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CONCEPTUAL GUIDELINES OF RESEARCH

Topicality and Importance of Theme

The inclusive education approach promotes a modern vision according to which there is a
need to develop methodologies aimed at relating the general curriculum to the respect of
educational needs and the potential of the student in order to ensure school success. The mission
of the school in the current context is to meet learning needs by developing individual potential,
promoting tolerance and a favorable attitude of non-discrimination and lifelong learning. The issue
of education for children with SEN has been and remains current, being considered an integral part
of the education system focused on well-established objectives: the intervention of educational
factors in their recovery and inclusion at the school and social level. The holistic vision is to offer
equal opportunities to all students, to ensure access to education and learning opportunities
regardless of the level of physical, intellectual and emotional capacities.

The values promoted by the modern school are: a quality education for each student (typical
and atypical), the manifestation of respect and appreciation, the achievement of social and
educational inclusion, participation in the development of individual potential to the highest limit.
Under current conditions, education is undergoing continuous evolution against the background
of the interaction of correlations between the basic actions of the educational process (teaching,
learning and assessment) and their individualized approach in various situations and contexts. A
series of general concepts are used: "friendly school”, "student-centered education™, "education
for all", concepts that aim at the same common aspect: ensuring an equitable quality education for
all children.

Within this general framework, the status of the support teacher and his/her role in making
the educational process more efficient by ensuring the school success of the student with SEN is
outlined. The intervention of the support teacher is carried out against the background of the
educational partnership with the classroom teacher by setting up a team of education professionals
with the well-established goal of including the special child. Recent research has demonstrated
and highlighted his/her contribution in the individualized treatment of instruction through
involvement and direct participation in the educational process. The importance of the support
teacher's contribution lies in the functions he performs: the creation of adapted teaching materials,
the use of specific working tools, the application of adapted assessment tools, involvement in

school and extracurricular activities.



Description of Situation in Research Field and Identification of Research Problem

The phenomenon of individualized instruction has been a constant concern of researchers
on this topic at the international level, at the level of studies conducted in Romania and research
in the Republic of Moldova.

At the international level, a series of researchers in the field of psychopedagogy stand out
who issue opinions that represent landmarks in the current approach to inclusive education through
the implementation of individualized instruction centered on the student. Thus, the authors in the
international specialized literature with valuable analyses in this field are: J. Piaget [27], H.
Gardner, C. Freinet, C. Erikson [25], E. Dewey [13], L. Vygotsky [26], A. Bandura, the details of
their opinions being carried out in Chapter I. The mentioned researchers analyze the issue of
individualization in education from their own perspectives, highlighting the important elements
on which the entire learning approach should focus depending on the student's cognitive
development, psychosocial development, sociocultural development, experiential development

related to the types of intelligence.
In Romania, the issue of including children with special educational needs and ensuring

equal opportunities in education is a priority concern for specialists in this field against the
background of promoting education for all with the aim of achieving the normalization process.
Recent research studies aspects related to educational policies and practices with reference to
children with SEN, clarifying the theoretical and practical background of inclusion in the school
environment. Among the researchers who have delved into these aspects are: A. Ghergut [14, 15],
M.D. Bocos [2, 3], S. Cristea [10, 11], I. Radu [19], E.Vrasmas [21, 22], etc. In general, the
specialized literature in Romania has analyzed the school curriculum specific to inclusive schools,
made references to the individualized educational program, presented the categories of
disabilities/deficiencies and, based on them, presented models and forms of achievement. The
unanimous opinion of Romanian researchers is that a psychological and educational assessment
of children with SEN is required and that the problem must be addressed through new assistive
technologies that allow easy access to quality education.

In the Republic of Moldova, the issue of individualized instruction has been a constant
concern of researchers: N. Bucun, S. Toma [4], V. Chicu [9], V. Balan, L. Borta, V. Botnari, D.
Ginu, M. Sevciuc [1], A. Racu [19], A. Danii [12], V. Rusnac [20], A. Cara [5]. The mentioned
authors analyzed the educational aspects of the inclusion of students with SEN seen as a branch of
special psychopedagogy, but also as solutions for modern didactics to address the diversity of
students at the preschool and school levels, clearly demonstrating the current trend of including
them in mainstream schools in a flexible manner. Researchers from the Republic of Moldova
consider that the inclusive school is a challenge from the perspective of practising teaching-



learning activity by identifying and supporting atypical children and creating the conditions for
the professional enrichment of teachers.

The current general trend is to avoid the segregation of schools: general and special,
respectively with children with normal development and children with learning difficulties. Within
the general school, the two categories must function successfully with the provision of support and
resources for both students and teachers.

It is found that, at the theoretical level, the problem studied is scientifically substantiated,
is intensively researched and analyzed and a complex and well-made information structuring has
been achieved. At the level of educational practices, elements are highlighted that are reminiscent
of the concept of inclusion in terms of policies and culture only at a declarative level. The
theoretical support demonstrates to us concretely the formulas for implementing inclusive
education, but in practice there are numerous problems, a lack of in-depth knowledge of the related
concepts and, especially, an inefficiency at the level of correlation between the general curriculum
and the specific curriculum by permanently reporting on the psycho-individual and age
peculiarities of the learners. Under current conditions, an efficient approach to individualizing
learning is required because the number of students with special needs is continuously increasing,
and learning difficulties have a high share, therefore requiring an adequate implementation of the
school curriculum adapted to the problems.

The research problem concerns the activity of the support teacher and his/her intervention
in the inclusion process and in individualized instruction at the level of mainstream schools where
inclusive education is achieved by intensifying collaboration with the classroom teacher, of the
effective interaction that aims to develop an effective strategy that results in the school success of
the student with SEN. A less successful treatment of school inclusion at the primary level is noted
against the background of the collaborative relationships between the two factors favoring
learning, low level of awareness of the role of support teacher, insufficient information regarding
the mainstream school's efforts to request support services and a lack of professional teaching in
the level of competences to address the issue of individualization in educational practice.

In this context, it is necessary to establish the framework for organizing individualized
instruction for children with SEN based on a rigorous knowledge of the procedures for requesting
support services, intensifying interactions between the classroom teacher and the support teacher
with an emphasis on the latter's activity and basing it on rigorous scientific teaching adapted to the
educational requirements of children with learning difficulties.

The object of research is the intervention process of the support teacher in organizing

individualized instruction for students with SEN.



Research Purpose: to substantiate and valorize on the methodological framework for the
intervention of the support teacher in organizing individualized instruction for students with SEN.
Research Objectives:
1. Analytical interpretation of the concepts of integration and inclusion of students with SEN;
2. Analysis of psychological, pedagogical and methodological approaches to the issue of
individualized instruction of students with SEN;
3. Establishing the conceptual and methodological framework for the intervention of the
support teacher in organizing individualized instruction of students with SEN;
4. Developing the continuous teaching program for the support teacher from the perspective
of individualized instruction of students with SEN;
5. Experimental validation of the continuous teaching program for the support teacher from
the perspective of individualized instruction of students with SEN.
Research Hypothesis
The intervention of the support teacher in organizing and implementing individualized
instruction of students with SEN will be effective when this approach focuses on: a multi-aspect
determining psychological, psychopedagogical and didactic framework; pre-process, process and
post-process collaboration with the classroom teacher; retroactive, active, prospective and
contextual/situational interventions; synchronous and asynchronous approach to the
individualized instruction process of students with SEN.
Research Methodology
To achieve the established objectives, a set of complex methods systematically organized
and adapted to the topic of the present research was used. Thus, the methods used were classified

as follows:

e Methods specific to the theoretical dimension: analysis of the specialized literature from a
pedagogical, psychological and methodological point of view on the research topic, its
interpretation and valorization;

e Methods specific to the experimental dimension: use of empirical data collection methods:
questionnaire method; case study method;

e Methods specific to the statistical dimension: application of statistical-mathematical
methods with the help of diagrams and tables.

