors that cause
bullying - lower status and poverty, community disorganization, the presence of drugs, students’
exposure to violence and racism. He emphasizes factors related to other students (involved in
various criminal groups) and community environmental factors and the structure of school groups:
demographic and community contextual structure [8].

Based on the factors that cause aggressiveness and the characteristics of the aggressor and
the victim, we structured the profile of the aggressor and the victim.

Therefore, the profile of the student aggressor may vary depending on the context, but there
are certain traits and factors that frequently appear in the case of students involved in aggressive
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behaviors, including bullying. These can be grouped into several categories, including

psychological, social and family aspects. It is from these perspectives that we can structure the

profile of the student aggressor (see Figure 1.1).

STUDENT AGGRESSOR’S PROFILE:
Dominant, Reactive, Instrumental, Passive

L ~—

Psygl_hro;?[glcal Social Traits Family Factors Edg;:&t(;?gal
Lack of empathy e Learning
Impulsivity difficulties

High self-esteem
Need for control
and power
Behavioral
disorders
Frustration
Hyperactive
Anxious

e Group influence

e Victim of
previous
aggression

e Negative models

e Irresponsibility

e Dysfunctional
family
environment

e Neglect or abuse

e Lack of
supervision

e Unfavorable
psychological
climate

e Institution’s
tolerance for
bullying

Figure 1.1. Student Aggressor’s Profile (source: elaborated by the author)

STUDENT VICTIM’S PROFILE:
Passive, Provocative, Accidental

Y S~

Psychological
Traits

Social Traits

Family Factors

Educational
Factors

v

v

v

v

Low self-esteem
Introversion or
shyness

Lack of
aggressiveness
Insecurity
Distrust
Different
physical
appearance
Disability or
special needs

e Social isolation

e Perceived
differences:
interests,
physical
appearance,
social status

e Lack of social
skills

e Social anxiety

Overprotection
Neglect

Lack of conflict
resolution
models

Lack of
emotional
support

Lack of effective
and open
communication

e High
performance

e Lack of support
from teachers

e Lack of support
from peers

Figure 1.2. Student Victim’s Profile (source: elaborated by the author)
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The profile of the student victim may include certain traits and factors that make some
students more vulnerable to acts of aggressiveness. It is important to note that no personal or
contextual trait justifies aggressiveness, and the blame belongs exclusively to the aggressor.
However, understanding the common characteristics of victims can become an important landmark
in developing a concept for preventing and reducing aggressive bullying behavior in educational
institutions (see Figure 1.2).

The factors that cause student aggressiveness largely also generate different forms of

aggressiveness, including bullying.

Table 1.2. Bullying Aggressiveness Forms (source: elaborated by the author)

Direct Indirect

Physical Physical assault, hitting, spitting, Inducing a person to assault another
kicking, slapping, tripping, throwing | person

stones, destroying personal property,
stealing personal belongings,
threatening with a weapon, touching
or attempting to rape

Verbal Insulting, name-calling, insulting, Convincing another person to insult
humiliating, threatening, sarcasm someone, slander, racial slurs,
spreading false rumors, gossiping,
manipulating friendships

Non-Physical Obscene gestures, teasing, Moving and hiding personal
Non-Verbal humiliating, grimacing, teasing, belongings, intentional exclusion
sticking out tongue, winking. from group or activities, rejection,

social marginalization, discrimination,
ostracization.

This analysis of the types and forms of manifestation of bullying-type aggressiveness is
not exhaustive and leaves room for further study. At the same time, the diversity of the forms and
types of bullying-type aggressiveness characterized offers opportunities to establish mechanisms
for preventing, reducing and managing this phenomenon.

In Chapter 2, Conceptual and Methodological Framework for Preventing and Reducing
Bullying-Type Aggressive Behavior in High School, the multi-aspect concept of preventing and
reducing bullying-type aggressive behavior in high school is theoretically substantiated and the
methodological approach to achieving this process is presented.

The conceptualization of preventing and reducing aggressiveness and violence in
educational institutions focuses on three dimensions: international and national policies for
preventing and reducing bullying-type aggressiveness; current approaches to the concept of

bullying and ways to prevent and reduce this phenomenon; international and national experiences
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in the field, which at the same time constitute psychopedagogical and social conditions for this
process.

Based on the provisions of international and national policies, we explored the concepts
and guidelines regarding the prevention and reduction of school aggressiveness, in this case,
bullying. From this perspective, we deduced a set of principles regarding the conceptualization
of the prevention and reduction of bullying-type aggressiveness:

¢ the principle of focusing on the prevention of bullying-type aggressiveness;

the principle of consensus and partnership between structures involved in the design of
strategies for the prevention and reduction of bullying-type aggressiveness;

¢ the principle of humanistic orientation in the prevention and reduction of bullying-type
aggressiveness;

e the principle of integrating the attention given to victims in the design and implementation
of strategies for the prevention and reduction of bullying-type aggressiveness;

e the principle of creating a psychological climate within the educational institution, within
the classroom as an important factor in the prevention and reduction of school bullying-
type aggressiveness;

e the scientific principle regarding the approach to the problem of the prevention and
reduction of school bullying-type aggressiveness.

From the perspective of the last principle, bullying is approached as a social, psychological,
pedagogical, economic, etc. phenomenon. There are a large number of definitions of bullying,
which emphasize one or more characteristics of this phenomenon (see Chapter I).

In the research we try to generalize different definitions of bullying and to formulate our
own definition as an important element of our concept of prevention and reduction of bullying-
type aggressiveness in educational institutions.

Bullying is an aggressive behavior that involves the desire to harm someone repeatedly, it
is @ harmful action of unbalanced and incorrect use of power/ force that brings satisfaction to the
aggressor and a feeling of oppression on the part of the victim, who cannot defend himself/herself
[9].

The concept of prevention and reduction of bullying-type aggressive behavior is based on

a system of theories that directly or indirectly determine the efficiency of this process.
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SYSTEM OF THEORIES

Regarding Prevention and Reduction of Bullying-Type
Aggressive Behavior in Educational Institutions

Psychological, ; ;
Psychophysiological SOC'aI.i.E:gszOC'aI Pedagogical Theories Ecological Theories
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Instinctive theories of
aggression

Socialization/social
learning theory

Moral development
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Ecological model

Attachment theory

Social justice theory

Learning theories
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Social disorganization
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Cognitive theories

Social disorganization
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Psychological
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Differential
associations theory

Behavior modeling
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Frustration-

Labeling theory

School climate theory

aggressiveness theory

Culture conflicts
theory

Maslow’s theory of
needs

Ethological theory

Fig.2.1. Taxonomy of Theories Regarding Prevention and Reduction of Bullying in School
(source: elaborated by the author)

These relevant theories and opinions emphasize the importance of school involvement in
addressing bullying and in creating a safe and respectful environment for all students. By
implementing appropriate strategies and programs, schools can play a crucial role in preventing
and reducing the incidence of bullying and in promoting healthy relationships between students.

The phenomenon of aggressiveness and bullying-type aggressiveness is viewed as
destructive and violent behavior directed at people, behavior that aims to harm or offend others.
Aggressiveness as mentioned above is viewed from several perspectives: ethological,
psychological, social, pedagogical.

