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CONCEPTUAL FRAMEWORK OF THE RESEARCH

Relevance and importance of the research topic. Current technological,
economic, and social transformations are increasing the demands placed on the
quality, equity, adaptability, and sustainability of education. The 2030 Agenda for
Sustainable Development [3]; [11], through Goal 4, establishes quality, inclusive,
and equitable education as a global priority, while the European path of the
Republic of Moldova [7] underscores the need to modernize education policies and
strengthen governance, monitoring, and evaluation mechanisms.

In this context, educational projects are becoming instruments of planned
change, pedagogical innovation, and institutional development [15]; [29].
Evaluation must be integrated throughout the project cycle and move beyond
checking deadlines, budgets, and activities to examine results, the value generated
for beneficiaries, and the sustainability of effects [13]; [31].

The specificity of educational projects lies in the interaction between their
managerial and pedagogical dimensions. Educational aims, learning processes,
changes in professional practices, and institutional development require an
evaluation that considers pedagogical value, beneficiaries’ needs, and the
organization's capacity to sustain change and its effects [17]; [20]; [26].

From this perspective, educational project evaluation assumes a strategic
function. Fitzpatrick J. L., Sanders J. R., and Worthen B. R. define it as a systematic
process of data collection and analysis for assessing the value of interventions and
informing decisions [19], while Stufflebeam D. L. emphasizes its continuous
improvement function [39]. The OECD-DAC framework [5] structures
performance assessment through the criteria of relevance, coherence, effectiveness,
efficiency, impact, and sustainability, complemented by evaluation quality
standards [42].

In this respect, the use of evaluation results becomes as important as the
methodological rigor of the process. Patton M. Q. places the use of results at the
center of evaluation [32], while Weiss C. H. highlights the role of evidence in
understanding mechanisms of change and informing subsequent policies and
programmes [41]. Educational project evaluation therefore entails a reasoned
judgment about the value of an intervention, constructed by relating results to
criteria, indicators, and standards and by interpreting the processes that generated
those results.

Within the educational context of the Republic of Moldova, project
evaluation has not yet become a distinct field of research, although the specialized
literature provides relevant reference points. In this regard, Gorag-Postica V.
addresses educational project management from pedagogical and methodological
perspectives [22], Gutu V. integrates evaluation into managerial and curricular
processes as a mechanism for adjustment and quality improvement [25], Baciu S.
and Musenco A. emphasize the continuous nature of evaluation and its role in
developing a quality culture [12], while Cojocaru V. highlights the articulation of
planning, implementation, monitoring, and evaluation in institutional development
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[16]. Evaluation practice has also been influenced by international cooperation
programmes and by partners' requirements concerning results orientation and the
use of evidence in decision-making [1]. Nevertheless, fragmented approaches
persist, focusing predominantly on activities, quantitative indicators, and
immediate results and insufficiently capturing changes in competences,
professional practices, institutional culture, and organizational capacity [35].
Under these conditions, there is a clear need for an integrative approach capable of
linking the pedagogical specificity of the intervention with the requirements of
project management and the methodological rigor of evaluation.

Research problem. Based on an analytical-synthetic study of current
research and an analysis of the state of the field, the research problem is defined as
the insufficient theoretical and methodological grounding of educational project
evaluation from an integrative perspective capable of linking general project
performance assessment criteria with the pedagogical, organizational, and
contextual characteristics of educational interventions and operationalizing them
within a coherent evaluation framework applicable at different stages of the project
cycle.

This problem arises from the contradiction between, on the one hand, the
need for comprehensive, rigorous evaluation oriented toward educational value,
institutional learning, and the use of results and, on the other hand, the fragmented
nature of existing approaches and methodologies, which address performance
dimensions, pedagogical processes, stakeholder participation, contextual
adaptation, and institutional development separately.

Addressing this problem requires the theoretical grounding and
operationalization of an integrative evaluation model for educational projects that
brings together, within a coherent conceptual and methodological system, the
foundations, principles, criteria, processes, methods, and instruments of evaluation,
as well as mechanisms for using the results.

The aim of the research is to provide the theoretical and methodological
grounding, develop, operationalize, and methodologically and praxiologically
validate the Integrative Evaluation Model for Educational Projects, which links
general performance assessment criteria with the pedagogical, organizational, and
contextual dimensions of educational interventions and supports the formulation of
well-grounded evaluative judgments, as well as the use of evaluation results for
decision-making, adjustment, and institutional learning.

The object of the research is the process of educational project evaluation.

The subject of the research is the establishment of the theoretical and
methodological foundations, principles, criteria, and operationalization
mechanisms of integrated educational project evaluation.

Research objectives. To achieve the stated aim, the research is directed
toward the following objectives:



1. To provide the theoretical and methodological grounding for educational
project evaluation by analysing existing approaches and identifying their
particularities and limitations in relation to the specificity of education.

2. To conceptualize educational project evaluation from an integrative
perspective by substantiating the principles, dimensions, and criteria relevant
to assessing project performance and educational value.

3. To develop the integrative evaluation model and its operationalization
methodology by linking criteria, indicators, descriptors, methods, instruments,
and evaluative evidence.

4. To validate the developed model and methodology conceptually,
methodologically, and praxiologically through comparative analysis,
methodological simulation, meta-evaluation, and application in an educational
case study.

5. To develop praxiological benchmarks for the professionalization of
educational project evaluation by establishing a reference framework for
evaluator competence and professional conduct and designing the structure of
a programme for developing competence in educational project evaluation.

The research hypothesis is based on the assumption that educational
project evaluation can be conducted in a coherent, comprehensive manner relevant
to the specificity of education if it is grounded and operationalized through an
Integrative Evaluation Model that:

— links established project performance assessment criteria with dimensions
specific to educational interventions;

— integrates, within a unified architecture, the theoretical foundations, principles,
functional pillars, criteria, evaluation modalities associated with the project
cycle, and evaluation methods and instruments;

— ensures continuity and traceability among criteria, evaluation questions,
indicators, evidence, judgments, and recommendations;

— makes use of triangulation across sources, methods, and perspectives,
stakeholder participation, and the requirements of evaluator competence,
responsibility, and professional ethics;

— orients evaluation results both toward assessing project performance and
educational value and toward decision-making, adjustment, organizational
learning, and institutional development.

Under these conditions, the model and its associated methodology will
demonstrate  conceptual coherence, methodological functionality, and
praxiological applicability and will enable a multidimensional analysis of
educational projects that is appropriate to their pedagogical, organizational, and
contextual characteristics.

The research methodology integrates theoretical, analytical-comparative,
and empirical methods used to ground, operationalize, and validate the proposed
model. The following were applied:



o theoretical methods - analysis, synthesis, comparison, generalization, and
conceptual systematization of the specialized literature, used to provide
the theoretical grounding for educational project evaluation and to
conceptualize the integrative evaluation model;

e analytical-comparative methods - documentary and content analysis,
comparative analysis of evaluation methodologies, multicriteria analysis,
methodological simulation, and meta-evaluation, used to examine the
conceptual consistency and methodological functionality of the model;

e empirical and praxiological validation methods - case study,
questionnaire, semi-structured interview, focus group, observation,
pre/post testing, and analysis of institutional products/documents, used to
examine the applicability of the model in a real educational context and
to collect complementary perspectives from the stakeholders involved,;

e data processing and interpretation methods - descriptive statistical
analysis, comparative analysis, qualitative analysis and interpretation,
multicriteria aggregation, and triangulation of methods, sources, and
perspectives, used to substantiate and verify evaluative judgments.