The experimental sample was made up of:
e 10 full-time support teachers belonging to the “Constantin Pufan” Drobeta Turnu Severin

Inclusive Education School Center;
e 18 students with SEN — with different pathologies belonging to the "Constantin Negreanu”



Secondary School in Drobeta Turnu Severin.
The novelty and scientific originality of the results obtained emerge from the two-

dimensional approach to individualized instruction of children with SEN in primary education

under the conditions of the active involvement of the support teacher in this process.

1.

Theoretical substantiation of the intervention of support teacher in the organization and
implementation of individualized instruction of students with SEN from the perspectives
of:

e psychological: respecting the psychological peculiarities of students with SEN from
different groups in order to identify the mechanisms for implementing their
individualized instruction;

e psychopedagogical: a) developing the concept of individualized learning of students
with SEN in the conditions of secondary education through the retroactive, active and
multiple and prospective involvement of the support teacher in this process; b)
valorizing on new ways of collaboration between the classroom teacher and the support
teacher: at the pre-process, process and post-process levels;

e pedagogical and teleological perspective: establishing the specific intervention
competences of the support teacher in organizing and implementing individualized
instruction for students with SEN at all stages of planning, organizing, implementing
and monitoring this process through curricular adaptation and development;

e didactic perspective: synchronous and asynchronous implementation of the instruction
process for students with SEN through planned and synchronized didactic interventions
with those carried out by teachers in the classroom, contextual/situational didactic
interventions, generated by the behavior of students with SEN and punctual didactic
interventions, specific to a particular student;

e managerial perspective: creating favorable conditions and environments for individual
instruction for students with SEN and as an optimal intervention of the support teacher
in this process.

Methodological substantiation of the intervention of the support teacher in organizing and

implementing individualized instruction for students with SEN in six steps: studying the

particularities and learning needs of students with SEN; curricular adaptation, application
of the adapted curriculum, monitoring of the individualized instruction process;
involvement of students with SEN in extracurricular activities; creation of favorable

environments for the implementation of individualized instruction of students with SEN.



3. Substantiation of the professional competences specific to the support teaching staff
focused on the activities of knowledge, design, realization, communication, collaboration
and correlated with the generic competences of the teaching staff:

e the legal perspective implies compliance with the legislative framework in order to
develop the system of substantiation of policies regarding inclusive education in the
context of current education.

The scientific problem solved was the creation of a framework for relationships and
collaboration between the classroom teacher and the support teacher in deepening the
individualized instruction of students with SEN.

The epistemological basis of the research was based on a series of theories promoted by
established international specialized literature and which are recognized worldwide. The theories
or concepts are presented in detail throughout Chapter | and are the following: "stage theory of
cognitive development of the student” (Jean Piaget), "theory of multiple intelligences and learning
styles" (Howard Gardner), "theory of experiential learning” (David Kolb), "theory of psychosocial
development of the student™ (Erik Erikson), "theory of sociocultural learning and the zone of
proximal development™ (Lev Vygotsky).

The practical importance of the results lies in the two-dimensional approach to inclusive
educational activity: the pedagogical approach specific to the methodological activity exercised
by the support teacher in collaboration with the teacher in mainstream education with applicability
to the early childhood segment through a thorough and scientifically well-founded professional
teaching and the psychological approach by identifying potential beneficiaries of educational
services according to the criterion of the stringent need for individualized intervention in order to
recover cognitive, socio-affective, behavioral deficits. The research projects the general
framework for the functioning of inclusive learning and structures the category of professional
competences that teachers must have and, based on which, to direct the educational process of
inclusion of children with SEN.

The theoretical significance of the research consisted of the following:

e developing the theory of individualized instruction of students with SEN by
epistemologically consolidating the notions of "inclusion”, "adaptation”, "individualized
curriculum™, "specific professional competences™, "support teacher”, individualization and
by establishing the psychological, psychopedagogical, pedagogical, didactic and
managerial principles of intervention of support teachers in organizing and implementing

individualized instruction of students with SEN;



e developing the intervention methodology of the support teacher in organizing and
implementing problem-based instruction of students with SEN by conceptualizing
curricular adaptation and modernization at the level of purposes, contents and proceses, by
valorizing on didactic actions specific to individualized instruction of students with SEN:
anticipated, simultaneous, contextual, punctual, prospective;

e modeling the profile of the support teacher, focused on the specific competences of
organizing and implementing individualized instruction of students with SEN in the
context of professional duties.

The implementation of research results was achieved by adapting the curriculum to
primary school students from the perspective of individualizing the teaching of students with SEN
included in mainstream education and structuring informational and methodological support in the
form of professional competences.

The results were obtained by conducting specialized studies on research topics and
publishing them in specialized journals at national, international and international scientific
conferences.

Publications on the theme of thesis: During the research, about 10 scientific articles were
published in specialized journals, indexed in international databases, as well as in the materials of
scientific conferences.

Thesis volume and structure: the thesis includes 143 basic pages, of which an
introduction, 3 chapters, general conclusions, recommendations, bibliography with 166 cited
sources, 7 apendices. The work includes 41 tables, 19 figures.

Keywords: students with SEN, individualized teaching, support teacher, school integration,
school inclusion, adapted curriculum, modified curriculum, professional competences,
personalized intervention plan, individualized design, normalization, professional cooperation,

retroactive intervention.

THESIS CONTENTS

In the Introduction, the topicality and importance of the problem addressed were
presented, the situation in the research field was described, the problem, object, purpose and
objectives of the research were formulated. Also, the research hypothesis, the novelty and
scientific originality of the obtained results, the theoretical significance, the applicative value, the
approval of the results were presented, the research methods were described, the publications on
the topic and the keywords were presented.
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In Chapter | ""Theoretical Framework of Individualized Teaching of Students with SEN
from Perspective of Support Teacher's Functions™ the concepts of integration and inclusion of
students with SEN, individualized instruction from a psychological, pedagogical and
methodological perspective, as well as the status and functions of the support teacher are
addressed.

The issue of instruction of students with SEN is a constant concern of specialists using a
series of concepts such as: integrated education, inclusive education, inclusive school and school
inclusion. Referring to the phrase special education, we mention that it was considered a
component of the public system whose object was the education of students with deficiencies
within special institutions separate from school units. Currently, this phrase has been replaced by
"special education”, and the disabled student has been renamed a student with special educational
needs.

The concepts of integration and inclusion are central ideas, with particular attention paid
to barriers and issues of inclusion and equity in education, parental participation and other support
services. All citizens have an equal right to education, at all levels and in all forms, regardless of
gender, race, nationality, religion or political affiliation and regardless of social or economic status,
this right being provided for in normative acts. Analyzing the specialized literature, it is found that
inclusive education has developed based on the concept of integration with the highlighting of
specific differenSEN: integration aims at assimilating students with SEN into mainstream or
general education by adapting to the school, which remains largely unchanged, and inclusion
proposes as a vision the continuous adaptation of institutions and the educational system to the
needs of children.