The ethological framework approaches aggressiveness as a characteristic of the animal
world. In animals, aggressiveness usually manifests itself in situations of danger. It is found that
within human beings aggressiveness has evolved from an innate trait to destructive and violent

behavior formed.
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The psychological framework approaches the problem of aggressiveness as a response to
frustration. Aggressiveness cannot occur that does not have frustration as a motivational motive.
Aggressive behavior can be generated motivationally by forming states of anger in people.
Aggressiveness manifests itself in different forms; verbal; physical, emotional, social.

The social framework approaches aggressiveness as a situation of interaction and an action
through which prejudices are brought to others (physical, moral, social). A. Bandura founded the
theory of learning aggressiveness, according to which aggressive behavior is learned in different
contexts and through different ways, the class of students and the unhealthy psychological climate
can be sources that promote aggressiveness in students.

The pedagogical framework approaches the problem of aggressiveness from the
perspective of prevention, reduction in the case of the existence of this phenomenon. Most
researchers of aggressiveness and violence in school emphasize the prevention of aggressiveness
and violence which can be achieved in three forms:

e primary prevention: the teaching framework emphasizes the functions of the class of
students, the formation of a positive attitude towards each student, the formation of self-
confidence. In general, creating psychological balance in the classroom is the most
effective way to prevent aggressiveness and violence in students.

e secondary prevention: school psychologists, social workers, and competent authorities are
involved in resolving cases of aggressiveness by specific students and eliminating the
causes that led the student(s) to engage in that behavior.

e tertiary prevention: direct support offered to students who exhibit aggressive behavior,
including bullying.

Therefore, the multifaceted approach to bullying and the prevention and reduction of this
phenomenon allowed us to identify and present in an interconnected manner constitutive

components (see Figure 2.2).
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MULTI-ASPECT CONCEPT OF PREVENTING AND
REDUCING BULLYING IN SCHOOL

/\

International Policies on Preventing and - National Policies on Preventing and
Reducing Bullying in School Reducing Bullying in School

e

General and Specific Principles for Preventing and
Reducing Bullying in School

v

Theoretical Milestones of Preventing and Reducing
Bullying in School

/l\>

Bullying - Forms and Types of
Theoretical Concept Bullying

— 7 —

Dimensions of Preventing and Reducing Bullying in
School

<> <> Risk Factors

Fig.2.2. Constituent Components of Multi-Aspect Concept of Preventing and Reducing
Bullying-Type Aggressive Behavior in Educational Institutions

(source: developed by the author)

Each component in the given structure has its function and is in correlation with the other
components. The components International Policies and National Policies have generated a system
of general principles regarding the prevention and reduction of bullying in school, which in turn
have generated a system of theoretical benchmarks regarding bullying and the prevention and
reduction of this phenomenon: the definition of bullying as a specific form of manifestation of
aggressiveness; forms and types of bullying, risk factors. The component dimensions of the
prevention and reduction of bullying in school - family, school, community appear in two guises
as factors that cause student aggressiveness and as a factor for preventing and reducing this
phenomenon.

The praxiological component of the prevention and reduction of aggressive bullying

behavior involves a system of strategies, presented in Figure 2.3.
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STRATEGIES TO PREVENT AND REDUCE BULLYING
IN EDUCATIONAL INSTITUTIONS
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Fig.2.3. System of Strategies for Preventing and Reducing Bullying in School

(source: developed by the author)

These action strategies can be structured in two directions:

e The informative-formative and preventive direction at the level of the educational

institution and at the class level, which has as its object of intervention students, teachers,

parents and aims to raise awareness of the consequences of acts of aggressiveness such as

bullying.
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The direction of identifying students at risk and applying the respective intervention
strategies.

In Chapter 3, Experimental Approach Regarding Prevention and Reduction of
Aggressive Bullying Behavior in High School Educational Institutions, the design of the
pedagogical experiment is presented, the stages and content of the pedagogical experiment are
described in detail, and the results obtained within the pedagogical experiment are analyzed.

The pedagogical experiment was carried out in: high schools in Romania: 1) Industrial
High School of Machine Construction, Pitesti, Arges County; 2) Theoretical High School ,,lon
Cantacuzino”, Pitesti, Arges County; 3) Theoretical High School ,,ASTRA”, Pitesti, Arges County.

The experiment was attended by: 120 students and 32 teachers.

The initial diagnosis of the level of manifestation of bullying-type aggressiveness in high
school educational institutions, but also of the perception of this phenomenon by the subjects
involved in the research took place in accordance with the following variables:

1. variables regarding the teachers’ perception of the severity of bullying-type aggressiveness
and the reaction towards aggressors and victims;
2. variables regarding the manifestation of violent behaviors in the school environment

(students’ perception);

3. variables regarding the frequency of acts of violence in the school environment (teachers’
perception);

4. variables regarding the influence of the psychological climate of the school/class on
bullying-type aggressiveness in high school educational institutions;

5. variables regarding the efficiency of methods and techniques for preventing and reducing
bullying-type aggressiveness in educational institutions.

The organization of the formative experiment on preventing and reducing bullying-type
aggressiveness involves the achievement of two general objectives:

1. Continuous training of teachers and school psychologists from experimental high schools
from the perspective of preventing and reducing bullying-type aggressive behavior of high
school students, with the aim of developing specific mediation and counseling
competences for students involved and not involved in acts of aggressiveness.

2. Training students in prosocial behaviors within the classroom, school and outside of school.
The continuing professional training program on preventing and reducing bullying-type

aggressiveness includes the following topics: the concept and specifics of bullying-type aggressive
behavior, the characteristics of the aggressor and victims, the factors that generate aggressive

behavior in high school students, the consequences of bullying, the competences necessary for
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teachers and psychologists to prevent and reduce bullying, strategies for preventing and reducing
bullying-type aggressiveness in high school educational institutions with reference to aggressors
and victims.

The student training program includes a set of activities regarding: initiation into the issue
of bullying among students, self-knowledge and personal development, training of prosocial skills
of knowledge and self-esteem, conflict resolution, etc.

Below we present some results obtained at the pre-experimental and post-experimental

stages according to some variables.

Table 3.1. Perception of Aggressiveness Gravity by Teachers and Psychologists

Pre-Experiment Post-Experiment
Type of Aggressiveness very . somewhat very . somewhat
. serious . . serious .
serious serious serious serious
Physical aggressiveness 65.62% 28.13% 6.25% 74.25% | 20.25% | 5.50%
Verbal aggressiveness 73.75% 13.12% 9.12% 89.75% | 7.25% 3,00%
Relational aggressiveness | 75% 18.75% 6.25% 76.50% | 20.25% | 3.25%

The comparative analysis of the data obtained from the application of the respective
questionnaire — the item perception of the seriousness of acts of aggressiveness at the pre-
experiment and post-experiment stages allows us to observe:

1. The number of teachers who perceive physical aggressiveness as very serious has increased
from 65.62% to 74.25%, and the number of teachers who perceive physical aggressiveness
as somewhat serious has decreased from 6.50% to 5.50%.

2. The number of teachers who perceive verbal aggressiveness as very serious has also
increased from 73.75% to 89.75%, and the number of teachers who perceive verbal
aggressiveness as ,,somewhat serious” has decreased from 7.25% to 3%.