The scientific novelty and originality of the research consist in
substantiating an integrative approach to educational project evaluation that links
the assessment of project performance with the pedagogical, organizational, and
contextual dimensions of the educational intervention. On this basis, the Integrative
Evaluation Model for Educational Projects was developed by articulating the
theoretical foundations, principles, functional pillars, evaluation modalities
associated with the project cycle, criteria, and operationalization mechanisms. The
scientific novelty lies in structuring evaluation on two complementary levels: a core
comprising the OECD-DAC criteria - relevance, coherence, effectiveness,
efficiency, impact, and sustainability - and an education-specific level comprising
pedagogical value, adaptive capacity, well-being, and replicability/scalability.
Methodological originality is reflected in substantiating the principle of continuity
and traceability in evaluation and the mechanism through which criteria are linked
to evaluation questions, indicators, descriptors, methods, evidence, judgments, and
recommendations, as well as in conceptualizing integrative value and proposing
the Integrative Value Index (IVI) as an exploratory tool for synthesizing
multicriteria analysis.

The theoretical significance of the research lies in advancing the
conceptual framework of educational project evaluation by substantiating an
integrative approach that links intervention performance with its pedagogical
value, organizational and contextual dimensions, and the use of results for
institutional learning; in conceptualizing integrative value as a reference point for
multidimensional analysis; in substantiating the two-level system of criteria and
the relationships between general performance criteria and education-specific
dimensions; and in substantiating the principle of continuity and traceability in



evaluation as a mechanism for articulating the process of producing, interpreting,
and using evidence.

The research resulted in: (1) substantiating the conceptual framework of
educational project evaluation from an integrative perspective and conceptualizing
integrative value as a reference point for linking methodological, pedagogical,
organizational, and contextual dimensions; (2) developing the Integrative
Evaluation Model for Educational Projects, which articulates the theoretical
foundations, principles, four functional pillars, evaluation modalities associated
with the project cycle, and the two-level system of criteria; (3) substantiating the
principle of continuity and traceability in evaluation and developing the model's
operationalization mechanism by linking criteria, evaluation questions, indicators,
descriptors, methods, instruments, sources, and evidence with evaluative
judgments, conclusions, and recommendations; (4) developing the methodology
and multicriteria analysis grid, complemented by the reference framework for
evaluator competence and professional conduct; (5) verifying the conceptual
coherence, methodological functionality, and praxiological applicability of the
Model through comparative analysis, methodological simulation, meta-evaluation,
and application in an educational case study; (6) developing the Integrative Value
Index (IVI) as an exploratory methodological instrument for synthesizing
multicriteria analysis; and (7) designing the structure of a programme for
developing competence in educational project evaluation.

The practical value of the research derives from the operational nature of
the Integrative Evaluation Model and its application methodology, as well as from
their potential for use and transfer in evaluating educational projects implemented
in different institutional contexts.

The applied research toolkit includes the methodology for
operationalizing the model, the multicriteria analysis grid, evaluation indicators
and descriptors, and the proposed reference framework for the competence and
professional conduct of the educational project evaluator. These products provide
reference points for structuring the evaluation process and making it more
transparent, for justifying judgments through criteria and verifiable evidence, and
for reducing the risk of unsupported assessments. The Integrative Value Index
(V1) may be used, with exploratory status, as a tool for synthesizing and comparing
the results of multicriteria analysis. The potential use of evaluation results is
designed within the Model at four interdependent levels: at the micro level, by
supporting professional reflection, developing evaluation competences, and using
evidence to inform decisions; at the meso level, by integrating evaluation results
into organizational learning, planning, and institutional development processes; at
the macro level, by providing evidence that can inform education policies,
strategies, and programmes; and at the meta level, by supporting transparency,
public accountability, knowledge transfer, and the development of an evaluation
culture.



The praxiological use of the research results is complemented by the
design of a programme for developing competence in educational project
evaluation, intended for stakeholders involved in the design, management, and
evaluation of educational interventions.

The use of results is designed at the micro level - professional reflection
and the use of evidence in decision-making; the meso level - institutional learning
and development; the macro level - informing education policies, strategies, and
programmes; and the meta level - transparency, public accountability, and the
development of an evaluation culture. The praxiological dimension is
complemented by the programme for developing competence in educational
project evaluation.

The results were approved and disseminated through presentations at
national and international scientific events and through the publication of 15
scientific papers - 4 articles in specialized journals and 11 papers in scientific
conference proceedings.

Thesis scope and structure: the work comprises an introduction, three
chapters, general conclusions and recommendations, a bibliography of 164 titles,
and 6 annexes. The main text totals 144 pages and includes 30 tables and 21 figures.

Keywords: evaluation; educational projects; integrative model; evaluation
methodology; evaluation criteria; integrative value; evaluation standard; evaluator
competence; project management; evaluation culture.

THESIS CONTENT

The Introduction substantiates the need for and relevance of the research
in the context of transformations in the education system and the expanding use of
educational projects as instruments of institutional development. It argues the
relevance and importance of the topic, delineates the contradictions, and formulates
the scientific problem; it specifies the epistemological reference points, the aim,
objectives, and research hypothesis, as well as the scientific novelty, theoretical
significance, and practical value of the results.

Chapter 1, “Theoretical Foundations of Educational Project Evaluation,”
establishes the theoretical framework for educational project evaluation through
three lines of analysis: clarification of the concept of an educational project and its
characteristics as an object of evaluation, examination of the evolution of the
concept of evaluation, and analysis of European reference points regarding
evaluation culture and standards. These lines are addressed complementarily in
order to identify the elements required for an approach suited to the specificity of
educational interventions.

The analysis begins with the origins of the project approach in education
and draws on the ideas of Dewey J. [18] and Kilpatrick W. H. [30]. For Dewey J.,
the educational value of experience is linked to its continuity and to the relationship
between the individual and the context. An experience is not valuable merely
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because it has occurred, but because of what it produces in the person's subsequent
development. Kilpatrick W. H. develops this line of thought through the project
method, in which purposeful action, goal orientation, implementation, and
evaluation form part of the same process. For educational project evaluation, this
idea is important: carrying out activities or producing outputs is not sufficient to
demonstrate the value of an intervention. The experiences created, learning
processes, changes produced, and continuity of effects must be analysed.

In contemporary literature, the educational project goes beyond the
meaning of a teaching method and is approached as an instrument of educational
change and institutional development, integrating pedagogical, curricular,
managerial, praxiological, sociological, and evaluative dimensions.

For the purposes of this research, an educational project is defined as a
systemic, planned, time-bound pedagogical intervention based on identified
educational needs, which coordinates objectives, activities, resources, and
stakeholders in order to produce intended changes at the level of beneficiaries,
educational processes, and/or the organization, and whose results and effects can
be evaluated in relation to educational aims, the intervention context, and the value
generated for beneficiaries.

This definition distinguishes an educational project from a lesson project,
the pedagogical design of an activity, an educational programme, and a strategic
institutional development plan, thereby specifying the object and levels of
evaluation.

The particularities of educational projects derive from the progressive and
often intangible nature of their results, their dependence on context, the plurality of
stakeholders, and the interdependence of intervention components. Changes in
competences, attitudes, pedagogical practices, and organizational culture require
the combination of quantitative and qualitative data, the integration of multiple
perspectives, and the interpretation of relationships among needs, processes,
results, and effects.

The analysis of the typologies proposed by Bunaiagu C. M. [14], Gareis
R. [21], Kanda A. [28], Paun E. [34], Ionescu S. [27], and Goras-Postica V. [22—
24] highlights different classification criteria - scale, level of change, organization,
field of intervention, duration, and funding sources. On this basis, a three-
dimensional analytical framework is proposed, built on three axes: the scale of the
intervention, the level of change generated, and the organization of the
intervention. The framework links project type to evaluation requirements, since
the nature and configuration of the intervention influence the object of evaluation,
the sources of evidence, and the interpretation of results.

Six fundamental functions of educational projects are identified:
pedagogical, innovative, managerial, institutional development, social-community,
and quality assurance and development. These functions express areas of generated
value and demonstrate that the assessment of an educational intervention cannot be
reduced to managerial performance.
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The second part of the chapter traces the evolution of the concept of
evaluation. The literature analysis highlights the transition from evaluation
centered on measurement and control to evaluation as a value judgment, then to
decision-oriented evaluation and, in contemporary approaches, to the use of results,
stakeholder participation, and organizational learning. The contributions of Tyler
R. [40], Scriven M. [37], Stufflebeam D. [38], Patton M. Q. [32], as well as the
OECD-DAC framework [6], are drawn upon. These approaches are not mutually
exclusive; rather, they have successively contributed to expanding the functions of
evaluation.

