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CONCEPTUAL BENCHMARKS OF THE RESEARCH

The relevance and significance of the issue under investigation are
determined by the ongoing transformations and adaptations required by
contemporary demands concerning the development of interest in learning (IL)
through interdisciplinarity in primary education. In a world characterized by an
overwhelming volume of information, interdisciplinarity emerges as a crucial
instrument for fostering flexible, creative, and critical thinking.

A primary argument for initiating this pedagogical research derives
from the need for education to be adapted to the learner of today and to
promote learning that is more effective, engaging, and sustainable. The
successful implementation of an interdisciplinary approach transforms primary
education into an environment in which learning activities become meaningful
and connected to everyday experience.

Another rationale for undertaking this research is the contribution that
interdisciplinarity provides to the development of IL; a process that becomes
not only an innovative methodological approach, but also a pedagogical
necessity. From this perspective, the choice of the research topic is justified by
the observation that, at present, methods fostering IL among primary school
pupils remain insufficiently known, inadequately systematized, and rarely
applied effectively within the teaching—learning—assessment of curricular
content.

The importance of the current research rests in its emphasis on the
role of interdisciplinarity in developing interest in learning among primary
school pupils. From this standpoint, applied studies within this field remain
limited. Although the concept of interdisciplinarity benefits from extensive
theoretical treatment, only a small number of experimental studies validate
concrete models of implementation in the context of primary education in
Romania and the Republic of Moldova. In the absence of a well-substantiated
scientific framework, the implementation of interdisciplinarity at the primary
level is predominantly based on teachers’ intuition and creativity.
Consequently, it is imperative to elaborate comparative studies and analyses
that support the efficiency and relevance of interdisciplinarity in relation to
learning motivation and competence development.

Description of the state of research and identification of the
research problem. Within the aforementioned field, the core of the problem
resides in IL, regarded as the driving force of academic performance and
personal development, and thus a central focus of research in psychology and
pedagogy. However, numerous studies indicate a continual decline in learners’
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motivation, a situation that underscores the necessity of rethinking educational
strategies. Among the theoretical references underpinning this study are the
contributions of J. Piaget [19-21], who emphasized the active role of the
learner in constructing knowledge; L. S. Vygotsky [29-31], who highlighted
the social dimension of learning and the zone of proximal development; and L.
Deci [33], who demonstrated that intrinsic motivation — grounded in curiosity
and individual engagement — enhances active learning. From a pedagogical
perspective, J. Dewey’s [34] work on experiential learning and H. Gardner’s
theory of multiple intelligences provide a valuable framework for
understanding the need to personalize and diversify educational practices.

The scientific problem of the research lies in the discrepancies between
epistemic, theoretical, and methodological variables regarding the integration
of curricular content into the teaching-learning-assessment process at the
primary education level. Such integration is an essential condition for
stimulating and developing pupils’ interest in learning.

The aim of the research is to establish the theoretical foundations and to
design and experimentally validate a pedagogical model for developing interest
in learning through the Integrated Methodology of primary-school curricular
content.

Research objectives:

1. To delimit the terminology of the concepts of cognitive interest and learning
interest.

2. To synthesise the theoretical framework for developing learning interest
among primary school pupils.

3. To establish methodological landmarks for developing learning interest in
primary education through interdisciplinary integration of educational content.
4. To elaborate and experimentally validate the pedagogical model for
developing learning interest among young school-age pupils.

5. To formulate general conclusions and practical recommendations.

Research hypotheses: the development of learning interest among
primary school pupils will be effective if: a) the theoretical landmarks for
ensuring interdisciplinarity in the teaching-learning-assessment process are
determined as an essential condition; b) the criteria for identifying learning
interest among primary school pupils are established; c) the pedagogical model
for developing learning interest in young school-age pupils through the
integration of the subjects Romanian Language and Communication (RLC),
Mathematics and Environmental Exploration (MEE), Visual Arts and Practical
Skills (VAPS), Music and Movement (MM), and Personal Development (PD) is
elaborated, conceptualised, and experimentally validated.
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The methodology of the scientific research is grounded in:
psychopedagogical foundations related to the concept of interest, as discussed
by L. Cerghit [8], E. L. Deci and R. M. Ryan [33], J. Dewey [34], S. Hidi and
K. A. Renninger, J. Piaget [19-21], and L. S. Vygotsky [30-31]; conceptual
delineations of the notion of interest, developed by T. Bularga [5], I. A.
Comenius [10], J. Dewey [34], S. Hidi and K. A. Renninger, E. Joita, M.
Sevciuc [27], and L. S. Vygotsky [30-31]; theoretical contributions addressing
interdisciplinarity, including those of D. Apetrei and A. Ardelean [3], N.
Basarab, C. Cucos [13], L. Ciolan [9], V. Paslaru, and G. Viideanu [29].