3. The number of teachers who perceive relational aggressiveness as very serious has
increased insignificantly from 75% to 76.50%. At the same time, the number of teachers
who perceive relational aggressiveness as ,,somewhat serious” decreased, from 6.25% to
3.25%. It should be noted that the number of teachers who perceive aggressiveness as
,Serious” did not deviate significantly from the pre-experimental and post-experimental
stages. The exception is their perception of verbal aggressiveness as ,,serious”, from
13.12% to 7.25%. Most teachers moved from this group of respondents to the group that
assessed verbal aggressiveness as very serious, noting the psychological impact of the act
of aggressiveness on the victim.
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Table 3.2. Probability of Reaction to Aggressor Involved in Acts of Aggressiveness

Pre-Experiment Post-Experiment
Type of
Aggressivenesy VY | o (somewhat, o dedluntikely] €7 | tikely O™ ndecided| unlikely
serious likely serious likely

Physical

) 35.25%(28.13%| 6.25% | 18.75% [15.62%| 45% |34.25%| 8.25% |12.75% | 0%
aggressiveness
Verbal

. 56.25%| 9.37% | 28.12% | 6.25% | 0% |67.27%|15.25%| 6.50% | 1.0% | 0%
aggressiveness
Relational |07 o0/ 1og 1006 2506 | 9.379% | 0% |55.7%| 35% | 6.50% | 1.0% | 0%
aggressiveness

Table 3.3. Probability of Reaction to Victim Involved in Acts of Aggressiveness

Type of Pre-Experiment Post-Experiment
Aggressiveness VeTY | o, somewhat o cdeduntikelyl eV | ikety MY ndecided | unlikely
serious likely serious likely

Physical

_ 08.129%(15.62%| 6.25% | 53.12% |3.12% | 54% |15.75%| 8.25% | 30.25% | 0%
aggressiveness
Verbal

. 84.37%| 6.25% | 6.25% | 0% |6.25% 86.30%| 6.0% | 6.30% | 0% | 4.0%
aggressiveness
Relational o0 2co/l 6 2506 | 9.3796 | 15.62% | 0% 79.75%| 8.25% | 12% | 0% | 0%
aggressiveness

The comparative analysis of the data obtained from the application of the respective

guestionnaire — the item reaction towards the aggressor involved in the act of aggressiveness and

the item — reaction towards the victim involved in the act of aggressiveness allowed us to observe

and formulate the following:

1. The number of teachers and psychologists who noted that they would very likely get

involved in the act of aggressiveness with reference to the aggressor increased from 31.25
— pre-experimental stage to 45 — post-experimental stage (physical aggressiveness), from
56.25% to 67.25% (verbal aggressiveness), from 37.5% to 57.5% (relational
aggressiveness). The number of teachers who stated that they would probably get involved
in the act of aggressiveness: physical, verbal and relational in different forms also
increased. The number of undecided teachers and those who would not get involved in the
act of aggressiveness significantly decreased.

The number of teachers who will be involved in the act of aggressiveness with reference
to the victim has also increased, very likely — from 28.12% to 54% (physical
aggressiveness), from 84.37% to 86.30% (verbal aggressiveness), from 68.75% to 79.75%
(relational aggressiveness).
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And the last presentation of the results of the student and teacher survey is related to

identifying the influence of the psychological climate of the class/school on the prevention and

reduction of aggressive bullying behavior in high school educational institutions.

Statistical analysis performed based on Wilcoxon Siqued Ranks. The test results are

presented in the following Tables 3.4 and 3.5.

Table 3.4. Psychological Climate in Classroom Vs. Prevention and Reduction of

Aggressive Behavior in High Schools (questionnaire for students)

How do you
How do you How do you How do vou How do you think  think the
thihnkI the | ) think ; think tﬁ/e thelpsycholfoghical ggr?re_ssivef
nsychologica cohesion an : climate of the ehavior o
climate of the collaboration Elsiﬁg,g%%'ﬁ]ael H?r\mlivntliotﬁlg Ul classroom can some students in
classroom | Do you feel | between classroom bsvcholoaica positively the classroom
ensures your| comfortable | students favors glimategis influence the negatively
safety and communicating ensure interpersonal linclusive for aggressive influences the
emotional with positive relati%nshi s | all students behavior of | psychological
upport, post tolleagues, pospehavior, pos; ost - Howpdénost ~ How dd students, post - | climate, post -
How do you| - Do you feel } How do y0Lp ou think the Mou think theHOW do you think How do you
think the | comfortable think ys chological 3’5 chologica the psychologicall  think the
nsychologicacommunicatingcohesion and EI%nate 0% the glimategis climate of the aggressive
climate of the with collaboration classroom linclusive for classroom can | behavior of
classroom [colleagues, pre| between FaVOrS all students positively  some students in
ensures your students interpersonal e influence the | the classroom
safety and ensure relati%nshi S P aggressive negatively
emotional positive re PS, behavior of | influences the
support, pre behavior, pre P students, pre | psychological
climate, pre
Z -,365" -,816° 0,748 0,844 0,484 -,365° - 447°
p 0,017 0,041 0,031 0,028 0,022 0,047 0,025

Table 3.5. Psychological Climate in Classroom Vs. Prevention and Reduction of Aggressive

Behavior in High Schools (questionnaire for teachers)

Apply for
How do you !

How do you How d hink cohesior How do you mechanisms to The aggressive

think the v do you | g think the Improve the [y avior of
psychological think the collaboration|P>Y’ chologicall How do you| psychological some students

climate of the students in that between climate of the| think the climate regarding negatively
classroom class feel students classroom psychological the prevention influences the
ensures the comfortable ensure | favors _climate is |and reduction of psychological
safety of communicating positive interpersonal |inclusive for student climate of the

Ltudents. post with each Other’oeh aVior. DoS| relationships, | all students, | aggressiveness, class. post -

i H P post - How do P post - How dopost - How dd post - Apply for » POS.
ow do you . - How do you . . - The aggressive

think the | You think the hink cohesion YU think the lyou think the; mechanisms to behavior of
psychological students in that and psychologicalpsychological improve the some students

climate of the class feel collaboration climate of the| climate is | psychological negatively
classroom comfortable between classroom |inclusive forclimate regar-dmginfluences the
ensures the communicating students | favors all students, | the prevention psychological
safety of with each other, ensure interpersonal pre and reduction of climate of the

students, pre pre positive relationships, student class, pre

' behavior, pre pre aggressiveness, ’
’ pre

Z -0,489° - 577° -0,576" -,272° 1,433° -1,342¢ -1,244P
p 0,031 0,048 0,028 0,049 0,028 0,018 0,038
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It is worth mentioning that at the post-experimental stage, both students and teachers
changed their views on the role of the psychological climate in preventing and reducing aggressive
behaviors in high schools. Statistical data show that the changes are significant.

The comparative analysis and generalization of the results obtained in the two stages of the
pedagogical experiment (pre-experiment and formative post-experiment) show that the
manifestations of aggressive behaviors in experimental high schools considerably reduce their
frequency, and the Program for the Prevention and Reduction of Aggressive Behaviors, including
Bullying, has positive effects on high school students, teachers involved in this process, but also
on the psychological climate in the respective classes.