For the purposes of this research, educational project evaluation is defined
as a systematic, participatory, evidence-based process through which information
on the context, design, implementation, results, and effects of an educational
intervention is collected, analysed, and interpreted against explicit criteria in order
to formulate a value judgment, inform decisions, and support organizational
learning and development processes.

Methodologically, evaluation integrates three  complementary
dimensions: an empirical dimension concerning the production of evidence; an
analytical dimension concerning its interpretation against criteria and standards;
and a pragmatic dimension concerning the use of conclusions for decision-making
and improvement.

Evaluation is integrated throughout the entire project life cycle, from
needs and context analysis to interim, final, and ex-post evaluations. Information
produced at one stage provides reference points for subsequent stages, giving
evaluation a continuous character and a function of adjustment and learning. At the
same time, evaluation is distinguished from monitoring, control, and audit: these
provide information on progress, compliance, or the aspects included in their
mandate, whereas evaluation integrates and interprets evidence to assess the value
and performance of the intervention.

The OECD-DAC criteria - relevance, coherence, effectiveness,
efficiency, impact, and sustainability - provide methodological reference points for
assessing project performance. The theoretical analysis nevertheless shows that the
specificity of education requires a broader perspective that includes pedagogical
value, beneficiaries' experiences, the intervention's responsiveness to context, and
effects on the organization.

The final part of the chapter is devoted to evaluation culture and standards.
Evaluation culture expresses the values, principles, and practices through which
evidence is produced and used within an organization, while standards formalize
the quality requirements of the evaluation process. The analysis of reference
frameworks from Austria - fteval [8], France - Société Francaise de 1'Evaluation
[10], Germany - DeGEval [2], Switzerland - SEVAL [9], and the Republic of
Moldova - IDSI [4] highlights convergent requirements regarding evaluator
competence and integrity, stakeholder participation, independence, impartiality,
methodological rigor, transparency, credibility, and the use of results.
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Based on this analysis, reference points are formulated for developing the
professional framework of educational project evaluation in the Republic of
Moldova: competence, responsibility, participation, independence, transparency,
impartiality and fairness, credibility, feasibility, ethics and equity, and timeliness.
These reference points are not presented as normative standards, but as the result
of comparative synthesis and as a basis for developing the professional and ethical
dimension of evaluation.

Chapter 2, “The Conceptual and Methodological Framework for
Educational Project Evaluation,” transforms the theoretical foundations into the
methodological construction of the research, beginning with the relationship
between educational project management and evaluation, continuing with the
integration of evaluation into the project cycle, and leading to the development of
the Integrative Evaluation Model for Educational Projects.

Project management provides the framework needed for planning,
resource organization, risk management, and tracking results, but these dimensions
are not sufficient for assessing the value of an educational intervention.
Compliance with schedules, budgets, and activities must be linked to changes
produced at the level of beneficiaries, educational practices, and the institution.

For the purposes of this research, educational project management is
defined as the systemic and strategic process of designing, organizing,
coordinating, implementing, monitoring, and evaluating an educational
intervention through the responsible use of resources and the participation of
relevant stakeholders, with the aim of achieving educational goals and producing
sustainable changes at the level of beneficiaries and the educational organization.
Through this definition, management is distinguished from the routine
administration of activities and is understood as a process of leading educational
change.

The objectives and principles of educational project management concern
educational goals, process quality, responsible use of resources, evidence-informed
decision-making, development of institutional capacity, stakeholder participation,
adaptability, transparency, and sustainability. In the research, management
principles are distinguished from evaluation criteria: the former guide the design
and implementation of the intervention, while the criteria underpin judgments
about project value and performance.

The analysis shows that management through projects can promote
coherent planning, responsible use of resources, and visibility of results, but it can
also generate fragmentation and orient interventions toward funding opportunities
at the expense of genuine educational needs.

The project cycle is analysed through seven stages - programming,
identification, formulation, financing, implementation, monitoring, and evaluation
- regarded as interdependent. Project management tools provide reference points
for planning, resource management, and progress monitoring, but when used
separately they do not capture the complexity of educational change.
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Within the same framework, the main project management tools are
analysed - Project Cycle Management (PCM), PERT, the Critical Path Method
(CPM), the Planning, Programming and Budgeting System (PPBS), Management
by Objectives (MBO), and the Phase Management Technique (TMF). Their
contribution is summarized in Table 1. None of these tools, taken individually, is
sufficient to capture the complexity of an educational intervention. They
nevertheless provide useful reference points for planning, tracking objectives,
managing resources, monitoring progress, and integrating evaluation into the

course of the project.

Table 1. Summary of the Main Educational Project Management Tools

Instrument

Contribution to educational
project management

Relevance to the present
research

Project Cycle

Structures the entire project life

Provides the basic conceptual

Method (CPM)

that determine the project’s total

Management cycle through the stages of | model used to describe the
(PCM) programming, identification, | stages of educational project
formulation, financing, | management and to underpin
implementation, monitoring and | the evaluation model.
evaluation.  Ensures logical
coherence among objectives,
activities, results and evaluation.
Program Estimates the duration of | Supports realistic  project
Evaluation and activities, manages uncertainty | planning and the analysis of
Review and identifies critical activities by | risks associated with the
Technique using probabilistic time estimates. | implementation of educational
(PERT) interventions.
Critical Path Identifies the critical activities | Contributes to implementation

planning and monitoring,

System (PPBS)

duration and optimizes the | facilitating the efficient use of
sequence of activities. time and resources.
Planning, Links  strategic  objectives, | Underpins the analysis of
Programming and | programmes, financial resources | resource-use efficiency and
Budgeting and performance evaluation. the integration of financial

planning into  educational
project management.

Management by

Orients management toward

Supports the definition of

evaluation of interim results.

Objectives results by setting measurable | performance indicators and

(MBO) objectives and linking them to | the evaluation of educational
individual and organizational | project results against the
responsibilities. objectives undertaken.

Phase Organizes implementation into | Supports continuous

Management successive phases, facilitating | monitoring and

Technique (TMF) | progress control and  the | implementation adjustment,

highlighting the phased nature
of educational project
management.
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This leads to one of the chapter's important conclusions: the managerial
framework provides the necessary basis for organizing the intervention, but it is
not sufficient for evaluating its value. Evaluation must also include the quality of
changes produced in pedagogical practices, beneficiaries' experiences, the
institution's capacity to learn and adapt, and the way results are integrated into
organizational development. Based on this conclusion, the praxiological
framework for evaluation throughout the project cycle is constructed. Evaluation
is viewed as a process that accompanies the project and changes its object and
function depending on the stage of the intervention. In relation to the seven
managerial stages, four evaluation modalities are distinguished: ex-ante evaluation,
interim evaluation, final evaluation, and ex-post evaluation. The relationship
between these modalities and the project cycle is presented in Figure 1. It shows
that evaluation should not be associated exclusively with the end of the project.

o L2 (3] 4] 5] 6] o

Planning Needs Intervention Funding Implementation Monitoring Evaluation
Assessment Design

setting
strategic analysis of needs designing
priorities and context the intervention

funding carrying out tracking assessing
decision activities progress results

Ex-ante evaluation

needs, context, relevance, coherence, feasibility, evaluability

. *
Interim evaluation
progress, quality of processes, emerging results,
Jfacilitating and risk factors

e ®
Final evaluation
performance, results and
changes, lessons learned Ex-post evaluation
project closure % e
sustainability of effects,
impact, value for money,
lessons for future
interventions

v

Continuous flow of evaluative information
supporting evidence-based decision-making

information generated at one stage becomes a reference for subsequent stages

Fig. 1. Integration of Evaluation Modalities into
the Educational Proiect Life Cvcle

Ex-ante evaluation supports the grounding and design of the intervention;
interim evaluation accompanies implementation and provides information for
adjustment; final evaluation enables assessment of results and performance; and
ex-post evaluation examines the persistence of effects and the extent to which
changes are maintained after the project has ended.