Integration is defined as an action by which we include, encompass, harmonize into a
whole, a proces that can only be achieved in a close relationship with social integration and aims

to incorporate the individual into social units and systems.
In the view of the author A. Ghergut, "school integration represents the process of

educating children with or without disabilities in the same space and under the same conditions,
aiming at the full participation of all children in school and extracurricular activities” [16].
Developing on the basis of what has been mentioned, school integration targets all students
regardless of physical and mental development, with the emphasis on their general participation
in teaching through a general approach and not specific to individual needs.

Inclusion targets aspects related to changing attitudes and practices on the part of
individuals or institutions in order to participate equally in the life and culture of the community
from which they come, of all people, even those considered "different” from the perspective of
deficiencies. Inclusive education promotes the removal of barriers to learning and the participation

11



of vulnerable people exposed to marginalization and exclusion. In this sense, a broad process of
permanent improvement of the exploitation of existing resources is envisaged, especially the
human resources for the participation in the educational process of all students in the community.

Comparatively analyzing the two concepts, it can be said that integration represents a
process of assimilation of the student within mainstream education and through it he adapts to the
school but it does not register major changes, while inclusion supports the idea that the entire
educational system must endure changes and adapt to the needs of the student [23; 24].

If through integration measures are taken to effectively place children with special
educational needs in mainstream schools without guaranteeing interactions between them and
establishing a normal educational path, inclusion consists of adapting existing resources and
correlating them with the new educational requirements of students with SEN.

The conclusion is that there is a major difference between the two concepts: in the case of
integration, the child is obliged to cope with the requirements by seeking the means to increase
adaptation to schooling, while inclusion implies that the school finds adequate means to respond
to the particular needs of students regardless of their potential. Therefore, integration is considered
a first step in achieving inclusion with the aim of placing students with SEN in mainstream schools
by adapting the curriculum, thus reflecting an open educational system with appropriate
intervention regardless of needs.

The modern vision of learning places at the center of educational interests the adoption of
structures, contents and forms to facilitate the development of students and the higher level of
valorization of their potential. Achieving the goals of the educational process requires
individualized treatment of students by knowing the psycho-individual and age-related
particularities in order to design and apply specific strategies with a role in enhancing school
performance.

In this sense, the organization of the entire educational proces must be carried out according
to the principle of individualization, which is also called in the specialized literature the
"principle of accessibility” and involves reporting on the real possibilities of students from the
perspective of physical and intellectual potential, achieving concordance between learning tasks
and the psycho-pedagogical particularities of students through a gradual evolution from simple to
complex, from particular to general. This principle requires a dimensioning of the educational
contents, an adjustment of the demands to which we subject the students and an optimal
relationship between the formulated requirements, the specifics of the personality as well as the
effort made in fulfilling them.

The centering of the educational process on the principle of individualization is expressed

12



as a necessity against the background of the relationship between learning and development
through which the information with which the student comes into contact is assimilated with the
help of cognitive structures that know a continuous adaptation to the new contents favoring
learning.

In our vision, the individualization of learning is directly related to the psychological
profile of the students which confers a character of uniqueness and unrepeatability and is based on
a deep, real knowledge of the learners in order to establish appropriate pedagogical actions in order
to make the educational process more efficient by offering the possibility of teaching and
affirmation.

The issue of individualized instruction of students with SEN requires an approach from
several perspectives: psychological, pedagogical and methodological for a deepening of the
concept and a multidimensional treatment.

The psychological perspective has been addressed in the specialized literature by several
authors including G. Bulat and D. Ginu [1], V. Rusnac [20], highlighting the knowledge of the
psychoindividual peculiarities of the student with SEN for an adequate individualized treatment
according to the typology to which they fall. Educational purposes from a psychological point of
view pursue a series of defining aspects that must be taken into account in the planning and
organization of the educational process:

e development of mental and physical capacities according to the principle of normality;

e implementation of programs to stimulate the deficient potential by developing functions
that replace these aspects;

e stimulation and development of the motivational dimension by creating an affective
climate specific to learning;

e development of socialization competences and relationships with people around them by
ensuring progress at the communicative and cognitive level;

e development of positive personality traits and adaptive behaviors [8].

From a pedagogical perspective, individualized instruction is focused on developing
students' competences to the maximum potential by applying appropriate teaching tasks, specific
methods of implementation, and adjustment procedures based on individual psycho-individual
characteristics.

Individualized pedagogical design is based on aspects that address the educational needs
of students with SEN, curricular adaptations/modifications, establishing appropriate methods,

creating a favorable climate, and applying different organizational strategies. Individualized
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instruction brings more benefits to children with special needs from the perspective of developing
independent work techniques, stimulating originality and creativity, and capitalizing on previous
experiences.

Within this organized framework of individualized instruction, the intervention of the
support teacher is outlined, delimiting the role and specific actions. A brief definition is recorded
in the specialized literature according to which "the support teacher is a new actor, with a major
role in optimizing the educational process in classes where integrated education is carried out”
[15]. In the context of inclusive education, the need for specialized intervention on his part is
increasingly emerging through the functions he performs: as a mediator and collaborator with the
teacher in mainstream education with specific competences in individualizing the learning of
children with SEN.

The support teacher/support teacher carries out his activity in a school or several schools
within the community, offering support through direct participation in the educational activities of
students with SEN. "He is a good advisor and partner for teachers and parents, and for the student
with SEN - a supporter, teacher, tutor, therapist, counselor, mediator, case manager, consultant
and, last but not least, friend" [22].

The need for support arises against the background of the action of factors that generate
barriers to learning, factors that are social, emotional, physical, cognitive, therefore it is necessary
to intervene at the appropriate time.

The activity of the support teacher/support teacher begins with the initial diagnosis by
carrying out psycho-pedagogical investigations aimed at establishing the student's level of
schooling. The preliminary analysis has as concrete measures the establishment of the intervention
areas and the intervention plan related to the subject of study in which the student has learning
difficulties, insisting on the essential ones: Romanian language and literature and mathematics.

In the context of individualized instruction, the support teacher collaborates with the
teacher to carry out the initial assessment, establish the curricular contents, the strategies used, the
evaluation methods in all stages of the intervention. In this regard, observation grids are used,
which have a determining role in identifying gaps compared to the general level of the students
and questionnaires to establish the position of the student with special needs in the inclusive class.
The establishment of curricular content is achieved through cooperation between the two factors
favoring school progress on the segments of the school curriculum specific to the grade level, to
what extent they can be covered by the student with SEN and what elements can be adapted to

favor the growth of their potential.
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In Chapter 11 ""Conceptual and Methodological Framework for Intervention of Support
Teacher in Implementation of Individualized Teaching of Students with SEN"* the design of the
pedagogical experiment is described, the stages of the experiment are established, the tools for
evaluating the competences of the support teachers regarding the implementation of individualized
education with students with SEN, the description of the formative experiment and the analysis of
the data obtained.

The conceptual framework regarding the intervention of the support teacher in the
organization and implementation of individualized instruction of students with SEN focuses on
the following benchmarks:

1. Psychological Benchmarks: identification and characterization of different groups of
students with SEN as subjects of the pedagogical act of individualizing instruction.
Schematizing psychological landmarks can be achieved by synthesizing the essential

elements that influence teaching activity from the perspective of individualized instruction of
students with disabilities. In the figure below, we capture the significant aspects that influence the

educational process in an inclusive environment:

a )

PSYCHOLOGICAL
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- J
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students with learning and teaching - typology of
SEN difficulties of difficulties students with
- communication students with - typology of SEN
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\ 2N V2R J \_ Sudentswith

Figure 2.1. Psychological Benchmarks of Support Teacher's Intervention

Psychological aspects aim to know the typology of students with SEN, the characteristic

elements for the effective intervention of the support teacher. The analysis of the type of
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deficiencies at the level of school institutions and the level of manifestation under current
conditions demonstrates the existence of the following areas that require the involvement of the
support teacher: in the field of autism spectrum disorders, in the field of cognitive learning
difficulties, in the field of Down Syndrome, in the field of speech, language, communication
difficulties, in the field of dyslexia and the field of emotional and behavioral disorders.