With reference to students, the manifestations of aggressive behaviors in the school
environment have reduced in relation to various indicators; With reference to teachers, their
aggressive behavior towards students decreased from 5.83% to 3.5%, the number of teachers who
perceive physical and verbal aggressiveness as serious and very serious increased, which generated
their more active involvement in the process of preventing and reducing aggressive behavior in
experimental high schools. With reference to the psychological climate of the high school class,
following the training of prosocial and psychosocial behaviors of students, as well as
psychopedagogical counseling of students involved in acts of aggressiveness, and following the
continuous training of teachers involved in the experiment, the psychological climate of high
school classes improved, became friendlier, more inclusive, safer, more favorable for
communication and relationships.

GENERAL CONCLUSIONS AND RECOMMENDATIONS

1. The logic of the given research generated the need to define and achieve a correct
classification of the notion of bullying in the diversity of meanings related to this concept:
violence, aggressiveness, deviant behavior, it is found difficult to formulate a unanimously
accepted definition due to the complexity of this type of aggressive behavior and the
numerous forms of manifestation. We now start from the analysis of several approaches
and definitions of bullying-type aggressive behavior and have proposed our own definition
that contains a basic characteristic - repeated harassment. Bullying is an interaction in
which the aggressor repeatedly manifests aggressive behavior with the initiative to cause
suffering to the victim.

2. Analysis of different theories regarding aggressive behavior from different perspectives:
1) linguistic (constitutional theories, biochemical theories, ethological theories); 2) psycho-
social (personality theory, frustration-aggressiveness theory, social learning theory); 3)
sociological (ecological theories, theory of associations of differences, theory of conflict
of cultures, theory of ethnicities), led to the identification of the benchmarks that formed
the basis of our concept of prevention and reduction of bullying-type aggressiveness in
high school educational institutions.
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. Starting from the theories presented according to which students are in permanent
interactions in different contexts and at different levels, we identified risk factors
generating aggressive behaviors: Individual characteristics of the aggressor and the victim,
family, school, society. Knowledge of the interaction of these factors creates premises for
establishing mechanisms for preventing and reducing aggressive behaviors and bullying.

. The analysis of the research problem in the context of the respective theories and as a risk
factor allowed us to establish that aggressiveness in general and that of bullying represent
the result of the interconditioning of risk factors with the particularities of manifestation of
bullying-type aggressiveness in high school students, but also the result of internal (school)
and external (family, community) influences.

. The analytical framework of the phenomenon of bullying-type aggressiveness and the ways
to prevent and reduce this phenomenon has become a benchmark for the conceptualization
of combating bullying in school: the definition of bullying, principles of preventing and
reducing bullying in school, the factors and conditions that determine the prevention and
reduction of the phenomenon. The concept of preventing and reducing bullying is a multi-
aspect and multidisciplinary theoretical construct that includes the school, the family, the
community and is open to development and adaptation in relation to constantly changing
contexts.

. The praxiological approach to combating bullying-type aggressiveness in high school
educational institutions represents the applicative coordinate of the theoretical concept
achieved through the development and experimental implementation of the Program for
preventing and reducing bullying-type aggressiveness in high school educational
institutions. The content of the Program can be extrapolated to other contexts of the
education system in Romania and the Republic of Moldova, as well as other countries.

. The pedagogical experiment in the research represents a dimension and a way (method) of
validating the concept and the Program for preventing and reducing bullying-type
aggressiveness in high school educational institutions. The experiment evaluated: the level
of manifestation of aggressiveness in high school students; the attitude of teachers towards
aggressors and victims; the intervention reactions of teachers in acts of aggressiveness, etc.
The participation of teachers in continuous training brought about positive changes in
several aspects: the perception of the seriousness of physical, verbal and relational
aggressiveness; a deeper understanding of the phenomenon of bullying; the identification
of strategies for preventing and reducing aggressive behaviors in the form of bullying
relevant to the contexts and individual characteristics of the aggressor and the victim. And
the participation of students in special training led to the prevention and reduction of acts
of aggressiveness in experimental high schools.

. Therefore, the way in which the theoretical/ conceptual component was presented, the
value of the references used, the praxiological approach of the research will contribute to
increasing the awareness and involvement of teachers, parents, and decision-makers in the
educational system regarding the seriousness and consequences of acts of aggressiveness.
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9. Through the prism of the results obtained and based on the theoretical and praxiological
values produced in the research, the important scientific problem that resides in
identifying ways to prevent and reduce bullying in high school educational institutions is
solved by approaching analytical, conceptual, methodological, and experimental
approaches.

10. Personal contributions:

(1) The originality of the research lies in the multi-aspect and multi-factorial approach to
the problem of bullying-type aggressiveness in high school educational institutions
and in the redefinition of this phenomenon from a biological, psychological, social and
educational perspective, in the conceptual framing of the term bullying in the set of
related notions and their clear determination, thus eliminating the terminological
confusions used in educational practice.

(2) It falls within the personal contribution and the comparative analysis of current
research in the field of bullying, reflecting the aspects: risk factors, theories of
aggressiveness, forms of manifestation of bullying-type aggressiveness, diagnosing
bullying-type aggressive behavior.

(3) A personal contribution is the substantiation of the multi-aspect concept of preventing
and reducing aggressive behavior of high school students: conditions, factors,
principles, strategies. The respective concept represents a value framework that
develops the theory of preventing and reducing bullying-type aggressiveness in
educational institutions.

(4) Another personal contribution concerns the identification of empirically tested
research instruments in high schools in Romania. This instrument measures not only
the perceived severity and teacher relationships towards the aggressor and the victims
of aggressiveness, but also searches for the frequency of acts of aggressiveness in high
school educational institutions.

(5) We consider that a major contribution, along with the concept approached and
substantiated, concerns the development of the Program for the prevention and
reduction of aggressive bullying-type behaviors in high school educational
institutions. The program is developed in accordance with the conceptual and
methodological provisions for the prevention and reduction of aggressive bullying-
type behavior in high school educational institutions and is aimed at training teachers,
students and parents from the perspective of preventing bullying in school.

(6) We consider as a personal contribution the concept of selecting and applying strategies
to prevent and reduce bullying in school in relation to the individual characteristics of
the subjects involved in the act of aggressiveness, risk factors and real contexts in
which another act of aggressiveness occurs.

(7) Elaboration of the Curriculum on the prevention and reduction of bullying in school
of a new generation for teachers and trainers.
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11. Research Limitations
Some limitations were also outlined in the research:

e The complexity of the problem reduced the possibility of more effectively involving
parents and the community in the research, as they are important factors in preventing and
reducing bullying in school.

e High school teachers are not directly responsible for preventing and reducing aggressive
behavior among students.

e High schools in rural areas were not included in the research.

12. The research results generate the following recommendations and research directions
for future.

v' Recommendations at the level of educational policies:

e Introduction of the objective of preventing and reducing aggressiveness in school as a
priority objective in educational policy documents.

e Organization of scientific research at the national level regarding the state and reduction
of aggressiveness in educational institutions.

v' Recommendations for teachers, psychologists and school counselors:

e Highlighting the systemic professional training of teachers, counselors and school
psychologists on the prevention and reduction of aggressive behaviors in educational
institutions.

e Involving teachers, psychologists and school counselors in the development and
implementation of strategies and Programs to combat aggressiveness in school.

e Stimulating teachers, psychologists and school counselors on active participation in
combating the phenomenon of aggressiveness in school.

v' Recommendations for high school students:

e Requesting counseling in risky situations;

e Active participation in activities related to the issue of bullying;

e Including students in various personal development projects and training in prosocial
competences.

v' Recommendations for parents:

e Participation in achieving the family-school partnership, including in the dimension of
preventing and reducing aggressive behaviors of students.