This approach substantiates the principle of continuity and traceability in
evaluation: evidence produced at different stages of the project forms a coherent
trajectory of change, allowing results to be compared with the initial situation and
the evolution of the intervention to be tracked. Evaluation is therefore based on the
body of evidence accumulated over time, not exclusively on final findings.

On this basis, the Integrative Evaluation Model for Educational Projects
is developed. The model starts from the observation that the main frameworks used
in evaluation respond to different needs. The OECD-DAC criteria are
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indispensable for performance assessment; theory of change and intervention logic
enable understanding of the relationships among activities, results, and effects;
results-based management maintains attention on the change produced,;
participatory approaches include the perspectives of beneficiaries and other
stakeholders; and organizational learning provides reference points for the use of
evaluation results. The limitation lies not in the quality of these approaches, but in
the fact that using them separately does not always provide a sufficiently
comprehensive picture of the educational project.

The proposed model does not seek to replace these frameworks, but to
relate them within a construction adapted to the specificity of education. Its
integrative character therefore derives not from the number of elements it contains,
but from the links among them. In essence, the model answers five questions: what
is evaluated, against what it is evaluated, how it is evaluated, when it is evaluated,
and for what purpose it is evaluated. This logic links the object of evaluation to
criteria, the criteria to questions and indicators, the indicators to methods and
evidence, and the evidence to interpretation and evaluative judgment.

The structure of the model is presented in Figure 2, which summarizes the
relationship among the theoretical foundations, principles, professional reference
points, functional pillars, evaluation modalities, criteria, methods, and the
operationalization and traceability mechanism.

The model rests on four categories of foundations. The pedagogical-
axiological foundations keep educational goals, competence development,
pedagogical value, and well-being at the center of evaluation. The systemic-
strategic foundations draw on the systems approach, theory of change, and
intervention logic. The managerial-organizational foundations integrate results-
based management, quality management, and organizational learning. The
participatory-evaluative foundations emphasize stakeholder participation,
plurality of perspectives, and the use of evaluation results.

The functional structure is organized around four pillars. Methodological
rigor and evidence integration support the quality of the information on which
evaluation is based and imply the complementary use of quantitative and
qualitative methods and the triangulation of sources and perspectives. Intervention
logic and explanation of change enable examination of the mechanisms through
which project activities lead to results and effects. Participation, ethics, and equity
integrate the experiences of beneficiaries and other stakeholders and establish the
conditions for the legitimacy of evaluation. Institutional learning and the
sustainability of change examine how evaluation results are used in decisions,
practices, and organizational development processes.
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An essential component of the model is the two-level criteria framework
represented in Figure 3.

Level I
Performance Criteria

Relevance
Coherence
Effectiveness
Efficiency
Impact
Sustainability

complements

Level IT
Criteria Specific to Educational Projects

Replicability and Scalability
Pedagogical Value
Adaptive Capacity

Well-being

Fig. 3. Evaluation criteria specific to educational project

The first level comprises the OECD-DAC criteria — relevance, coherence,
effectiveness, efficiency, impact and sustainability — and preserves compatibility
with international reference frameworks. The second level includes criteria specific
to educational projects — pedagogical value, adaptive capacity, well-being, and
replicability and scalability. These criteria do not replace the OECD-DAC
framework; rather, they complement it where an assessment more closely aligned
with the nature of an educational intervention is needed. Pedagogical value
addresses the project’s contribution to competence development, improvement of
teaching—learning—assessment processes and transformation of professional
practices. Adaptive capacity concerns the way in which a project responds to
contextual changes and uses feedback to adjust the intervention. Well-being
introduces into evaluation the quality of beneficiaries’ experiences, the educational
climate, participation, belonging, psychological safety and inclusion. Replicability
and scalability address the potential for transferring, adapting and extending the
intervention to other contexts.

Instruments are selected according to the criterion analysed, the
evaluation question, the indicators or descriptors used, the nature of the
beneficiaries and the project context. Quantitative, qualitative and mixed methods
are used complementarily, while questionnaires, interviews, focus groups,
observation, documentary analysis, assessment tasks, case studies and statistical
analysis are treated as means of producing the evidence required to formulate
evaluative judgements.

A distinctive element of the model is the operationalization and
traceability mechanism presented in Table 2. The mechanism follows this
sequence: criterion — evaluation objective and question — indicator/descriptors —
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methods and instruments — sources and evidence — triangulation and interpretation
— evaluative judgement — conclusions and recommendations — decision and use.

Table 2. Operationalization logic of the integrative evaluation model

Operationalization
component

Methodological role

Operational
result

Evaluation criterion

delineates the dimension being analysed
and establishes the evaluation perspective

area of analysis

Evaluation specifies the change or performance being direction of inquiry
objective pursued
Evaluation translate the criteria into concrete issues for | evaluation
questions analysis structure
Indicators operationalize the criteria and enable observable
assessment of change variables
Methods and collect and analyse relevant information quantitative and
instruments qualitative data
Evidence and integrate information from multiple sources | credible and
triangulation and validate findings consistent
evidence
Evaluative interprets evidence against the criteria and conclusions,
judgement formulates conclusions recommendations,

lessons learned

The model also integrates the use of evaluation results, represented in

Figure 4. Four

interdependent  levels are

distinguished:

micro —

individual/professional; meso — educational institution; macro — education sector;
and meta — community and public accountability. At the micro level, results can
support reflection and professional development; at the meso level, institutional
learning and development; at the macro level, the substantiation of education
policies and programmes; and at the meta level, the strengthening of evaluation

culture, transparency and public accountability.

—

Meta Level — Community and society
Culture of quality and trust in education

ir

Macro Level — Education sector
Educational policies and strategies

if

Meso Level — Institution
Organizational learning and teaching innovation

ir

Micro Level — Individual
Professional development and critical competences

juawdofasap [euosIag

| Transformation of the school community ‘

= =

Fig. 4. Levels of utilization of the results of the
Integrative evaluation model
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Chapter 3, “Methodological and Praxiological Validation of the
Integrative Evaluation Model for Educational Projects”, illustrates the Model’s
conceptual, functional and methodological coherence and its applicability in real
educational contexts. Validation is not intended to demonstrate that use of the
model increases project performance, but to show that it can integrate general
evaluation criteria with education-specific dimensions within a coherent, evidence-
based framework.

The research has an analytical-comparative and applied design, with
evaluation methodology as the main unit of analysis. The structure of the
methodologies, the criteria and instruments used, the integration of evidence and
the use of results were examined.

Methodological validation was conducted on a corpus of ten educational
and community project-evaluation methodologies developed and used during
2021-2025 and selected for their methodological diversity. The analysis was based
on a multicriteria grid combining the OECD-DAC criteria, requirements
concerning rigor, ethics, transparency and the use of results, and education-specific
criteria: pedagogical value, adaptive capacity, well-being, replicability and
scalability. The level of criterion integration was assessed on a five-level ordinal
scale, presented in Table 3, with each score supported by evidence and qualitative
interpretation.

Table 3. Scoring system used in the comparative analysis of
methodologies

Score | Level Descriptor
5 Full The criterion represents one of the methodology’s major strengths
integration | and is supported by consistent procedures, instruments, and
evidence.
4 Strong The criterion is well represented and applied consistently, with

integration | only minor limitations that do not affect the functionality of the
methodology.

3 Partial The criterion is present, but its application is incomplete or uneven
integration | and requires strengthening in order to become a well-grounded
component of the methodology.

2 Limited The criterion appears only occasionally or implicitly, without
integration | sufficient operationalization and without indicators to support its
systematic application.

1 Absent or | The criterion is almost entirely absent or merely mentioned
minimal formally, without methodological relevance to the evaluation
integration | process.