The synthesis and justification of the scientific research methodology
involved the application of the following methods: Theoretical methods
(theoretical analysis and synthesis, comparison of concepts and existing
methodologies, generalization and theoretical modeling, classification, and
systematization of information); Praxiological methods (pedagogical
experiment, interdisciplinary instructional design, implementation of active
teaching strategies, systematic pedagogical observation, and analysis of pupils’
learning products); Hermeneutic methods (analysis of didactic discourse,
interpretation of pupils’ reflections, interpretation of educational products with
symbolic value, and critical reading of curricular documents); Statistical and
mathematical methods (collection of quantitative data, descriptive data
analysis, application of statistical regression models, and verification of
statistical significance).

The scientific novelty and originality of the research lie in:
identifying the evolution, interaction, and conceptual boundaries of constructs
related to interest in learning (IL); determining the theoretical benchmarks that
ensure interdisciplinarity within the teaching—learning—assessment process as
an essential condition for developing IL among primary school pupils;
elaborating an original integrated methodology for fostering interest in learning
among primary school pupils through the integration of content from the
disciplines Romanian Language and Literature (RLL), Mathematics and
Environmental Exploration (MEE), Visual Arts and Practical Skills (VAPS),
Music and Movement (MM), and Personal Development (PD); establishing
criteria for identifying and assessing IL among primary school pupils; defining
developmental levels of IL in early school-aged pupils, manifested in the
learning of the disciplines RLL, MEE, VAPS, MM, and PD.

The theoretical significance consists in: the theoretical and
praxiological substantiation of the integrated methodology and its components,
grounded in the integration of the curricular content of the disciplines RLL,
MEE, VAPS, MM, and PD, which have proven effective in developing interest
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in learning in primary education; and the conceptualization of the
corresponding pedagogical model of development.

The applied value of the study is reflected in the implementation and
validation of the effectiveness of the integrated methodology for developing
interest in learning among primary school pupils, which allows for its gradual
expansion—with educational efficiency—into lower secondary and upper
secondary education, adapted to the specific developmental characteristics of
each level.

The implementation of the scientific results was accomplished
through a series of instructional and methodological interventions aimed at
testing hypotheses and evaluating the effects of innovative approaches. The
main objective of the pedagogical experiment was to assess the impact of
interdisciplinarity on the development of IL among primary school pupils. In
accordance with the Integrated Methodology for Developing Interest in
Learning (IMDIL), the research sought to obtain empirical evidence supporting
the hypothesis that integrating multiple disciplines into a unified and interactive
instructional process enhances school motivation and increases pupils’ active
engagement in learning.

The implementation of the scientific results took place through a
pedagogical experiment that examined the impact of interdisciplinarity on
young pupils’ IL in primary education and unfolded in three phases: Pre-test
phase: observations concerning pupils’ motivational behaviour during school
activities and administration of an initial test to assess prior knowledge;
Intervention phase (the actual experiment): use of interdisciplinary
worksheets and projects, problem-based learning, and interdisciplinary
educational applications (experimental group), versus traditional teaching
without thematic integration (control group); Post-test phase: administration of
the same assessment instruments as in the initial phase (behavioural
observations and a final test). The pedagogical experiment involved eight
primary school classes (Grades 1 and 2), comprising: 65 pupils from “Dimitrie
Leonida” Technological High School in Piatra Neamt, Neamt County; 60
pupils from “Daniela Cuciuc” Secondary School, Neamt County, Romania; and
95 pupils from the Secondary School in Dochia commune, Neamt County,
Romania.

The approval and validation of the pedagogical experiment results
were achieved through: internal validation of the research, external review,
dissemination of results within an official academic context, and demonstration
of their applicability in educational practice.



Publications related to the thesis. The pedagogical research
conducted aligns with the research directions of both countries and with those
of the Doctoral School within the Ion Creanga State Pedagogical University in
Chisinau, Republic of Moldova, as well as Romania. The conceptual and
praxiological benchmarks concerning the development of IL through
interdisciplinarity among primary school pupils have been reflected in 26
scientific publications.

Keywords: interest in learning, cognitive interest, interest in
knowledge, interdisciplinarity, integrated curriculum.