¢ Including parents in various trainings on preventing and reducing aggressive behaviors
in school.

e Involving parents in the development of Programs for preventing and reducing
aggressiveness in school.

13. Further research directions on the issue of bullying are multiple:

e examining students’ perceptions and reactions towards aggressors and victims;

e the role of high school students in causing the prevention and reduction of acts of
aggressiveness;

o the role of sports in preventing and reducing acts of aggressiveness;

o diversifying educational forms and strategies for preventing and reducing acts of
aggressiveness;

¢ interpersonal communication as a factor in preventing and reducing aggressiveness, etc.
These recommendations and research directions for the future come to support policies for

preventing and reducing aggressive behaviors such as bullying in educational institutions.
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ADNOTARE

Georgescu loana-Corina ,,Conditii pedagogice si sociale de prevenire si diminuare
a agresivitdtii de tip bullying in institutiile de invdtamant liceal”.
Teza de doctor in stiinte ale educatiei, Chisindu, 2026

Structura tezei: adnotari in doud limbi, introducere, trei capitole, concluzii generale si recomandari,
bibliografie 137 surse, 3 anexe, 145 pagini, 24 figuri, 43 tabele. Rezultatele au fost publicate in 11 articole.

Cuvinte-cheie: agresivitate, bullying, violenta, devianta, prevenirea bullying-ului, diminuare a bullying-ului,
conditii pedagogice, psihologice si sociale.

Obiectul cercetirii: procesul de prevenire si diminuare a agresivitatii de tip bullying in institututiile de
invatdmant liceal.

Scopul cercetarii constd in fundamentarea teoretica si praxiologica a prevenirii si diminudrii agresivitatii de
tip bullying in institutiile de Invatamant liceal.

Obiectivele cercetarii: analiza abordarilor pedagogice, psihologice si sociale privind agresivitatea de tip
bullying in institutiile de Invatamant; stabilirea factorilor si conditiilor psihopedagogice si sociale ale prevenirii si
diminuarii agresivitatii de tip bullying in institutiile de invatamant; fundamentarea unui concept tridimensional de
prevenire si diminuare a agresivitatii de tip bullying in institutiile de invatamant liceal; elaborarea si fundamentarea
unui program de prevenire si diminuare a agresivitatii de tip bullying in institutiile de invatamant liceal; elaborarea
unui planning formativ in vederea pregatirii cadrelor didactice si manageriale pentru prevenirea si diminuarea
agresivitatii de tip bullying in institutiile de Invatamant liceal; validarea experimentald a Programului de prevenire si
diminuare a agresivitatii de tip bullying in institutiile de invatdmant liceal.

Ipoteza cercetirii: Procesul de prevenire si diminuare a agresivitatii de tip bullying in institutiile de
invatdmant liceal va fi eficient in conditiile abordarii inter-conexe (Sociale, psihologice si pedagogice) a fenomenului
de bullying si abordarii tridimensionale a metodologiei de prevenire si diminuare a agresivitatii de tip bullying in
institutiile de invatamant liceal (familie — scoala — comunitate).

Noutatea si originalitatea cercetirii rezidi in: abordarea problemei de agresivitate de tip bullying in
institutiile de invatamant ca fenomen determinant: a) pedagogic, psihologic si social, b) contextual si individual;
definirea bullyingului ca un comportament agresiv care implica dorinta de a face rdu cuiva in mod intentionat si
repetat, este o actiune vatamdtoare de utilizare dezechilibrata si incorectd a puterii/ fortei care aduce satisfactie
agresorului si sentimentul de exprimare din partea victimei, care nu poate si se apere; elaborarea unei taxonomii ale
teoriilor pedagogice, psihologice, biologice, sociale, privind fenomenul bullyingului si a modalitatilor de aplicare ale
acestora in fundamentarea demersurilor praxiologice de prevenire si diminuare a bullyingului in scoald; structurarea
profilului elevului: a) agresor (dominant, reactiv, instrumental, pasiv), evidentiind trasaturi specifice psihologice,
sociale si individuale; b) victima (pasiva, provocatoare, accidentald), evidentiind trasaturi specifice psihologice,
sociale si individuale; generalizarea si dezvoltarea unor strategii de prevenire si diminuare a comportamentelor
agresive de tip bullying ierarhizate (nivel individual, nivel al clasei, nivel al scolii, nivel familial si al comunitatii),
dar si cele generate de finalitdtile preconizate si nevoile individuale si contextuale de prevenire si diminuare a acestui
fenomen; fundamentarea conceptului multidimensional de prevenire si diminuare a comportamentelor agresive de tip
bullying, axat pe un sistem de principii generale, pedagogice, psihologice, sociale si contextuale; fundamentarea si
elaborarea unui Program complex privind prevenirea si diminuarea comportamentelor agresive de tip bullying in
institutiile de invatamant liceal, axat pe interventii pedagogice, psihologice, sociale si manageriale, de evaluare si
monitorizare a acestui proces; conceperea unui Curriculum pentru formarea continud a cadrelor didactice si a
psihologilor scolari din perspectiva formarii competentelor de prevenire si diminuare a comportamentelor agresive de
tip bullying in institutiile de invatamant.

Problema stiintificad importanta solutionata in cercetare este obiectivitatea de rezultatele obtinute privind
eficientizarea procesului de prevenire si diminuarea a agresivitatii de tip bullying in institutiile de Invatamant liceal,
avand la baza fundamente teoretice si praxiologice relevante demersului general al cercetarii.

Semnificatia teoretica a cercetarii constad in: dezvoltarea demersurilor teoretice privind agresivitatea de tip
bullying cu noi concepte si prevederi specifice manifestarii bullyingului in invatimantul liceal: dezvoltarea definitiei
de ,,bullying” in structura generala a fenomenului de agresw1tate precizarea si extinderea comportamentelor agresive
specifice bullyingului; interpretarea conditiilor si a factorilor in interconexiune care genereaza aparitia fenomenului
de bullying in institutiile de invatamant; dezvoltarea demersurilor teoretice (conceptualizarea) privind prevenirea si
diminuarea agresmtatn de tip bullying in institutiile de ITnvatdmant liceal: a) interconexiunea abordarilor pedagogice,
psihologice si sociale; b) abordare contextuala si individuald a fenomenului; c¢) abordare tridimensionala: familie-
scoala-comunitate; conceptualizarea demersurilor praxiologice de prevenire si diminuarea a agresivitatii de tip
bullying in institutiile de invatdmant liceal; corelarea strategiilor de prevenire si diminuarea a bullyingului in scoald
cu forme si gravitatea manifestarii agresivitatii de catre elevi-liceeni; definirea si formarea competentelor de prevenire
si diminuare a bullyingului la manageri si cadrele didactice; transferul competentelor de prevenire si diminuare a
bullyingului in scoald in diferite contexte, inclusiv in contexte noi, legate de tehnologii informationale etc.

Valoarea aplicativa a cercetarii: rezultatele teoretice ale cercetarii pot fi aplicate in elaborarea diferitor
strategii si programe institutionale de diminuare si prevenire a agresivitatii de tip bullying la toate nivelurile sistemului
de invatamant; rezultatele practice in mod real pot fi aplicate in procesul de prevenire si diminuare a agresivitatii de
tip bullying in licee din Roménia si Republica Moldova, dar si 1n alte tiri prin transfer contextualizat; rezultatele
teoretice si practice pot fi aplicate in formarea initiald si continud a cadrelor didactice, manageriale si a psihologilor
educationali.