19



The applied component of the research included 296 unique participants
—teaching and managerial staff, students, indirect beneficiaries and project partners
—and combined a cross-sectional component with a longitudinal component. The
sample structure is presented in Figure 5.

| Integrative evaluation model I

¥

| Evaluation strategy |

Longitudinal component | | Cross-sectional component |
T I

68 teaching and managerial staff | 128 students (direct beneficiaries) |
(training and process evaluation) T

: (indirect beneficiaries)
16 teaching and managerial staff :
(training and final evaluation)

‘ 82 parents and teaching staff |

18 local producers
(project partners)

l

| Triangulation of results |

i

| Praxiological validation |

1

| Evidence-based research conclusions

Fig. 5. Structure and logic of research sample composition

One component of the research focused on identifying the training needs
of teaching and managerial staff in educational project evaluation. The results
showed that 79.41% of respondents considered a dedicated curricular framework
for developing evaluation competence necessary, with the most frequently
indicated priorities being data analysis and interpretation (76.47%) and the use of
evaluation instruments (72.06%). These results informed the design of the training
programme developed within the research.

CONSIDER THAT IT IS NECESSARY TO INTEGRATE
INTO THE CURRICULUM A SPECIFIC MODULE FOR DEVELOPING
EVALUATION COMPETENCE IN EDUCATIONAL PROJECTS:

No
Partially 6%
15%

Yes
79%

Fig. 6. Respondents’ perception of the need for a curricular framework
for developina educational proiect evaluation competence
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WHICH ARE THE SPECIFIC COMPETENCES THAT YOU CONSIDER
SHOULD BE DEVELOPED IN ORDER TO EFFICIENTLY EVALUATE
EDUCATIONAL PROJECTS?

Monitoring and supporting progress
Communication of results to stakeholders
Establishing evaluation criteria
Formulating conclusions and recommendations
Using evaluation tools and instruments

Data analysis and interpretation =

0 10 20 30 40 50 60

Fig. 7. Respondents’ perception of the competences required for
project evaluation

e ——— < L
R Y = “
‘

.
Assessing and interpreting data IR,

| ;1
Arguing evaluation judgments E o
Not applying evaluation results E I
Other -3%6%
(:) 1 b 2‘0 3}] 4‘0 5‘0 6:0 7‘0 8‘0

uN=68 aN=16

Fig. 8. Application of knowledge and utilization of educational project
evaluation results — comparative analysis (N = 68; N = 16)

Comparison of the data collected at the two training stages indicates a
tendency towards stronger evaluation practices among participants who completed
both stages. The results point to more frequent use of evaluation instruments and
broader use of results for professional reflection, adjustment of activities and
evidence-informed educational decision-making.

The analysis of the ten methodologies revealed differences not only in the
instruments used or the degree of formalization, but also in how the function of
evaluation was understood. For analytical purposes, the methodologies were
grouped into three orientations: procedural-administrative, centered on
compliance, standardization, and control; strategic-participatory, oriented toward
informing decisions and involving stakeholders; and participatory-
transformative, in which evaluation is more strongly associated with reflection,
organizational learning, and educational change. The comparative distribution is
presented in Figure 9.

21



6
M8, 9 M7
5 A l

M23.,5

[§)

Degree of institutional lcaming / transformative potential
w

M1.10

1 2 3 4 5 6

Degree of procedural control / compliance

Fig. 9. Comparative positioning of the methodologies

The results show that none of the methodologies analysed integrates all
dimensions relevant to educational project evaluation in a balanced manner.
Relevance, coherence, methodological rigor and ethics are generally well
represented, whereas pedagogical value, well-being, adaptive capacity and the use
of results for organizational learning are integrated unevenly. This finding supports
the need for a framework that links established performance criteria with
dimensions specific to educational change.

Praxiological validation was carried out by applying the model in an
instrumental case study. The OECD-DAC criteria were linked with pedagogical
value, adaptive capacity, well-being and replicability/scalability and
operationalized through evaluation questions, methods and sources of evidence
adapted to the context. Documentary analysis, questionnaires, semi-structured
interviews, focus groups and observations made it possible to examine the data
from institutional, operational and beneficiary perspectives, which were compared
through triangulation.

The case-study results support the model’s applicability and its capacity
to integrate general performance criteria with education-specific dimensions within
a coherent evaluation framework. At the same time, its application highlighted the
need to adjust evaluation questions, indicators, methods and evidence sources
according to the characteristics of the intervention. The model thus combines the
coherence of its criteria structure with the flexibility required for use in different
educational contexts.
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Application of the model also enabled the limitations of the research to be
identified. These concern the use of self-report instruments, the limited duration of
observation, uneven access to institutional documents and the difficulty of
operationalizing complex dimensions such as well-being, pedagogical value,
institutional impact and adaptive capacity.

The identified limitations delimit the interpretation of the results and point
to the need for longitudinal research and further refinement of instruments intended
to evaluate predominantly qualitative dimensions of educational change.

The result indicates a high degree of integration of the model’s
dimensions, without eliminating the need for further verification in other contexts
and over longer time horizons. Comparative positioning is illustrated in Figure 10,
where the model is located in the area characterized by high methodological rigor
and strong potential for institutional learning.

6

. M7
M 8.9 MP
MB89

M4, 6

M2.3.5

Degree of mstitutional learning / transformative potential

M1 10

1 2 3 4 5 6
Fig. 10. Comparative positioning of the analyzed
methodologies in relation to the proposed integrative

A distinct methodological result is the Integrative Value Index (IVI),
developed as an exploratory instrument for synthesizing multicriteria analysis. Its
construction links the methodology’s technical core with the human-pedagogical

dimension and adaptive capacity. The index formula is:

_ (VP+SB)
IVI = NT + T

The Integrative Value Index does not replace the analysis of individual
criteria and is not proposed as a universal measure; its role is to facilitate
comparison among the methodological configurations investigated. In Table 4, the
proposed methodology records an 1VI1 value of 31.80, the highest in the analysed
corpus, followed by Methodology 7 with 30.50. The exploratory nature of the index
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nevertheless requires subsequent verification of its metric properties on larger
samples and through appropriate statistical procedures.

Table 4. Comparative analysis of methodologies using the Integrative
Value Index (IVI) formula

Methodology Technical | Human- Adaptive | Integrative
core (TC) | pedagogical | capacity Value
dimension (AC) Index (IVI1)
(PV+WB)
M1 (structural-formal) 22 3 3 23.00
M2 (mixed-participatory) 26 5 4 27.25
M3 (OECD-DAC) 27 5 4 28.25
M4 (participatory-reflexive) 27 7 5 28.40
M5 (strategic-analytical) 27 5 4 28.25
M6 (participatory-analytical) | 27 7 5 28.40
M7 (participatory-integrative) | 28 10 4 30.50
M8 (participatory-ethical) 25 9 5 26.80
M9 (participatory-formative) | 25 9 4 27.25
M10 (analytical-integrative) 25 5 4 26.25
Proposed methodology 30 9 5 31.80

The praxiological dimension is complemented by the development of the
training programme “Educational project evaluation,” whose content was partially
piloted in activities conducted in 2024 and 2025. The results enabled the
programme to be adjusted to the identified needs and highlight the potential for
using the model in continuing professional development as well.

GENERAL CONCLUSIONS

Within the limits of the adopted design, the research substantiated,
developed, operationalized, and validated the Integrative Evaluation Model for
Educational Projects, designed to link general performance assessment criteria with
the pedagogical, organizational, and contextual dimensions of educational
interventions and to substantiate evaluative judgments through evidence.

1. The theoretical and praxiological grounding of the research made
it possible to define the educational project as a specific object of evaluation and
to highlight the limitations of fragmented approaches. The progressive and often
intangible nature of results, dependence on context, plurality of stakeholders, and
organizational dimension of change require the integration of managerial,
pedagogical, organizational, and evaluative perspectives. From a praxiological
perspective, evaluation was integrated throughout the project cycle by linking
managerial stages with ex-ante, interim, final, and ex-post evaluation, which gives
evaluation a continuous and cumulative character and allows evidence produced at
one stage to serve as reference points for subsequent evaluations and decisions.
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2. The central conceptual result of the research is the Integrative
Evaluation Model for Educational Projects, built on pedagogical-axiological,
systemic-strategic, managerial-organizational, and participatory-evaluative
foundations. The Model articulates foundations, principles, evaluation modalities,
criteria, methods, evidence, and the use of results within a unified conceptual and
methodological construction, keeping educational value at the center of evaluation
and avoiding its reduction to the administrative-managerial dimension.