Psychopedagogical Benchmarks: defining and characterizing the individualized instruction
of students with SEN as a form and strategy for involving the support teacher in carrying out this
process.

The study of the specialized literature in the field of school inclusion provided the
information necessary to conclude through a clear and concise definition according to which
individualized instruction is a strategic alternative to improve school performance by knowing the
specific features of each child and understanding the basic mechanisms of child development and
aims to establish educational objectives and effective teaching strategies at the class and individual
level.

The schematization of psychopedagogical landmarks can be done based on the conceptual
elements on which the individualized instruction of students with SEN is based, represented in the

figure below:

PSYCHOLOGICAL BENCHMARKS
GENERAL THEORY OF INCLUSION -
— - definitions of individualized teaching
|
-concept of individualized teaching
— -functions of individualized teaching

— -values of individualized teaching

— -conditions of achievement

— -principles of individualized teaching

Figure 2.2. Psychological Benchmarks of Support Teacher's Intervention
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Viewed from the perspective of involving the typology of students with SEN, the
individualization of learning is directly related to them and constitutes a landmark in organizing
the intervention of the support teacher. Thus, based on the typologies presented above, the
educational approach and specific actions of the support teacher are designed with an emphasis on
the needs and real development possibilities of the student with disabilities. By directly referring
to the learning difficulties in the educational environment, it directly targets the activity of the
support teacher, guides and orients him in building an individualized strategy. Based on this
complex picture, the role of the support teacher intervenes in order to prevent the learning
difficulties that students with SEN face in the educational context in order to provide personalized
solutions using teaching strategies in accordance with the typology of the disability manifested.

In conclusion, the necessary conditions for promoting successful inclusive education are:
adopting an effective leadership style; involving school staff, students and the community;
accepting the commitment to collaborative planning; implementing coordination strategies.

School learning is a continuous proces that is influenced by classroom interactions and
highlights the acquisitions made by each student. In the broad process of developing the student's
personality and building psychosocial competences, the learning process becomes more important
than the product. The student is no longer considered a problem, given that he does not adapt to
the imposed rhythms of school learning.

The inclusive approach appears not only at the level of the educational system, but also at
the level of the educational process. The features of this type of didactic process relate to the
continuous adaptation to the individual differences of children. The teacher has an important role,
who represents a source of learning and carries out a continuous exchange of experience, because
he organizes learning situations, involves the entire team, capitalizing on their potential by
demonstrating a flexible and positive attitude.

It is necessary to organize and implement a general framework that involves a series of
inclusion measures as follows:

> a favorable perception of public opinion regarding the acceptance and support of
educational inclusion;

» the manifestation of an open attitude of society towards the inclusion of children with
special educational needs in mainstream education by creating a legislative framework that
favors them;

» counseling of families of students in classes where educational inclusion is implemented
in order to avoid tensions;

> the manifestation of the availability and interest of teachers in carrying out educational
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activities naturally and not to perceive them as imposed [7].

Pedagogical benchmarks: establishing the specific purposes and competences of the
support teacher in carrying out individualized instruction of students with SEN.

Based on the analysis of the specialized literature and the specifications regarding the role
and importance of the support teacher, the profile and specific actions of the support teacher in the
psychopedagogy of people with SEN are outlined. The pedagogical benchmarks focus on the

personality of the supporting teacher and professional competences, aspects represented in the

figure below:
PEDAGOGICAL BENCHMARKS
|
l I I I
competences of values of support attributes of support interactions of
support teacher teacher teacher support teacher

Figure 2.3. Specific Pedagogical Elements of Support Teacher

In this sense, a series of personality traits stand out that represent defining elements that
must be endowed with and without which one cannot actively and efficiently get involved in the
activity of individualized instruction and support for students with special learning needs:
flexibility, empathy, positivism, constructivism, creativity, collaboration. The manifestation of the
aforementioned personality traits represents a defining criterion, but not a sufficient one. To these
is added the vision of the support teacher from the perspective of the values promoted within
inclusive education: @ Promoting student diversity; @ Supporting all students; ©® Cooperating
with actors involved in inclusive educational activity; @ Continuous professional teaching and
development.

The conceptualization of the role of the support teacher according to the relationship with
the actors involved is presented in the table below (Table 2.1):

Table 2.1. Educational Interactions of Support Teacher

g?t Factors Involved Specific Actions
1. Child with special e provides support in classroom activity
educational needs e providing additional support for optimal understanding of the
contents;
e adapting the subject matter to be taught according to the level and
requirements of students with SEN;
e organizing individual activities according to the needs of students;
e supporting the completion of homework;
e providing additional explanations;
2. Peers of students e supporting the integration proSENS in the team by overcoming the
with special child with SEN's own shyness and the inferiority complex caused
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educational needs by rejection by peers;

e supporting the child with SEN in establishing harmonious
relationships in the team;

e mediating conflicts between students by providing answers to
children's questions about their peer with SEN;

e changing the mentality and attitude of children regarding the
integration and acceptance of children with SEN;

e ensuring support in effective learning not only for the child with
SEN but for the entire team;

3. School teachers e collaborating with classroom teachers to adapt the subject to the
capabilities and needs of the child with SEN;

e informing about the learning possibilities of children with SEN;

e participating in meetings of the teacher council to solve problems
of the instructional-educational process;

4. family of child with | ¢ mediating the relationships between family - teacher - child;

SEN e informing the family about the school situation;

e providing the family with information about organizations,
specialized centers that provide services for children with special
educational needs;

5. Organization e managing the relationship between family - school - organization;

providing serviSEN | e participating in continuing education activities;

for child with SEN | o participating in meetings to develop the personalized intervention

plan.

Therefore, the system of theoretical benchmarks regarding the intervention of the support
teacher in organizing and implementing individualized instruction for students with SEN

constitutes a reference framework for research (see Figure 2.3).

CONCEPTUAL FRAMEWORK

PSYCHOLOGICAL AND
PSYCHO-PEDAGOGICAL METIB!)DISASJ(I)%/I CAL
BENCHMARKS
PEDAGOGICAL BENCHMARKS

typology of deficiencies of BENCHMARKS o P i

. ; principles of didactic actions;
students W_'th SEN; - outcomes and competences comparative framework of
psychological peculiarities; specific to support teacher activities;
individualized teaching from the intervention methods and
perspective of support teacher techniques

SUPPORT TEACHER PROFILE
- functions;
- characteristics;
- attitudes

Figure 2.3. Conceptual Framework of Support Teacher's Intervention in Individual Teaching of
Children with SEN [6]
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Detailing the concepts presented in Figure 2.3, psychological landmarks,
psychopedagogical landmarks and pedagogical landmarks are highlighted. Developing the
aforementioned aspects, psychological landmarks target the particularities and teaching and
development needs of the student with SEN on the basis of which the entire individualized
educational process begins. Pedagogical landmarks aim to identify the factors that contribute to an
optimal development of the teaching approach and that guide the support teaching staff during the
intervention and make it more efficient. Regarding psychopedagogical factors, they achieve a
symbiosis between the psychological and pedagogical aspects, placing the personality of the
student with SEN at the center of the interests of inclusive education with all the implications
necessary for the individualization of instruction. The identification of the functional landmarks
of the conceptual framework constitute the elements on the basis of which the profile of the support
teaching staff and the directions of action in the intervention on the student with SEN are outlined.