Aprobarea rezultatelor: Valoarea stiintifica si practica a rezultatelor cercetarii a fost confirmata in cadrul
conferintelor nationale si internationale in cadrul lucrului in ateliere, in cadrul workshopurilor si activitatilor de
formare profesionald continud a cadrelor didactice, a managerilor si a psihologilor. Totodatd, aprobarea rezultatelor
s-a confirmat prin publicarea articolelor stiintifice in reviste de specialitate.

Implementarea rezultatelor s-a realizat in liceele din Roménia: Liceul industrial de Constructii si Masini,
Liceul teoretic Astra, Liceul Teoretic Cantacuzino, judetul Arges, Romania.
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ANNOTATION
Georgescu loana-Corina “Psycho-Pedagogical and Social Conditions for Preventing and Reducing
Bullying-Type Aggressiveness in High School Educational Institutions”.
PhD Thesis in Education Sciences, Chisinau, 2026

Thesis Structure: annotations in two languages, introduction, three chapters, general conclusions and
recommendations, bibliography with 137 sources, 3 appendices, 145 pages, 24 figures, 43 tables. The results were
published in 11 articles.

Keywords: aggressiveness, bullying, violence, deviance, bullying prevention, bullying reduction,
pedagogical, psychological and social conditions.

~ Research Object: the process of preventing and reducing bullying-type aggressiveness in high school
education institutions.

The research purpose is to provide a theoretical and praxiological foundation for preventing and reducing
bullying-type aggressiveness in high school educational institutions.

Research Objectives: analysis of pedagogical, psychological and social approaches to bullying-type
aggressiveness in education institutions; establishment of psychopedagogical and social factors and conditions for
preventing and reducing bullying-type aggressiveness in education institutions; substantiation of a three-dimensional
concept for preventing and reducing bullying-type aggressiveness in high school education institutions; development
and substantiation of a program for preventing and reducing bullying-type aggressiveness in high school education
institutions; development of a training plan for training teaching and management staff to prevent and reduce bullying-
type aggressiveness in high school education institutions; experimental validation of the Program for preventing and
reducing bullying-type aggressiveness in high school education institutions.

Research Hypothesis: The process of preventing and reducing bullying-type a%gressiveness in high school
education institutions will be effective under the conditions of an inter-related approach (social, psychological and
pedagogical? to the bullying phenomenon and a three-dimensional approach to the methodology for preventing and
reducing bullying-type aggressiveness in high school education institutions (family - school - community).

The novelty and originality of the research lies in: addressing the problem of bullying-type aggressiveness
in educational institutions as a determining phenomenon: a) pedagogical, psychological and social, b) contextual and
individual; defining bullying as an aggressive behavior that involves the desire to harm someone intentionally and
repeatedly, is a harmful action of unbalanced and incorrect use of power/force that brings satisfaction to the aggressor
and a sense of expression on the part of the victim, who cannot defend himself/herself; developing a taxonomy of
pedagogical, psychological, biological, social theories regarding the phenomenon of bullying and the ways of applying
them in substantiating praxiological approaches to prevent and reduce bullying in school; structuring the student
profile: a? aggressor (dominant, reactive, instrumental, passive), highlighting specific psychological, social and
individual traits; b) victim (passive, provocative, accidentals), highlighting specific psychological, social and individual
traits; generalization and development of strategies for the prevention and reduction of hierarchically ranked
aggressive bullying behaviors (individual level, class level, school level, family level and community level), but also
those generated by the expected Eurposes and individual and contextual needs for the prevention and reduction of this
Bhenomenon; substantiation of the multidimensional concept of the prevention and reduction of aggressive bullying

ehaviors, focused on a system of general, pedagogical, psychological, social and contextual principles; substantiation
and development of a complex Program for the prevention and reduction of aggressive bullying behaviors in high
school educational institutions, focused on edago%ical, psychological, social and managerial interventions, for the
evaluation and monitoring of this process; design of a Curriculum for the continuous training of teachers and school
gsychologlsts from the perspective of developing competejces for the prevention and reduction of aggressive bullying
ehaviors in educational institutions.

The important scientific problem solved in the research is the objectivity of results obtained regarding the
efficiency of process for preventing and reducing bullying-type aggressiveness in high school education institutions,
based on theoretical and praxeological foundations relevant to the general approach of research.

The theoretical significance of research consists of the following: the development of theoretical
ap?roaches regarding bullying-type aggressiveness with new concepts and provisions specific to the manifestation of
bullying in high school education: development of the definition of "bullying” in the qeneral structure of
aggressiveness phenomenon; specification and expansion of aggressive behaviors specific to bullying; interpretation
of the conditions and interconnected factors that generate the occurrence of the phenomenon of bullying in education
institutions; the development of theoretical approaches (conceptualization) regarding the prevention and reduction of
bullying-tP/pe aggressiveness in high school education institutions: a) interconnection of pedagogical, psychological
and social approaches; b) contextual and individual approach to the phenomenon; c) three-dimensional approach:
family-school-community; the conceptualization of praxiological approaches to prevent and reduce bullying-type
aggressiveness in high school education institutions; the correlation of strategies to prevent and reduce bullying in
school with the forms and severity of aggressiveness by high school students; the definition and training of bullying
prevention and reduction competences for managers and teachers; the transfer of bullying prevention and reduction
competences in school in different contexts, including new contexts related to information technologies, etc.

Applicative Value of Research: the theoretical results of research can be applied in the development of
different institutional strategies and programs to reduce and prevent bullying-type aggressiveness at all levels of the
education system; the practical results can be applied in a real way in the process of preventing and reducing bullying-
type aggressiveness in high schools in Romania and the Republic of Moldova, but also in other countries through
contextualized transfer; the theoretical and practical results can be applied in the initial and continuous training of
teachers, managers and educational psychologists.

ApFrovaI of Results: The scientific and practical value of research results was confirmed at national and
international conferences during the work in workshops and activities of continuous professional training of teachers,
managers and ps?/chologists. At the same time, the approval of results was confirmed by the publication of scientific
articles in specialized journals.

The implementation of results was carried out in high schools in Romania: Industrial High School of
Construction and Machinery, Astra Theoretical High School, Cantacuzino Theoretical High School, Arges County,
Romania.

34



AHHOTALIUA
Keop:xecky Hoana-Kopuna, «Jledazocuueckue u coyuansusie yciosus npoguiakmuxu
U CHUJICCHUA azpeccuu muna 0yiuHe @ Y4eOHbIX 3a6€0CHUAX.
Juccepranus HA COMCKaHHUe YYeHOH CTeNeHHU TOKTOPa NeJarornyeckux Hayk, Kummunsy, 2026

O0beM H CTPYKTypa padoThl: aHHOTAlMK HA ABYX S3BIKAX, BBEJCHHE, TPH IJIaBbl, OOIINE BEIBOJIBI M PEKOMEHIAINH,
6ubmuorpadus 137 ucrounukos, 3 mpunoxenus, 145 crpanun, 24 pucynka, 43 tabnuna. Pe3ynbrars! 6putH omyOiKkoBans! B 11
CTaThsIX.