3. A two-level criteria system was substantiated, linking the OECD-
DAC criteria - relevance, coherence, effectiveness, efficiency, impact, and
sustainability - with criteria specific to educational projects: pedagogical value,
adaptive capacity, well-being, and replicability/scalability. The distinct
methodological contribution consists in substantiating the principle of continuity
and traceability in evaluation and the operationalization mechanism that links the
criterion, evaluation questions, indicators, methods, evidence sources,
interpretation, evaluative judgment, conclusions, and recommendations. The
professional and ethical dimension is complemented by the reference framework
for evaluator competence and conduct, which supports the rigor, accountability,
and credibility of the evaluation process.

4. The methodological and praxiological validation of the Model,
carried out through comparative and meta-evaluative analysis of ten
methodologies, methodological simulation, and the instrumental case study,
supports its conceptual coherence, methodological functionality, and applicability
in the context investigated. The analysis revealed uneven integration of education-
specific dimensions in existing methodologies, while application of the model
demonstrated the possibility of linking criteria with questions, indicators, methods,
and evidence sources within a multidimensional interpretation of the intervention.
The Integrative Value Index (I\VVI) complements the approach as an exploratory
instrument for multicriteria synthesis and comparison and requires further
validation in broader contexts and samples.

5. The research results support the formulated hypothesis and contribute
to addressing the scientific problem of insufficient theoretical, methodological, and
operational grounding of educational project evaluation from an integrative
perspective. The proposed solution consists of an evaluation framework that
integrates project performance with educational specificity, ensures continuity and
traceability of the evaluation process, and directs results toward decision-making,
organizational learning, and institutional development. The practical value is
embodied in the Integrative Evaluation Model, its associated methodology, the
criteria system, the multicriteria grid, the traceability mechanism, the VI, the
evaluator reference framework, and the evaluation competence development
programme.

The scientific problem addressed by the research consists in the
substantiation, development, and validation, within the limits of the research
design, of the Integrative Evaluation Model for Educational Projects and its
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operationalization methodology, through which general performance assessment
criteria are linked with the pedagogical, organizational, and contextual dimensions
of the intervention and articulated within a mechanism of continuity and
traceability in evaluation; this enables the formulation of coherent, evidence-based
evaluative judgments and creates the methodological basis for using evaluation
results in decision-making, adjustment of interventions, and institutional learning
in the context of educational project evaluation.

RECOMMENDATIONS

The research results can be used at several levels, from deepening and
validating the methodological approach to using the Model in institutions, in
professional training, and in the development of more coherent evaluation practices
at system level.

At the meta level, priority should be given to continuing the research and
verifying the validity of the Model in contexts more varied than those analysed in
the present work. Applying it to larger samples and to educational projects with
different profiles would make it possible to examine its applicability and
transferability. A distinct direction is the testing of the multicriteria grid through
independent application by multiple evaluators and estimation of inter-rater
agreement in order to verify the consistency with which criteria, indicators, and
descriptors are used. It is also recommended to deepen the methods for measuring
dimensions that draw on beneficiaries' perceptions and experiences, particularly
well-being, pedagogical value, and adaptive capacity, including through the
development and testing of scales with documented psychometric properties.
Longitudinal research could complement this direction by examining the
persistence of effects and how educational and institutional changes are maintained
or transformed after projects end.

At the macro level, the research results can be used by examining the
possibility of gradually integrating criteria specific to educational projects into the
methodologies and guidelines used to evaluate interventions in the field. This
would make it possible to complement traditional performance evaluation with
dimensions concerning pedagogical value, adaptation of the intervention,
beneficiaries' experiences, and the potential for transfer and scaling. The
professional reference points developed in the research may also serve as a
reference for formulating common requirements for evaluators' work, addressing
competence, independence, impartiality, transparency, accountability, and ethical
conduct. The developed training programme may be analysed against professional
competence standards and continuing professional development requirements and
piloted in collaboration with institutions providing professional development
programmes.

At the meso level, the Model can be used by integrating evaluation more
clearly into project management and institutional development processes.
Evaluation should not be limited to the final stage, but used throughout the

26



intervention to support adjustments, inform decisions, and improve
implementation. Institutions can develop procedures for documenting findings,
analysing them, and tracking how recommendations are translated into action. Such
practice would strengthen the link between evaluation and management and enable
lessons learned from projects to be used in institutional development planning and
the review of practices.

At the micro level, the emphasis is on developing the competences of
those who design, conduct, or use evaluation. Evaluators, project managers, and
teaching staff need both knowledge of instruments and the ability to interpret data,
apply criteria consistently, and support their judgments with evidence. The
application of indicators and descriptors should be accompanied by justification of
assessments in order to reduce variation arising solely from evaluator perception
and to increase consistency across evaluations. At the same time, it is essential to
distinguish among finding, interpretation, and evaluative judgment: a finding
describes the data, interpretation explains their meaning, and evaluative judgment
involves relating the evidence to criteria and formulating a reasoned assessment.
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ADNOTARE

Violeta Bulat, Fundamente teoretice si metodologice ale evaluirii proiectelor educationale
Tezi de doctor in stiintele educatiei, Chisinau, 2026

Structura tezei: introducere, trei capitole, concluzii generale si recomandari, bibliografie
din 164 de titluri, 6 anexe, 144 de pagini de text de baza, 21 figuri si 30 de tabele. Rezultatele obtinute
sunt publicate in 15 lucrari stiintifice.

Cuvinte-cheie: evaluare, proiecte educationale; model integrator; metodologia evaluarii;
criterii de evaluare; valoare integratoare; standard de evaluare; competenta evaluatorului;
managementul proiectelor; cultura a evaluarii.

Scopul lucrarii: fundamentarea teoretica si metodologica, elaborarea, operationalizarea si
validarea metodologica si praxiologicd a Modelului evaluativ integrator al proiectelor educationale,
pentru corelarea criteriilor generale de apreciere a performantei cu dimensiunile pedagogice,
organizationale si contextuale ale interventiilor educationale si fundamentarea judecatilor evaluative si
valorificarea rezultatelor evaluarii pentru decizie, reglare si invatare institutionala.

Obiectivele cercetarii: fundamentarea teoretica si metodologica a evaluarii proiectelor
educationale, prin analiza abordarilor existente si delimitarea specificului educatiei; conceptualizarea
evaludrii proiectelor educationale din perspectiva integratoare, prin fundamentarea principiilor,
dimensiunilor si criteriilor de apreciere a performantei si valorii educationale; elaborarea modelului
evaluativ integrator si a metodologiei de operationalizare, prin corelarea criteriilor, indicatorilor,
descriptorilor, metodelor, instrumentelor si dovezilor evaluative; validarea conceptuald, metodologica
si praxiologicd a modelului si metodologiei, prin analizd comparativa, simulare metodologica,
metaevaluare si studiu de caz educational; elaborarea unor repere praxiologice pentru profesionalizarea
evaludrii proiectelor educationale, prin configurarea referentialului privind competenta si conduita
profesionald a evaluatorului si proiectarea unui program pentru dezvoltarea competentei de evaluare.