The program or plan for teaching the professional competences of support teachers in
organizing and implementing individualized instruction for students with SEN is emerging as a
way to solve the specific problems of the inclusive education approach from the perspective of
quality theoretical and practical teaching in relation to high standards. Its development was related
to the current demands of the education system and the urgent need to offer support teachers a
higher level of teaching so that they can exercise autonomy and demonstrate professional
competences that allow the successful integration of students with disabilities into the educational
act.

The program or plan for teaching the competences of teachers in organizing and
implementing individualized instruction for students with SEN aims at the activity and actions
carried out in an inclusive educational context and the optimization of learning in the case of
atypical students, but also with normal development. An essential aspect pursued in its
development is the intensification of cooperative relations between the support teacher and the
specialized persons involved in the process of individualized instruction of the student with SEN:
teachers, psychologists, parents, speech therapists, in the conditions in which collaboration based
on respect and trust influences the performance of the learning activity.

The purpose of the program for teaching the professional competences of support teachers
aims to re-dimension the theoretical aspects specific to inclusive education, as well as their
practical application in the interest and benefit of the student with SEN with a view to
normalization.

The functions of the program developed in this regard were the following:
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© to establish theoretical notions in the field of inclusive education with an emphasis on
the activity of the support teacher;

@ to design curricular documents specific to the type of individualized instruction of
students with SEN;

© to contextually adapt individualized teaching;

® to intensify professional interactions between educational factors involved in the
implementation of individualized instruction.

Detalierea programului ne ofera informatii suplimentare care reglementeaza procesul
educational din perspectiva individualizata si oferd suport teoretico-practic participantilor la
demersul investigativ. In linii generale, structura programului asigurd o abordare completi si
complexd a fenomenului instruirii individualizate a elevilor cu SEN prin fundamentarea pe
aspectele teoretice si practice asigurand functionalitatea interna a Invatamantului de tip incluziv
din perspectiva interactiunilor profesionale a specialistilor implicati.

Chapter 3 "Experimental Framework Regarding Intervention of Support Teacher in
Organizing and Implementing Individualized Teaching of Students with SEN"".

The purpose of pedagogical experiment: validating the conceptual and methodological
framework for the intervention of the support teacher in implementing individualized instruction
of students with SEN by organizing teachings or teaching/development seminars based on the
respective Program/Planning and the experimental valorization of the professional competences
formed in the real process of individualized instruction of students with SEN.

Objectives of Pedagogical Experiment:

e Evaluation of the level of professional teaching of support teachers in order to organize
and implement individualized instruction for students with SEN;

e Teaching/development of professional competences of support teachers regarding the
organization and implementation of individualized learning for students with SEN;

e Processual valorization of the competences to implement individualized instruction for
students with SEN in the classroom by support teachers;

e Teaching and valorization of the competences of support teachers to collaborate with
teachers in the classroom from different perspectives: pre-processual, procedural and post-
processual;

o Evaluation of learning outcomes and behavior of students with SEN as a reflection of the
application of the experiential methodology of individualized learning.

e The variables that formed the basis of the pedagogical experiment:
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e Knowledge of the theoretical and methodological framework of individualized instruction
for students with SEN;
e Designing/adapting the school curriculum to the needs of students with SEN from the
perspective of individualized instruction;
e Implementation of individualized instruction for students with SEN in relation to the
conceptual and methodological provisions of the research;
e Collaboration of the teacher with the classroom teacher;
e Dynamics of the results of students with SEN, participating in the individualized
instruction process.
At the assessment stage, the level of professional teaching of support teachers in
organizing and implementing individualized instruction for students with SEN was assessed in
relation to the established variables, as well as the distribution of students according to the specific

educational requirements (see Fig.3.1.)

DISTRIBUTION OF STUDENTS ACCORDING TO SPECIFIC
EDUCATIONAL REQUIREMENTS

m IMTELLECTUAL m BEHAVIORAL m SOCIO-EMOTIONAL

Figure 3.1. Distribution of Students According to Specific Educational Requirements

Referring to the specifics of the inclusive environment in the institution where the
investigation was carried out, a high share of learning difficulties is noted, followed by behavioral
problems. The frequency of learning difficulties can be attributed to the insufficient or

inappropriate treatment of students with SEN belonging to this category and the need for an
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individualized approach through an efficiency of the educational act in this direction.

The investigation of the teaching needs of the teachers participating in the experiment was
analyzed from the perspective of the individualized teaching approach based on a theoretical and
methodological support that favors the design and organization of effective learning. In this regard,
the responses to the "Questionnaire for identifying psychopedagogical needs in organizing and
implementing individualized teaching for students with SEN" were recorded as follows:

Questionnaire for Identifying Psychopedagogical Needs in Organizing
and Implementing Individualized Teaching of Students with SEN

To know and apply ways of collaborating with teachers in the Cla.ssr00 i
To know and apply different styles of teaching/organizing training ... ||
To participate in the development and monitoring of the IEP e

To know better and apply 3ssessment tools for students with SEN

T —  —— —— (——Y

To know better and apply teaching strategies and methods for students' learning ...

To be able to motivate students with SEN to participate more actively in the learning process

N
To know better and be able to organize and carry out synchronous and a:;nchronous :ea'n'nvi of ...

To know better the principles and methods of curricular adaptationin ...

To know better educational policy documents in the field of inclusion

To know better the experences of the support teaching staffin ...

To know better the theoretical framework of the phenomenon of inclusion in education

To better understand the theoretica! framework of individuaized teaching for students with SEN

l

1 1 < - 7 Q Q
3 5 J ] / 8 v

<

B No. of responses recorded

Figure 3.2. Results of Questionnaire for Identifying Psychopedagogical Needs in Organizing and
Implementing Individualized Teaching of Students with SEN

Analyzing the results recorded in the questionnaire applied to support teachers, it is found
that the psychopedagogical needs regarding the organization and implementation of individualized
instruction for students with SEN focus on the knowledge and application of the methods of
collaboration with teachers in the inclusive classroom, the knowledge and application of different
teaching/organization styles of individualized instruction, in-depth knowledge of educational
policy documents in the field of inclusion, knowledge of the theoretical framework of
individualized learning for students with SEN.

The second stage - the formative experiment focused on the representative elements
evaluated and interpreted in the ascertaining stage, namely: the professional teaching of support

teachers in implementing individualized instruction for students with SEN, the application of



theoretical and methodological support in the actual activity of individualized treatment of students
with SEN in the experimental sample, the intensification of collaborative relationships between
the support teacher and the teachers in the inclusive classroom.

A concrete action plan was established, which began with the development of the
program/planning for teaching the support teacher's competences in organizing and implementing
individualized instruction for students with SEN. The program aimed to train the 10 support
teachers belonging to the experimental sample for a duration of 45 hours carried out between
October 2020 and April 2021. It aimed to fully complete 4 modules focused on the competences
necessary for the support teacher in the inclusive environment:

C1 — knowledge of the theoretical framework of inclusive education and individualized
instruction for students with SEN;

C2 — Designing the individualized instruction framework for students with SEN or/and
adapting the school curriculum to the needs of students with SEN;

C3 — implementing individualized instruction for students with SEN in different contexts
and learning environments;

C4 — Collaboration with different subjects of the inclusive education process: teachers,
psychologists, parents, speech therapists.