KnroueBble ciioBa: arpeccus, OyJUIMHT, HacWIIie, JEBHAHTHOE IIOBEICHHE, NPOQHIAKTHKA arpecCH, CHIDKEHHE
arpeccui, Nnefaroruyeckue, MCUX0IOrHIeCKHe U COLUATIbHBIE YCIOBHUSI.

O0beKT HccIef0BAHUA: TIPOIECC NPOPIIAKTHKA W CHIDKCHHS arpeccMd THNA OYJUIMHT B 00pa3oBaTeNbHBIX
YUpEXKICHHH - JINLEsIX.

Henbio mccienoBaHus: pa3pabOTKa TEOPETHYECKUX U IPAKCHONOTHYECKHX OCHOB NPO(QMIAKTHKHA M CHIKCHUS
arpeccuy THIa OyJUIHHT B JIMIEHCKUX 00pa30BaTeIbHBIX YUPEKICHHAX.

3agaum uccaeA0BaHMUs: aHAIN3 IIEarOTMYECKHX, IICUXOJIOTHUECKNX U CONUAIBbHBIX MOAXOMOB K IIPOTHUBOACHCTBHIO
arpeccu B 00pa3oBaTeIbHbIX YUPEKACHUIX; YCTAHOBICHUE IICHXOJIOr0-NEAarOrnuecKHX U COLUAIbHBIX (JaKTOPOB M yCIOBHI
NpO(MIAKTUKY ¥ CHIDKSHHS arpecCH OyJUTMHIOBOT'O THIIA B 00Pa30BaTeIbHBIX YUPEKICHHUSX; CO3JaHIe TPEXMEPHOH KOHIISTIIIIN
HpeOTBPAICHNS ¥ CHIDKSHHUS arpeCcCHH THIIA OYIUIMHTA B CPEAHIX YISOHBIX 3aBeJCHISX; pa3paboTKa 1 000CHOBAaHHUE IIPOTPAMMBI
[0 TPEIYNpEeKACHUI0O U CHIKEHHIO arpeccHH THIa OyJUIMHT B 00pa30BaTENbHBIX YUPEKACHHAX; pa3paboTka IaHa o0ydeHHs
MPeroIaBaTeIbCKOr0 COCTaBa M PYKOBOZACTBA IO NPEIOTBPAICHNIO M CHI)KCHUIO arpeCcCHU, CBSI3aHHOH C TpaBleH, B CPEIHUX
yueOHBIX 3aBEICHUSX; IKCIEpUMEHTalbHas IpoBepKka IIporpaMMbl NMpOQUIAKTHKA W CHIDKEHHS arpecCuyl THHa OyJUIMHT B
0011e00pa3oBaTEIFHBIX YUPEKICHUAX.

I'nnore3a wuccaegoBanmsi: [lpomecc NpoQHMIAKTHKM W CHIDKCHHS arpeccMy TUMa OyJUIMHT B JHMIESX Oyxer
3¢ GEeKTHBHBIM MPH yCIOBHU B3aNMOCBS3aHHOTO MTOJX0Aa (COLMAIBHOTO, IICHXO0JIOr0-IIeJarOrIecKoro) K heHoMeHy OyJumHra 1
TPEXMEPHOTO MOAX0/a K METOJOIOTHH MPOGHUIAKTHKN U CHIDKEHUS arpecCHy THIa OyJUTHHT B 00pa30BaTENbHBIX YUPEKICHHAX
(ceMbst — mKoJIa — COOOIIECTBO).

HoBu3Ha M OPUTHHAIBHOCTD UCCJIETOBAHMS 3aKITI0YACTCS B PACCMOTPEHHE POOIIEMBI arpeccryl OyJUTHHIOBOTO THIIA
B 00pa30BaTENbHBIX YUPEKICHUSIX KaK ACTEPMHHUPYIOIIETO SIBICHHS: a) MeJarorn4eckoro, NCUXOJIOTHUECKOTO U COIHAIBHOTO,
0) KOHTEKCTyaIbHO-UHUBUIy IEHOT0; OIIPE/IeNIsis TPABIIIO KaK arpecCHBHOE MOBECHIE, KOTOPOe MoApa3yMeBaeT HaMepeHHOe U
HEOTHOKPATHOE JKeJaHHe NMPUYNHHUTH KOMY-ITHOO0 BpEX; 5TO BPEJOHOCHOE JIEUCTBHUE, 3aKIIOYalolleecss B HEypaBHOBEIICHHOM U
HETIPAaBHIBHOM HCIIOIb30BAHMU BIIACTH/CHUIIBI, KOTOPOE NMPUHOCUT YAOBIETBOPEHHE arpeccopy M UyBCTBO CAMOBBIPAKEHHUS CO
CTOPOHBI JKEpPTBBI, KOTOpas HE MOXET 3allUTHTh ce0s; pa3paboTKa TAKCOHOMHH IIE€HAarorMYecKUX, ICHXOJIOTHYECKHX,
OMOJIOTHUECKNX W COLMAJBbHBIX TEOPHH OTHOCHUTENBHO (EHOMEHa TpPaBIM W METOJOB HX HPHMEHEHHS NIPH OOOCHOBAaHHU
MPaKCHOJIOTHYECKUX MOAXOA0B K MPETYIPEKACHUIO U CHIDKEHHIO TPABIH B IIKOJIE; CTPYKTYPUPOBAaHKE IPOGHII yUaIIerocs: a)
arpeccop (JOMHMHHPYIOUIMH, PEaKTHBHBIM, WHCTPYMEHTAIBHBIM, ITACCUBHBIN), BBIACICHHE KOHKPETHBIX MCHXOJOTMYECKUX,
COIMAIBHBIX M MHAWBHIYaJIbHBIX 4epT; 0) skepTBa (TacCHBHAs, NPOBOKAIMOHHAS, CIIy4aiHas), BBIICIAIOMIAS OIpeeIeHHbIS
MICHXOJIOTHYECKHE, COIMAbHBIE i MHAUBULyalbHbIEe 0COOEHHOCTH; 0000IIeHNe 1 Pa3paboTKa CTpaTeTrHii 0 MPEIOTBPAIIECHAIO H
COKpAILCHUIO MePapXU4YeCKH arpecCHBHOrO OYJUIMHIOBOTO IOBeJEHHs (Ha WHIUBUIyalbHOM YpOBHE, YPOBHE Kiacca, LIKOJIBI,
CEMBH M COOOIIECTBA), a TAKXKE TE€X, KOTOPHIE MOPOXKAAIOTCS 0KUIAEMBIMH [ETISIMU M HHANBHIYaJIbHBIMH U KOHTEKCTYaJIbHBIMH
MOTPEOHOCTSIMH 10 TIPEOTBPAIIEHHUIO W COKPAIEHHUIO 3TOTO SBJICHHS; 000CHOBAHIE MHOTOMEPHOH KOHIETIINY MPO(MIAKTHKH 1
CHIDKEHHS arpeCCUBHOrO OYJUIMHTOBOTO MOBE/ICHNS, OPUEHTUPOBAHHOM Ha CHCTEMY OOIINX, NeJarornueckux, ICX0JI0TUUECKUX,
COIMAIBHBIX M KOHTEKCTYyaJbHBIX INPHHIHWIIOB, O00OCHOBaHWE M pa3paboTka KOMIUIEKCHOH I[IporpaMMel mpodumakTHKH WU
CHIDKEHHMS arpeCCHBHOTO OyJUIMHTOBOTO TOBEJCHHS B 00pa30BaTENbHBIX OPTaHM3aNMsIX CTApIISH ITKOJBI, OPHCHTHPOBAHHON Ha
HeJarornueckoe, MCUXOJOTHUECKOe, COIMATbHOE M YIPABICHYECKOe BO3ZACHCTBHE, OLEHKY W MOHHTOPUHI 3TOTO IIpOIecca;
pa3paboTka y4eOHOIT IporpaMMBl Ul HEMIPEPHIBHOIO O0YUSHHUs yIHUTeeH U IIKOJIBHBIX IICHXOJIOTOB C TOYKU 3PEHHS Pa3BUTHS
HaBBIKOB M0 TIPEAYTPEXICHUIO U CHIKEHHIO arpPECCHBHOTO OyJIIMHTa B 00pa30BaTENbHBIX YUPEKICHUSIX.