Noutatea si originalitatea stiintificd a cercetirii constau n fundamentarea unei viziuni
integratoare asupra evaludrii proiectelor educationale. Evaluarea este organizata pe doud niveluri
complementare: nucleul constituit din criterille OECD-DAC — relevant, coerenta, eficacitate, eficienta,
impact si sustenabilitate — §i nivelul specific proiectelor educationale, constituit din valoarea
pedagogicd, capacitatea adaptativa, starea de bine si replicabilitatealscalabilitatea. Originalitatea
metodologica se concretizeaza in fundamentarea principiului continuitatii si trasabilitdtii evaluative si
a mecanismului de corelare a criteriilor cu intrebarile evaluative, indicatorii, descriptorii, metodele,
dovezile, judecatile si recomandarile, precum si in conceptualizarea valorii integratoare si propunerea
indicelui valorii integratoare (IVI) ca instrument exploratoriu de sintetizare a analizei multicriteriale.

Rezultatele stiintifice constau in fundamentarea si validarea Modelului evaluativ integrator
al proiectelor educationale si a metodologiei aferente, contribuind la solutionarea problemei
insuficientei fundamentari teoretice, metodologice si operationale a evaludrii proiectelor educationale
din perspectiva integratoare.

Semnificatia teoreticii a cercetirii consta in dezvoltarea cadrului conceptual al evaluarii
proiectelor educationale prin fundamentarea unei viziuni integratoare care coreleaza performanta
interventiei cu valoarea sa pedagogica, dimensiunile organizationale si contextuale si utilizarea
rezultatelor pentru invatare institutionald; in conceptualizarea valorii integratoare ca reper al analizei
multidimensionale; in fundamentarea sistemului criterial pe doua niveluri si a relatiilor dintre criteriile
generale de performanta si dimensiunile specifice educatiei; precum si in fundamentarea principiului
continuitatii si trasabilitatii evaluative ca mecanism de articulare a producerii, interpretarii si
valorificarii dovezilor.

Valoarea aplicativa rezida in caracterul operational al Modelului evaluativ integrator si al
metodologiei, precum si in potentialul lor de utilizare si transfer in evaluarea unor proiecte educationale
desfasurate in contexte institutionale diferite.

Implementarea rezultatelor stiintifice s-a realizat prin aplicarea Modelului evaluativ
integrator si a metodologiei aferente in cadrul studiului de caz, cu 296 de participanti unici, precum si
prin valorificarea programului de dezvoltare a competentei de evaluare, la care au participat 68 de cadre
didactice si manageriale, dintre care 16 au fost implicati si in evaluarea finald. Rezultatele au fost
diseminate 1n cadrul manifestarilor stiintifice nationale si internationale.
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ANNOTATION
Violeta Bulat, Theoretical and Methodological Foundations of Educational Project Evaluation
Doctoral Thesis in Educational Sciences, Chisinau, 2026

Thesis structure: introduction, three chapters, general conclusions and recommendations,
a bibliography comprising 164 titles, 6 annexes, 144 pages of main text, 21 figures, and 30 tables. The
results obtained have been published in 15 scientific papers.

Keywords: evaluation; educational projects; integrative model; evaluation methodology;
evaluation criteria; integrative value; evaluation standard; evaluator competence; project management;
evaluation culture.

Aim of the research: to provide the theoretical and methodological grounding, develop,
operationalize, and methodologically and praxiologically validate the Integrative Evaluation Model for
Educational Projects, in order to align general performance assessment criteria with the pedagogical,
organizational, and contextual dimensions of educational interventions, substantiate evaluative
judgments, and use evaluation results for decision-making, adjustment, and institutional learning.

Research objectives: to provide the theoretical and methodological grounding for
educational project evaluation by analysing existing approaches and defining the specific features of
education; to conceptualize educational project evaluation from an integrative perspective by
substantiating the principles, dimensions, and criteria for assessing performance and educational value;
to develop the integrative evaluation model and its operationalization methodology by linking criteria,
indicators, descriptors, methods, instruments, and evaluative evidence; to validate the model and
methodology conceptually, methodologically, and praxiologically through comparative analysis,
methodological simulation, meta-evaluation, and an educational case study; to develop praxiological
benchmarks for the professionalization of educational project evaluation by establishing a reference
framework for evaluator competence and professional conduct and designing a programme for
developing evaluation competence.

Scientific novelty and originality of the research consist in substantiating an integrative
approach to educational project evaluation. Evaluation is structured on two complementary levels: a
core level comprising the OECD-DAC criteria — relevance, coherence, effectiveness, efficiency, impact,
and sustainability — and an education-specific level comprising pedagogical value, adaptive capacity,
well-being, and replicability/scalability. Methodological originality is reflected in substantiating the
principle of continuity and traceability in evaluation and the mechanism linking criteria with evaluation
questions, indicators, descriptors, methods, evidence, judgments, and recommendations, as well as in
the conceptualization of integrative value and the introduction of the Integrative Value Index (IVI) as
an exploratory tool for synthesizing multicriteria analysis.

Scientific results consist in the substantiation and validation of the Integrative Evaluation
Model for Educational Projects and its associated methodology, contributing to solving the problem of
insufficient theoretical, methodological, and operational grounding of educational project evaluation
from an integrative perspective. Theoretical significance of the research lies in advancing the
conceptual framework of educational project evaluation by substantiating an integrative approach that
links intervention performance with its pedagogical value, organizational and contextual dimensions,
and the use of results for institutional learning; conceptualizing integrative value as a reference point
for multidimensional analysis; substantiating the two-level system of criteria and the relationships
between general performance criteria and education-specific dimensions; as well as substantiating the
principle of continuity and traceability in evaluation as a mechanism linking the production,
interpretation, and use of evidence.

Practical value lies in the operational nature of the Integrative Evaluation Model and its
methodology, as well as in their potential for application and transfer in the evaluation of educational
projects implemented in different institutional contexts.

Implementation of the scientific results was carried out through the application of the
Integrative Evaluation Model and its associated methodology within the case study involving 296
unique participants, as well as through the use of the evaluation competence development programme,
which involved 68 teaching and managerial staff, of whom 16 also participated in the final evaluation.
The results were disseminated at national and international scientific events.
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AHHOTALMS

Buouera Byaart, Teopernueckue 1 MeTo1010rM4eCKHe OCHOBBI OLICHHBAHUS 00pa30BaTe/IbHBIX
NPOEKTOB, luccepTanusi Ha COMCKaHMe YYeHOM CTelleHH! I0KTOpa HayK 00 o0pa3oBaHuM,
Kummny, 2026

CTpyKTypa /JuccepTalMHM: BBEJICHHE, TPU TIJIaBbl, OOIIME BHIBOABI M PEKOMEHJALNH,
o6ubimorpadus u3 164 HauMeHOBaHuUi, 6 npuIoXKeHui, 144 cTpaHULBI OCHOBHOIO TeKcTa, 21 pucyHok u 30
Tabmu. [ToxydeHHbIe pe3yIbTaThl OIyOINKOBAHbI B 15 HayuHBIX padoTax.

KiioueBble ciioBa: oOleHMBaHHE; 00pa3oBaTENbHBIC HPOCKTHI; WHTEIPATHUBHAs MOJEJb;
METO/IOJIOTUSl OLCHUBAHMS; KPUTCPUH OLICHUBAHMUS; HMHTEIPATHBHAs IIEHHOCTb; CTAHIAPT OLCHHBAHMUS;
KOMIIETEHTHOCTb OLICHIIMKA; YIIPaBJIeHUE IIPOSKTAMH; KyJIbTypa OLCHUBAHHUSI.

Lens wucciie0BaHMs: TEOPETHYECKOE M METOJOJOrHueckoe 00OCHOBaHME, pa3padoTKa,
OIepaIMOHAIM3AlMs, METONOJIOTUYEeCKass W HPAKCHOJNOTUYECKas Banupauus Humezpamuenou Mmooenu
oyenusanuss 06pa308aMeNbHLIX NPOEKNMOE JUTL COOTHECCHHUsT OOIIMX KPUTEPHEB OLECHKH 3()(HEKTHBHOCTH
MEeJarOrMYeCKUMH,  OPTaHM3AalHOHHBIMH W KOHTEKCTYalbHBIMH  HM3MEPEHHSMH  00pa30BaTENbHBIX
HMHTEPBCHIN, OOOCHOBAHMS OLEHOYHBIX CYXXICHHIl W HCIIOJNB30BAHUS PE3YJIbTATOB OLCHHBAHHS JUIS
MPUHSTHS PEUICHHH, KOPPEKTHPOBKH M HHCTHTYLIHOHAIBHOTO 00yUYCHHSI.