Simultaneously with the completion of the teaching program, knowledge was transferred
into practice in the individualized treatment of students with SEN from the experimental sample.
The intervention on them was of a retroactive type by identifying the essential moments
throughout the educational process that constituted the causes of learning difficulties and gaps
compared to atypical students. Also, the collaborative relationships between the support teacher
and the classroom teacher were intensified, in particular, but also with other specialists depending
on the educational needs of the deficient subjects.

At the post-experimental stage, the same instruments were applied as at the diagnostic
stage in relation to the variables initially established. The comparative results are presented in the
following tables:

Variable 1 — level of knowledge of the theoretical framework

Table 3.1. Comparative Analysis of Variable 1 Results

Paired Samples T-Test

statistical df p
Initial Scores Final Scores Student's -16.9 4.00 <.001
(variable 1) (variablel) t

Based on the interpretation of the final results, we conclude that there were positive effects

on the level of knowledge of the theoretical framework regarding inclusive education and
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individualized instruction of students with SEN by the support teacher, remedying the aspects
considered deficient.
Variable 2 — curricular design regarding individualized teaching of students with SEN

Table 3.2. Comparative Analysis of Variable 2 Results

Paired Samples T-Test

statistical df p
Initial Scores Final Scores Student's -14.0 2.00 0.005
(variable 2) (variabila 2) t

Concluding based on the experimental results, we can state that changes have occurred in

the development of documents specific to the individualized curriculum in the sense of better
deepening the theoretical and methodological notions.

Variable 3 — increasing the level of achievement of individualized instruction of students

with SEN
Table 3.3. Comparative Analysis of Variable 3 Results

Paired Samples T-Test

statistical df p
Initial Scores Final Scores Student's t -37.0 3.00 <.001
(variable 3) (variable 3)

Based on the statistical analysis of the results from the two stages of the research,
significant differences were found in terms of increasing the level of applicability of learning
methods specific to students with SEN in the process of individualized instruction.

Variable 4 — level of collaboration with classroom teachers in the implementation of

individualized instruction for students with SEN
Table 3.4. Comparative Analysis of Variable 4 Results

Paired Samples T-Test

statistical df p
Initial Scores Final Scores Student's -49.0 4.00 <.001
(variable 4) (variable 4) t

Analyzing the data in the post-experimental period in the case of variable 4, a strongly
significant relationship is found, which leads us to conclude that the teaching program produced
positive effects in the sense of intensifying the collaborative relationships between the teachers
involved in the process of implementing the individualized teaching of students with SEN.

Concluding based on the final results and statistical interpretation, it was found that the
teaching experiment had positive effects, with significant changes being recorded in the sphere of
implementing the individualized teaching process of students with SEN. Thus, in the post-

experimental period, support teachers carry out their activity through a theoretical and

25



methodological foundation in accordance with the educational needs of students with SEN. It was
found that the experimental approach to professional teaching of teachers' competences has
reached its usefulness and the theoretical and methodological support provided constitutes a solid

basis for thorough teaching in the field of the individualized approach to learning.
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GENERAL CONCLUSIONS AND RECOMMENDATIONS

. The experimental research conducted constitutes a model of pedagogical and psychological
approach to the aspects aimed at individualized instruction of children with SEN under the
conditions of co-participatory involvement of teachers in mainstream education and the
support teacher based on a common strategy with educational effects.

. The theoretical analysis of the research issue highlighted the theories and concepts that
scientifically substantiate the theme of the thesis developed and promoted by the
specialized literature in the field by adapting and arguing them. In this sense, the general
framework for achieving inclusive education was structured with the aim and objectives
pursued, constantly aiming to combat social exclusion and ensure success for all children
regardless of their physical and mental development. The general trend of current education
is to promote the general theory of inclusion that aims to include all individuals in a
situation of segregation or marginalization in society.

. The theoretical framework analyzed in Chapter | constitutes the regulatory elements of the
activity of the support teacher/support teacher whose status and functions are presented in
detail. The importance of the activity on all children and, in particular, on children with
SEN was emphasized, being endowed with specific competences of perseverance,
consistency in the individualized organization of learning.

. The theoretical and methodological conceptualization aimed at the activity of the
educational factors involved and the interaction between them regulated by official school
documents and the adaptation of the education system in order to achieve a quality
education for all students. The optimization of the individualized instruction of children
with SEN is conditioned by the teacher-support teacher relationship, by the mutual
harmonization and interconditioning, pursuing the same common goal.

. The initial analysis of the current educational situation regarding the organization and
valorization of individualized instruction for students with SEN provided important data
regarding pedagogical and methodological dysfunctions regarding the nature of
educational problems, the lack of theoretical and methodological support to support
teachers during the process of individualizing learning, poor collaboration between the
favored factors of change, the application of common strategies generalized on the class of
students to the detriment of those focused on real needs and the focus on contents of the

general curriculum without adapting/modifying them to the specifics of the class.
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6.

10.

11.

The organization of the investigative approach aimed to remedy the deficient aspects
observed in the initial stage of the research by involving teachers, support teachers and
students with SEN. In this regard, teachers benefited from the professional competences
teaching program on the topic of individualized instruction for children with SEN and
clarified important aspects based on the competences formed. The participation of support
teachers in the experiment provided the opportunity to collaborate with them and take joint
action in the teaching of students identified with borderline intellect and dyslexia.

The conclusions of the ascertaining experiment demonstrated that a thorough professional
teaching based on a rigorously structured informational support in the field and that
captures all the important aspects necessary for the exercise of responsible actions with
effects on the development and harmonious integration in the intervention on children with
SEN.

Referring to the research objectives, we can conclude that: the notions of inclusion and
integration were theoretically clarified, the problem of individualized teaching of students
with SEN was approached psychologically, pedagogically and methodologically, the status
and role of the support teacher was determined, the general framework for the intervention
of the support teacher in individualized teaching was established, the program for teaching
the professional competences of teachers was developed and experimentally validated.
Consequently, the scientific problem solved lies in the theoretical-scientific and practical
value of the research by providing a model for approaching the individualized instruction
of students with SEN against the background of concrete actions exercised by the support
teacher in a co-participatory context with the classroom teacher.

The research limits lie in the need for more rigorous and comprehensive studies at the
primary education level that take into account the diversity of educational and cultural
contexts, use appropriate research methods and ensure a long-term evaluation of the effects
of the interventions. Only in this way can a deep and applicable understanding of how the
support teacher's interventions can be optimized to meet the needs of all students with SEN
of early school age be ensured.

Based on the results obtained and the conclusions of the research, we formulate the
following recommendations:

For educational institutions:

e Demonstrate openness and a tolerant attitude towards the issue of school inclusion;

e Raise awareness of the importance of inclusive education and build a conducive

environment;

28



Focus on developing specific infrastructure in terms of ensuring access routes for
students with disabilities, psychological clinics and increased attention to remedial
facilities;

Provide support teaching staff to cover the educational needs of students with SEN;
Diversify the educational offer of teaching courses for teachers on the topic of social
inclusion;

Provide a base of teaching materials adapted to the educational needs of students;
Plan the curriculum at the school's decision by organizing activities that favor the
progress of students with SEN (remedial education programs, additional teaching after
hours);

For teachers:

Participation in professional teaching courses on competences specific to
individualized instruction of children with SEN;

Development of a tolerant, supportive attitude towards students with SEN and
organization of educational initiatives in this regard;

Ensuring active participation in class activities of the student with disabilities;
Elimination and eradication of discriminatory, segregational attitudes;

Intensification of collaborative relationships and application of a common intervention

strategy;

For parents of students with SEN:

Supporting the student during inclusive educational initiatives;
Requesting specialized help in individualizing instruction;
Permanent communication with teachers involved in the inclusive process;

Providing additional information regarding the child's behavior in the family;

For the classmates of the student with SEN:

Demonstrating a tolerant, positive, non-discriminatory attitude;
Including the child with SEN in the activities of the team;
Permanent communication with the child with SEN;

Showing empathy and unconditional support in any circumstances.
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ADNOTARE

Cheia Florin, ,,Demersuri metodologice si experientiale ale invatatorului de sprijin
in valorificarea instruirii individualizate a elevilor cu SEN”,
Teza de doctor in stiintele educatiei, Chisinau, 2025

Structura tezei: Lucrarea cuprinde introducere, trei capitole, concluzii generale si
recomandari, bibliografie cu 166 surse, 143 pagini text de baza, 7 anexe. Lucrarea contine 41
tabele si 19 figuri.