Bazknoii Hay4Hoii Tpo0.1eMoii, peraemMoii B X0/ie UCCIIeIOBaHUs, SIBISIETCS 00bEKTUBHOCTH MOTyYEHHBIX PE3yJIbTaTOB
OTHOCHTENBHO 3G (EKTUBHOCTH Ipouecca NPOQMIAKTUKA M CHIDKEHHS arpecCHd THNa OYJUIMHT B JIMIESX, OCHOBaHHas Ha
TEOPETHIECKHX U MPAKCHOJIOTHUECKUX OCHOBAX, COOTBETCTBYIONIUX OOIIEMY HOIXO LY HCCIECIOBAHMSL.

Teopernyeckasi 3 HAYNMOCTDb HCCJIETOBAHMSI COCTOUT B: Pa3pabOTKe TEOPETHIECKHX MOIXO0JIOB K H3YUEHHIO arpecCHu
THUMa OYJUIMHT C Y4€TOM HOBBIX IOHSTHI M MOJIOKEHUH, XapaKTePHBIX JJIsI IPOSBICHUS OYJUIMHTA B YCIOBHSX JIHIEs: pa3paboTka
OTIpEZeNICHNs TIOHATHS «OyJUIMHT» B 00mIel CTpyKType (peHOMEHa arpecchy; KOHKPETH3aIWs M pPacHIMpeHHe arpecCHBHOTO
MOBEJICHUsI, XapaKTepHOro Julsl OyJUIMHTa; WHTEPIpeTalys YCIOBHH M B3aMMOCBSI3aHHBIX (DaKTOPOB, OOYCIIOBIMBAIOIINX
BO3HHKHOBeHHEe ()eHOMeHa OyjuMHra B 00pa3oBaTENbHBIX  YUPEKACHHAX; pa3paboTKa TEOPETUYECKUX — ITOJIXOJ0B
(KOHIENTyanu3anys) OTHOCUTEIFHO MPOMUIAKTUKY M CHIDKEHHSI arpecCHU THUIA OYJIMHT B 00pa30BaTENbHBIX YUPETHEHUS: a)
B3aMOCBSI3b NI€AArOI'MYECKUX, TICUXOJIOTHYECKUX U COLUATIBHBIX MOAX0A0B; 0) KOHTEKCTYalIbHBI M HHAWBUAYAJIbHBIA HOAXO K
SIBIICHUIO;, B) TPEXMEPHBIH IOIXOJ: CEMbS-IIKOJIa-COOOIIECTBO; KOHIENTyalIn3alnsi MPaKCHONIOTHYECKHX IIOJXOJI0B K
MPEIOTBPANICHUIO W CHIDKCHHUIO arpecCHH TUIMA OYJJIMHT B Y4eOHBIX 3aBEACHHSAX; COOTHECEHHE CTPATeTHH NMPO(UIAKTHKA U
CHI)KEHHUS YPOBHs OyJIMHra B juiee ¢ GopMaMu M TSDHKECTBIO arpecCHH, MPOSIBISIEMOIl CTaplIeKIaCCHUKaMK; ONpeIe/iCHHe U
o6yquMe HaBbIKaM MNPEAOTBPALICHUSA W CHHXKXCHHUSA YPOBHA 6ynm/1Hra U1 MECHEDKEPOB U quTeneﬁ; nepeaaya HaBBIKOB II0
MPEeIOTBPAIICHHUIO ¥ COKPAIIEHHUIO CIIydaeB OyJUTHHTA B JININE B PA3IMIHBIX KOHTEKCTAX, BKITIOYAsi HOBBIE KOHTEKCTHI, CBSI3aHHEIE
C HH(bOpMaLIHOHHbIMH TCXHOJIOTUAMMU U T. 1.

ITpakTHYecKasi HeHHOCTh WCCJIeIOBAHUS: TEOPETHUIECKHE PE3YJIbTAaThl UCCIEAOBAHHUS MOTYT OBITH NPHUMEHEHBI IPH
pa3paboTKe pa3IUYHBIX HHCTUTYIMOHAIBHBIX CTPATETMii M MPOTPaMM II0 CHIDKEHHIO M MHPEIOTBPAINIEHHIO arpecCcHH THIA
OyJUTMHTa Ha BCEX YPOBHIX CHCTEMbI 00pa30BaHUs; MPAKTHUECKUE PE3YJIbTaThl MOTYT OBITh IIPUMEHEHBI B PeabHOM IpoLecce
NpEAOTBPALLICHUA U CHUXKCHUA arpe€CCUM TUIa 6ynm/mra B CPCAHUX IIKOJaX PyMbIHI/II/I nu Pecny6nm<n MOJ'IJIOBa, a TaKXe B IPYTUX
CTpaHax IOCPEJCTBOM KOHTEKCTYyaIN3UPOBAHHOTO MEPEHOCa; TEOPETHYECKHe M IIPAKTHUECKHE pe3yNbTaThl MOTYT OBITh
HCIOJIb30BaHbI B HAYaJIbHOU U HeﬂpepblBHOﬁ IMOATOTOBKE quTeneﬁ, MCHEKEPOB U NIEAATrOTOB-TIICUX0JIOTOB.

Anpob6ammsi pe3yabTaTtoB: HaydHas M mpakTHueckash HEHHOCTh PE3yJbTaTOB HCCIICOBAHUS MOATBEpXKACHA Ha
HaIMOHANBHBIX U MEXIYHapOAHBIX KOH(EPEHIMAX Ha CEMHHApaX, Ha TPEHWHTaX M B PaMKaX MEPONpPHSATHIl IO IOBHIIICHHIO
KBaMM(UKALMK TIEIaroroB, MEHEIKEPOB U IICHXOJIOTOB. B To ke Bpems ompoOHpOBaHHE Pe3yJIbTaTOB ObLIO MOATBEPIKICHO
MyOIMKaNUsIMK Hay4dHBIX CTaTel B ClIELMAIM3MPOBAHHBIX XKypHaaX.

Buenpenne pesyabTaToB npoBoawiock B auuesx Pymbemum: Ilpombinuienssnid Jlunein CrpoutenscrBa u
MamHoctpoenus, Teopernueckuit Jluneit Actpa, Teopernueckuii Jluneit Kantaxysuno, yesg Apmken, Pymbiaus.
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