CONTENT OF THE THESIS

The Introduction presents scientific arguments regarding the relevance of
the topic and the importance of the research problem, a description of the state
of research in the field through the examination of the most significant studies
and reference authors, an elucidation of the factors generating the research
problem, the aim and objectives of the study, the research methodology, the
implementation and validation of the research results, as well as the volume
and structure of the thesis, and a summary of its chapters.

In the first chapter of the study, “Theoretical Coordinates Regarding the
Development of Interest in Learning Among Primary School Students
Through Interdisciplinarity”, interest in learning (IL) is defined as a positive
and active attitude of the pupil toward cognitive activity, accompanied by
curiosity, emotional involvement, and the desire to explore new knowledge.
This chapter explains the coordinates of developing IL through
interdisciplinarity, aimed at providing integrated and meaningful learning
experiences. The chapter focuses on documentation from the perspective of J.
A. Comenius [10], I. Cerghit [8], T. Buzdugan [7], T. Bularga [5], J. Dewey
[34], Gh. Neagu [17], J. Piaget [19-21], P. Povescu-Neveanu [22], Al. Rosca
[24], M. Sevciuc [27], L. S. Vygotsky [30-32], among others.

The underlying idea emphasizes that IL is not innate but is gradually
formed and developed depending on the educational context, the teaching style,
the capitalization of the interdisciplinary potential of the curriculum, and the
stimulation of intrinsic motivation, critical thinking, creativity, and learning
autonomy. An innovative aspect of the research lies in analyzing the evolution
of interest in learning in the context of applying interdisciplinary educational
approaches. This research extends the approach by investigating how the
integration of different disciplines into educational activities influences the
development of pupils’ interest. The study experimentally validates the impact
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of interdisciplinarity on the development of both interest and pupils’ perception
of learning.

The chapter supports the idea that, from the earliest motivational theories
to current student-centered approaches, interest has been perceived from
multiple perspectives, ranging from simple intellectual curiosity to a
determinant factor in academic performance. A major contribution to
understanding interest is provided by cognitive psychology, which associates
interest with deep cognitive engagement, self-regulation of learning activities,
and a positive attitude toward the proposed educational objectives.

The enhancement of interest in learning (IL) development through
interdisciplinarity in primary school students is reflected in: integrated planning
of content, diversity of teaching methods, continuous professional development
of teachers, use of digital and multimedia resources, engagement of pupils in
projects and collaborative activities, integrated and competency-based
assessment, and involvement of families and the community. In this way,
learning becomes engaging, meaningful, and enduring, and young pupils
develop intrinsic and authentic motivation for knowledge. By their nature,
children are curious and eager to explore, and the integrated approach to
content constitutes an effective method to stimulate interest in learning,
contributing to the formation of an active, engaged, and responsible student
profile, who cultivates intrinsic motivation for discovery and deeper
understanding.

In psychological literature, interest is considered a component of intrinsic
motivation, distinguishing between momentary or situational interest
(temporary in nature) and stable or individual interest (formed from repeated
and sustained positive experiences over time). In pedagogical literature, IL is
studied from the perspective of skill formation and development, being
important for activating pupils’ cognitive and affective resources. In general
terms, IL, situated at the intersection of psychology and pedagogy, refers to a
positive, stable, and active attitude of the student toward learning activities,
encompassing the desire for knowledge, an emotional and volitional dimension,
voluntary engagement, and the maintenance of intellectual curiosity.

The understanding of the internal mechanisms that determine pupils’
engagement in the educational process is based on the complementary and
interdependent relationship between interest in learning (the pupil’s attitude
toward the instructional-educational process), interest in knowledge (a
manifestation of the child’s natural curiosity), and cognitive interest (a form of
intrinsic motivation). Based on theoretical and experimental analyses in the
field of psychopedagogy, interest in learning is interconnected with
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motivational and emotional processes and comprises three main components [5,
pp. 11-14]:

- Cognitive component: curiosity, desire for knowledge, need for
understanding;

- Affective component: intellectual satisfaction, maintenance of a positive
attitude;

- Volitional-behavioral component: perseverance, assumption of responsibility.

In primary education, the interdisciplinary approach becomes a
necessity, as it transforms learning from a fragmented process into a coherent
and meaningful one, allowing the adaptation of content to the developmental
level of the pupils [2; 3]. Based on studies conducted by psychologists and
educators, IL is considered an essential factor in the development of
contemporary society, promoting the acquisition of theoretical knowledge, the
development of practical skills, and the formation of appropriate behaviors
through interdisciplinary approaches, the maintenance of curiosity,
encouragement of independent thinking, establishment of learning strategies,
promotion of intrinsic motivation, and the use of innovative digital methods.