Cuvinte-cheie: elevi cu SEN, instruire individualizata, invatator de sprijin, integrare
scolard, incluziune scolara, curriculum adaptat, curriculum modificat, competente profesionale,
plan de interventie personalizat, proiectare individualizatd, normalizare, cooperare profesionald,
interventie retroactiva.

Domeniul de cercetare: Teoria generala a educatiei.

Scopul cercetarii: fundamentarea si valorificarea cadrului metodologic de interventie a
cadrului didactic de sprijin in organizarea instruirii individualizate a elevilor cu SEN.

Obiectivele cercetirii sunt: (1) interpretarea analitica a conceptelor de integrare si
incluziune a elevilor cu SEN; (2) analiza abordarilor psihologice, pedagogice si metodologice a
problematicii instruirii individualizate a elevilor cu SEN; (3) stabilirea cadrului conceptual si
metodologic de interventie a invatatorului de sprijin in organizarea instruirii individualizate a
elevilor cu SEN; (4) elaborarea programului de formare continua a invatatorului de sprijin din
perspectiva instruirii individualizate a elevilor cu SEN; (5) validarea experimentala a programului
de formare continud a invatitorului de sprijin din perspectiva instruirii individualizate a elevilor
cu SEN.

Noutatea stiintifica si semnificatia teoreticd este determinatd de: (1) fundamentarea
teoreticd a fenomenului de instruire individualizatd printr-o abordare complexa care vizeaza
componentele: pedagogica, psihologicd si metodologicd; (2) identificarea competentelor
profesionale neSENare invatarii de tip individualizat a elevilor cu SEN; (3) stabilirea reperelor de
evaluare a nivelului de pregatire profesionala a cadrelor didactice in contextul educatiei incluzive;
(4) interdependenta factorilor educationali implicati in instruirea individualizatd a invatarii a
elevilor cu SEN; (5) identificarea elementelor favorizante ale interactiunii dintre cadrul didactic
de la clasa si cadrul didactic de sprijin in vederea intensificarii raporturilor de colaborare pentru
asigurarea SUCSENului educational; (6) Elaborarea ”Programului de formare a competentelor
profesionale in instruirea individualizata a invatarii”. (7) Elaborarea cadrului de functionare a
interactiunilor relationale dintre cadrul didactic de la clasa si cadrul didactic de sprijin si
valorificarea aSENtora in instruirea individualizata a copiilor cu SEN.

Problema stiintifici solutionatid: a constituit proiectarea cadrului de functionare a
relatiilor de colaborare dintre cadrul didactic de la clasa si cadrul didactic de sprijin pe fondul
formarii competentelor profesionale si valorificarea lor in instruirea individualizata a elevilor cu
SEN.

Valoarea aplicativa a cercetirii: aplicarea programului de formare a competentelor
profesionale ale cadrelor didactic privind instruirea individualizatd a elevilor cu SEN si
prezentarea modalitatilor de abordare aplicativa in functie de particularitatile psihopedagogice si
nevoile educationale.

Implementarea rezultatelor stiintifice s-a realizat la nivel teoretic prin publicarea in
reviste stiintifice de profil, in culegerile conferintelor de specialitate diseminate prin manifestarile
organizate in mediul academic la nivel national si international, iar la nivel aplicativ in cadrul
institutiei Scolii Gimnaziale "Constantin Negreanu” din Drobeta Turnu Severin.
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ANNOTATION
Cheia Florin, ”Methodological and Experiential Approaches of Support Teacher in
Valorization of Individualized Teaching of Students with SEN”,
PhD Thesis in Education ScienSEN, Chisinau, 2025

Thesis Structure: The work includes introduction, three chapters, general conclusions and
recommendations, bibliography with 166 sourSEN, 143 pages of basic text, 7 appendiSEN. The
work contains 41 tables and 19 figures.

Keywords: students with SEN, individualized teaching, support teacher, school
integration, school inclusion, adapted curriculum, modified curriculum, professional
competenSEN, personalized intervention plan, individualized design, normalization, professional
cooperation, retroactive intervention.

Research Field: General Education Theory.

Research Purpose: substantiation and valorization of the methodological intervention
framework of the support teaching staff in the organization of individualized teaching of students
with SEN.

Research Objectives are: (1) the analytical interpretation of the concepts of integration
and inclusion of students with SEN; (2) the analysis of psychological, pedagogical and
methodological approaches to the issue of individualized teaching of students with SEN; (3)
establishing the conceptual and methodological framework for the intervention of the support
teacher in the organization of the individualized teaching of students with SEN; (4) developing the
continuous teaching program for the support teacher from the perspective of individualized
teaching of students with SEN; (5) the experimental validation of the continuous teaching program
of the support teacher from the perspective of the individualized teaching of students with SEN.

The scientific novelty and theoretical significance is determined by: (1) the theoretical
foundation of the phenomenon of individualized teaching through a complex approach aimed at
the following components: pedagogical, psychological and methodological; (2) identifying the
professional competences valuating the level of professional teaching of teaching staff in the
context of inclusive education; (4) the interdependence of educational factors involved in the
individualized teaching of students with SEN; (5) identifying the favorable elements of the
interaction between the classroom teaching staff and the supporting teaching staff in order to
intensify the collaboration relationships to ensure educational success; (6) Elaboration of the
"Professional competences teaching program in individualized learning instruction™. (7)
Elaboration of the working framework of the relational interactions between the teaching staff in
the classroom and the supporting teaching staff and their utilization in the individualized teaching
of children with SEN.

The scientific problem solved constituted the design of working framework of the
collaborative relations between the teaching staff in the classroom and the supporting teaching
staff on the basis of the teaching of professional competences and their valorization in the
individualized teaching of students with SEN.

The applied value of the research: the application of the teaching program for the
professional competences of teaching staff regarding the individualized teaching of students with
SEN and the presentation of the methods of applied approach depending on the psycho-
pedagogical peculiarities and educational needs.

The implementation of scientific results was achieved at a theoretical level through
publication in specialized scientific journals, in the collections of specialized conferences
disseminated through events organized in the academic environment at national and international
level, and at an applied level within the institution of the "Constantin Negreanu" Secondary School
in Drobeta Turnu Severin.
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AHHOTAIUA

Kes ®aopun, «Memoouueckue u IKcnepumeHmaapbHovle N00X00bl NPENn00Asamesisi HOO0EPIHCKU 8
Op2anHu3ayuu UHOUBUOYATUIUPOCAHHO20 00yueHusa cmydenmoe ¢ OOID», nuccepranus Ha
COMCKAHHe YUYEHOI CTeNeHH JOKTOpa nmeJaroruyeckux Hayk, Kummunes, 2025 r.