3aaun  MCCIEIOBAHHUS: TEOPETHYECKOE H METOJOJOTHIECKOe OO0OCHOBAHHE OLCHUBAHMS
00pa30BaTeNbHBIX MPOEKTOB IIyTEM aHaIW3a CYMIECTBYIONIMX IIOJXOJ0B M OIPEICICHHUs CIeHH(UKN
00pa30BaHus; KOHIENTYaIn3alisi OLCHUBAHUS OOpa30BATENBHBIX MPOCKTOB C HHTETPATHBHOW MO3HIIHU
MmyTeM OOOCHOBAHHS IPUHIMIIOB, U3MEPEHHUIl U KPUTEPHEB OLECHKH 3(PPEKTUBHOCTH M 00Opa3oBaTeIbHOM
LIEHHOCTH; pa3paboTka MHTEIPATUBHOI MOJICIIM OLIEHUBAHUS U METOOJIOTHH €€ OllepalMOHAIM3ALUHN ITyTeEM
COOTHECCHHMS KpPHTEPUEB, I[OKa3aTeNei, JAECKPUNTOPOB, METOJOB, MHCTPYMEHTOB M  OLEHOYHBIX
JIOKa3aTeNbCTB; KOHIENTyallbHas, METOJOJIOTHYECKas: W HPAaKCHOJOTMYecKas BaIuAallis MOJICIH U
METOIOJIOTUH  NOCPEJCTBOM  CPAaBHUTENBHOTO  aHAIM3a,  METOAOJOTMYECKOr0  MOJEIHPOBAHUS,
METaOLCHHBAHKS U 00Pa30BATEILHOIO KeHC-HCCIIeIOBAHMS; Pa3padoTKa MPAKCHOJIOTHYECKHX OPHEHTHPOB
npo¢ecCHOHAIM3ALNN OLICHUBAHHs 00Pa30BaTENIbHBIX IIPOCKTOB IyTeM (HOPMUPOBAHUS peepEeHTHOI paMKH
KOMIIETEHTHOCTH M HPO(ECCHOHATILHOTO MOBEJCHUS OLEHIINKA M IIPOSKTHPOBAHUS MPOrPaMMbI Pa3BHTHS
KOMIIETEHTHOCTH B 00JacTH oneHuBanus. HayuHast HOBH3HA M OPHTHHAILHOCTD HMCCJIEIOBAHMSI COCTOST B
000CHOBaHWH WHTETPATHBHOTO II0JX0J@a K OLCHUBAHUIO OOpasoBaTelbHBIX MHPOEKTOB. OleHHBaHHE
OpraHM30BaHO Ha JBYX B3aHMOIOMOJIHSIONIMX YPOBHsX: sapo, BKiovatomee kpurepun OECD-DAC —
aKTyaJIbHOCTh, COTTIACOBAHHOCTD, PE3yJIbTaTUBHOCTD, 3(Q()EKTHBHOCTD, BO3AEHCTBHE H YCTONYHBOCTD, — H
crienuduueckuii Ui 06pa3oBaTENIbHBIX MPOCKTOB YPOBEHb, BKIIIOYAIOLINN 1e0ae02Uteckyio YeHHOCNb,
adanmusnyio cnocobrocmo, onazononyue u 60CNPOU3BOOUMOCHIL/MACUMAOUPYEMOCTb .
Memooonozuueckas OpuzuHANbLHOCMb 3AKIIOYACTCS B 0OOCHOGAHUU NPUHYUNA HENPEPbIBHOCMU U
NPOCIEeANCUBAEMOCIU  OYSHUBAHUSL N MEXAHUSMA COOMHECeHUsi KPUTEPUEB C OYEHOUHbIMU BONPOCAMU,
noxazamensimu, OecKpUunmopamu, Memooamu, OOKA3aMenbCmaMU, CYHCOCHUAMU U PEeKOMEHOayusmu, a
TAKKe B KOHYENMyanu3ayuu UHmMespamueHol yeHHocmu u npeonodcenuu HMnoexca unmezpamugHol
yennocmu (IVI) Kak UCCIIENOBATEIFCKOTO HHCTPYMEHTA CHHTE3a MHOIOKPUTEPHAILHOTO aHAJIN3A.

HayuHble pe3yJbTaThl COCTOAT B OOOCHOBaHMM W Banupauuu HMumezpamusnoi mooenu
oyeHusanus 0OpA306amMenbHbIX NPOEKmMo8 U COOTBETCTBYIOLIEH METOHOJOIHH, CIIOCOOCTBYS PEIICHHUIO
npo0OaeMbl HEOCTATOYHONW TEOPETHYECKOM, METOJOJOTMYECKO M ONepalMOHaIbHOIl 000CHOBAaHHOCTH
OLICHHBAaHHs 00pa30BaTE/IbHBIX NPOCKTOB C HHTErPATHBHOM MO3HUIHH.

TeopeTnyeckasi 3HAYNMOCTH HCCJIEIOBAHHS COCTOMT B Pa3sBUTHH KOHIIENTYaJbHBIX OCHOB
OLICHMBAHKs 00pa30BaTENbHBIX MPOEKTOB Yepe3 OOOCHOBAHHME MHTErPATHBHOIO MOJXO/A, CBA3BIBAIOLIETO
3¢ HeKTHBHOCTH MHTEPBEHIIMH C €€ MeAarornyecKoil IIeHHOCTHIO, OPraHN3alMOHHBIMI U KOHTEKCTYaIbHBIMU
HM3MEPEHHSMH M HMHCTHTYLHOHAJIbHBIM O0ydYeHHEeM; B KOHLENTYalH3alldd WHTEIPATUBHON [IEHHOCTH;
060CHOBAaHHH JABYXYPOBHEBOI CHCTEMBI KPUTEPHEB U CBSI3H MKy OOLIMMHU KPUTEPHAMHU dPHEKTHBHOCTH U
crienn(pUUECKUMHI H3MEPEHUSIME 00pa30BaHMsl; a TAkKe MPHHIIMIA HEMPEPHIBHOCTH M MPOCICKHBAEMOCTH
OLICHMBAHHS KaK MeXaHn3Ma ()OpPMUPOBAHHS, HMHTEPIPETAMH U HCIOIb30BAHMS JI0KA3aTEIbCTB.

IpakTHyecKasi 3HAYMMOCTD OIPE/IEISETCs OlEPALOHATILHBIM XapakrepoM Mumezpamuenoti
MoOenu oyeHueanusi i COOTBETCTBYIONIEH METOO0JIOTHH, @ TAKXKE MOTCHI[HAIOM HX HPUMEHEHHUS U [epeHoca
MIPY OLICHHBAHHUU 00Pa30BaTENIBHBIX IPOSKTOB, PEAIM3YEMBIX B PA3INYHBIX HHCTHTYIHOHAIbHBIX KOHTEKCTAX.

BHenpeHne Hay4HBIX Pe3yJbTATOB OCYLIECTBIIAIOCH ITyTeM INPUMEHEHUs MumezpamueHotl
MOOenu OyeHusanusi W COOTBETCTBYIOLIEH METOJOJIOTHH B Kelc-HcclefoBaHHUM ¢ 296 YHUKAIbHBIMU
YYaCTHHKAMH, a TAKXe IPOrPaMMBbl Pa3BUTUS OLIEHOYHOI KOMIETEHTHOCTH I 68 MeIarornueckux |
YIpPaBICHYECKNX PAOOTHUKOB, M3 KOTOPHIX 16 y4acTBOBaIM M B HMTOTOBOM OLICHMBAHHMH. Pe3yibTaThl
MPeJCTABJICHBI HA HAIMOHAIBHBIX M ME)K/IYHAPOIHbBIX HAYIHBIX MEPOIPHUSITHSIX.
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