Numerous studies in the field of psychopedagogy have highlighted that
pupils’ interest in learning activities is stimulated when the taught content is
closely related to everyday life. This is achieved through interdisciplinarity,
which creates an educational environment where intrinsic motivation, curiosity,
and active engagement contribute to the promotion of autonomy, diversification
of teaching methods, and cultivation of authentic interest in knowledge and
personal development [13].

The four forms of knowledge organization reflect different levels of
depth, providing a profound conceptual framework for the reconfiguration of
education. Characterized by rigor and conceptual clarity, monodisciplinarity
represents the historical and traditional foundation of modern science. In the
face of uncertainties and the classical knowledge paradigm, it becomes
insufficient, generating a partial and fragmented view of reality. A first step
toward integration is pluridisciplinarity, which involves bringing together
multiple disciplines that study the same theme from different perspectives. At
the next level, interdisciplinarity, the boundaries between disciplines become
permeable, and the validation of this approach is provided through exchanges
of methods, concepts, and perspectives. The level that entails a profound
vertical reorganization of knowledge, opening toward a unifying vision, is
transdisciplinarity. Understanding the relationship among these four forms of
knowledge—which are not merely methodological stages—requires, on the one



hand, their theoretical distinction and, on the other, their exploration in a
creative dialogue [18].

Taking into account the above, the concern for developing interest in
learning (IL) among primary school pupils through interdisciplinarity has
become a priority objective in the design of educational strategies that integrate
constructivist principles, adapted to the needs and individual potential of the
child, valuing both the affective and cognitive dimensions of the pupil. Within
this framework, the pedagogical experiment identified a series of descriptors
that determine the levels of interest in learning: high, medium, and low [5]. The
high level reflects active engagement, curiosity, and effort; the medium level
indicates fluctuating motivation; while the low level suggests disinterest, lack
of initiative, and passivity [4; 8; 18].

1. In the context of primary education, which is characterized by fragile
motivation and dependence on adult guidance, integrated learning aimed at
fostering intellectual autonomy and responsibility establishes a close
connection between interdisciplinarity and the development of IL throughout
the instructional-educational process [8; 20; 21-23]. Furthermore, the
development of IL becomes an explicit objective of the teaching endeavor, and
the interdisciplinary approach becomes a methodological and pedagogical
necessity. This relationship will be analyzed through the Pedagogical Model for
the Development of Interest in Learning (PMDIL) in primary school pupils.
Based on the considerations above and reflecting analytically on the three
concepts—interest in learning (IL), cognitive interest (CI), and interest in
knowledge (IK)—the following conclusions are formulated in this chapter:

2. In the educational context, interest represents one of the fundamental
factors that support and guide learning activity. Understanding the theoretical
approaches associated with the three types of interest is crucial for constructing
effective educational practices. IL is defined as an internal and consistent
motivation to actively engage in instructional tasks, influenced by the
expectation of success and the perceived value of the activity. CI, on the other
hand, has a more specific character, being related to thinking processes,
comprehension, and problem-solving. Complementing these two forms of
interest, IK represents a general, durable disposition oriented toward the
accumulation of knowledge, as well as a component of self-actualization
manifested through sustained intellectual curiosity. Thus, all three forms of
interest are complementary dimensions of deep motivation. Although CI and
IK contribute to individual development, IL is the key element that integrates
and effectively harnesses them. From this perspective, IL is considered more
important than the other forms of interest because it ensures active engagement
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with the educational process, shapes character, and supports both academic and
personal development.

2. By emphasizing the various differences and interactions between CI,
IK, and IL, the latter emerges as the result of a complex dynamic between
internal motivations and external influences. Essentially, modern teaching
strategies, such as student-centered learning, problem-based learning, and
discovery learning, contribute to the development and maintenance of IL and to
its transformation into a durable motivation. By integrating content and
objectives from multiple disciplines, the interdisciplinary approach provides
coherence and relevance in teaching, directly contributing to the development
of IL in young primary school pupils. The effectiveness of interdisciplinary
relationships is supported by the Pedagogical Model for the Development of
Interest in Learning (PMDIL) in primary education, which involves
establishing clear objectives, selecting relevant content from multiple
disciplines, adapting teaching methods to the pupils’ level of understanding,
and implementing formative assessment focused on pedagogical progress.