O0beM u cTpyKTypa padothl: PaboTa BKIIIOYaeT BBEICHUE, TPU IJIaBbl, OOIIHE BHIBOIbI
U pekoMeHpanuu, oubmuorpadpuio u3 166 mcrounukos, 143 cTpaHHIly OCHOBHOTO TEKCTa, 7
npuioxenuii. Pabora copepxut 41 tabmun u 19 pucyHKOB.

KiroueBbie ciioBa: yuanmecs ¢ OOIl, unauBuayansHoe 00yueHHe, yIUTeIb-TI0IIepKKa,
MIKOJIbHAS ~ HMHTErpalysi, BKIIOUEHHE IIKOJbI, aJalNTHpOBaHHAs ydeOHas mporpaMmma,
MoIuHUIMPOBaHHAs ydeOHast mporpamma, mpodecCHoHaTbHbIe HABBIKW, HHIUBUAYJIbHBIN TUIaH
BMEUIATEIbCTBA, WUHUBUAYAIbHBIN TU3aiiH, HOpMaJu3anus, npodeccuoHaIbHOe
COTPYIHUYECTBO, PETPOAKTUBHOE BMELIATEILCTBO.

Obaactb ucciaenoBanus: OO0mias Teopus 00pa3oBaHUs.

Henbo wucciaenoBanusa. OOOCHOBAaHME U KaNUTAIM3alUSg METOJUYECKOW OCHOBBI
BMenIarenscTBa corpooxaeHus [1I1C B opranuzanuu MHAMBUIYATU3UPOBAHHON MOJATOTOBKHU
crynentoB ¢ OOIL.

3agauamu ucciaeaoBaHuMA sBsoTCA: (1) aHanMTHYecKas MHTEpHpeTanysl KOHLEIIHMA
uHTerpanuu u uHKIo3un crygaeHToB ¢ KOC; (2) aHanu3 MCHXOJ0ro-meIaroruueckux u
METOJMYECKUX MOJIXO0J0B K BOIPOCY MHIMBUAYAIU3UPOBAHHOMN MMOATOTOBKM cTyieHTOB ¢ KOC;
(3) co3maHMe KOHUENTYyaJIbHOM MW  METOIOJIOTUYECKOW OCHOBBI JUIsi BMEHIATEJIbCTBA
npenoaaBaress NOJJAEPKKU B OpraHU3alM0 UHIMBUYJIM3UPOBAHHOIO O0yUYEHUS CTYJEHTOB C
KO3II; (4) pa3paboTka mporpamMMbl HEMPEpPHIBHON MOATOTOBKHM IEJarora-omnucaresiss ¢ TOYKU
3peHusT UHAMBHUIYAIM3UPOBAaHHONW NOAroToBKU cTyAeHTOB ¢ KOC; (5) skcnepumeHTanbHas
IIPOBEpPKA IPOrpaMMbl HETIPEPHIBHOTO OOYUYEHHUS! NPENoAaBaTess MONIAEPKKU C TOYKU 3PEHUs
WH/IMBUYaIBbHOTO 00y4deHus cTyneHToB ¢ SEN.

Hayunasi HoBH3HA U TeopeTHYecKas 3HAYUMOCTD ompenesstorcs: (1) TeopeTnueckum
000CHOBaHHEM (EHOMEHA WHJMBUIYaTU3UPOBAHHOIO OOYYEHMsI MOCPEICTBOM KOMIUIEKCHOIO
MIOX0/a, HAIIPABJICHHOTO Ha ME€JarOTHYECKNUN, IICUXOJIOTHYECKUNA U METOTMYECKUI KOMIIOHEHTHI;
(2) BbIsBIEHHE MPO(ECCHOHANBHBIX HAaBBIKOB, HEOOXOAMMBIX JUISl MHIAMBUAYAIU3UPOBAHHOTO
obyuenusi crynentoB ¢ KOII; (3) ycraHoBieHHE OpPHEHTHPOB JUIsl OIEHKH YPOBHS
npoecCHOHANBHOM TMOATOTOBKM IEJAaroruuyeckux KaJpoB B  YCIOBUSX HHKIIO3UBHOTO
oOpazoBanusi; (4) B3aUMO3aBUCUMOCTb O00pa30BaTeNbHBIX (HAKTOPOB, YYACTBYIOUIUX B
WH/IMBUIyaTn3UpOBaHHOM oOyueHun cryneHToB ¢ SEN; (5) BbIsiBIeHHE OMaronpusTHBIX
AJIEMEHTOB B3aUMOJECUCTBUS MEK/Y MPENOIaBaTEIbCKUM COCTaBOM Kjlacca M BCIIOMOTaTeIbHbIM
IpenoAaBaTeIbCKUM COCTaBOM C IIE€JbI0 aKTUBHU3AllMM OTHOIIEHUH COTPYAHMYECTBA IS
oOecrieueHus ycrmexa B oOyuenuu; (6) Paspaborka  «IIporpammbl  MOBBIIIEHUS
npoeccuoHaNBHBIX HABBIKOB IPU HHAMBUAYAIbHOM 00yueHun». (7) PazpaboTka pabounx pamox
PENSIIMOHHOTO  B3aMMOJEMCTBHSI MEAarornyeckoro KOJUIEKTHBA B KJacC€ U OMNOPHO-
NeAarorn4eckoro nepcoHasga U UX UCHOJb30BaHUE B MHAUBUAYAIU3UPOBAHHOM O0YUYEHHUH J1eTel
c COIl.

Pemiennasi HayyHasi 3aJa4ya: OHa TPEACTABIsUIa COOOM MOCTpoeHHe pabodeil OCHOBBI
COBMECTHBIX oTHOIIeHH Mexay [IT1C B kitacce u OMOpHO-NEIAroru4eCKMM COCTaBOM Ha OCHOBE
dbopMupoBaHus MpodecCHOHATBHBIX HABBIKOB U UX BAJIOPU3ALMH ITPH UHIUBUIYaATU3UPOBAHHOM
00yuenuu ctynentoB ¢ KOC.

IIpuknagHasi LEHHOCTb MCCJIeI0BAHUN: NPUMEHEHHE NPOrpaMMbl MOJATOTOBKU
po(ecCHOHANBHBIX HAaBBIKOB IMEJarOrMYecKuX KaJpoB B YacTH HHIWBUIYaTU3UPOBAHHON
noarotToBku ctyneHToB ¢ KOII um mpencraBneHne cmocoOOB amnmIMKaTUBHOTO TMOAXOAa B
3aBHCHUMOCTH OT IICUXOJIOTO-TIEJarOrMuecKuX 0cOOEHHOCTEN U 00pa30BaTeIbHBIX MOTPEOHOCTEN.

BHenpenue Hay4yHbIX pe3yJabTATOB JOCTUTAIOCh HA TEOPETUYECKOM YPOBHE IyTEM
nyOnauKanuil B crieluaiu3upOBaHHBIX HAYYHBIX KypHaJIax, B COOpPHUKAX ClEeHUaTU3UPOBAHHBIX
KOH(EpeHIIM, paclpoCTpaHsIEMbIX TOCPEICTBOM  MEPONPUSTHH, OpPraHU30BaHHBIX B
aKaJeMHYECKON Cpe/ie Ha HAIMOHAJIFHOM U MEXyHapOJHOM YPOBHE, a TaKKe Ha NMPHUKIATHOM
ypoBHe BHyTpH uHcTUTyTa. Cpeansis mikona Koncrantuna Herpeany B JlpoGera Typuy CeBepuH.
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