Chapter 2 of the study, “Methodological Instrumentation of the
Process of Developing Interest in Learning in Primary Education,”
demonstrates how interdisciplinary approaches, experiential learning,
personalized instruction, constructive feedback, and the use of educational
technologies contribute to the development and maintenance of interest in
learning (IL). At the early school age, developing interest in learning represents
a priority objective of the teaching process, influenced by a variety of
pedagogical and methodological factors that stimulate intrinsic motivation. The
formation of a durable interest in learning depends on the quality of
methodological strategies that address the cognitive, affective, and social needs
of students. This concern is addressed through an innovative and effective
solution based on an interdisciplinary approach: the Integrated Methodology
for the Development of Interest in Learning (IMDIL). Grounded in the principle
that learning should not be fragmented, the integration of disciplines such as
Romanian Language and Communication, Mathematics and Science, Music
and Movement, Visual Arts and Practical Skills, and Personal Development
ensures that the integrated methodology not only stimulates interest in learning
but also has a positive impact on motivation and the development of children’s
skills through the conditions, principles, and methods applied.

IMDIL in the Romanian Language and Communication discipline
represents a complex pedagogical framework that leverages interdisciplinarity,
cooperation, and active learning, simultaneously developing specific and
transversal competencies, stimulating curiosity, and strengthening the cognitive
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engagement of young primary school pupils. Curricular coherence—the
connection between oral expression, reading, and writing activities with other
disciplines in the primary education framework—is maintained through careful
selection of content and integration of common themes and concepts. Essential
pedagogical principles were thus respected: student-centeredness (valuing
individual learning styles through activity adaptation); active and constructive
learning (posing questions and providing responses); interdisciplinarity as a
premise for authenticity (connection and relevance among content areas); and
the development of transversal competencies (critical thinking, creativity,
collaborative skills).

Interdisciplinarity forms the basis for structuring learning in a coherent
and motivating manner for students, as highlighted by G. Viideanu [29], who
clarifies the types of interdisciplinarity: pluridisciplinarity (parallel disciplinary
cooperation), true interdisciplinarity (correlation among methods, concepts,
and content from different disciplines), and transdisciplinarity (creation of an
integrative concept). Applying these forms of interdisciplinarity in our research
provides a clear conceptual framework for the implementation of the integrated
methodology, in which teaching techniques serve as instruments for stimulating
IL, including: teaching procedures based on oral communication and written
expression, interactive procedures supporting discovery learning and practical
engagement, and formative assessment with constructive feedback.

The innovation and significance of our research lies in the
conceptualization, development, and experimental validation of the Integrated
Methodology for the Development of Interest in Learning, tailored to primary
education, with applicability in the context of reconfiguring traditional
educational strategies based on modern pedagogical principles (constructivism,
interdisciplinarity) and a coherent set of methods, techniques, and didactic
strategies. As a result of experimental validation, the Pedagogical Model for
the Development of Interest in Learning (PMDIL) was implemented through
the design and execution of integrated teaching activities, in which
interdisciplinarity represented the core of learning organization. The results
obtained demonstrate a significant increase in students’ interest in learning,
both cognitively and attitudinally. The pedagogical model (Fig. 2.1.) includes:
clear definition of IL indicators and descriptors; application of effective
praxiological strategies (thematic learning, project-based learning); evaluation
of progress in terms of motivation, cognitive engagement, and academic
performance; and adaptation of interventions according to individual and class-
specific characteristics.
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By deduction, we identify two key motivational factors underlying the
development of IL: intrinsic motivation, sustained by the child’s natural
curiosity, and extrinsic motivation, determined by external rewards. Although
both forms generate engagement in school activities, studies have shown that
intrinsic motivation has a more enduring impact and can be supported in a safe
and positive academic environment through interactive teaching methods and
content adaptation [8; 12; 23; 25; 31]. In this regard, PMDIL involves multiple
interconnected components: educational content selected according to age-
specific needs and characteristics, pedagogical principles focused on relevance
and applicability, active teaching strategies, and authentic assessments. Within
this pedagogical model, active learning, cooperative learning, participatory
methods, and integrated projects are considered effective means of stimulating
IL. As a result of a rigorous methodological construction based on modern
pedagogical principles and an interdisciplinary curricular approach, the
development of IL supports academic success and becomes the foundation for
personal development. Therefore, under these conditions, our perspective
regarding IMDIL for primary school pupils is oriented toward a set of
methodological guidelines and actions based on the praxiological dimension of
educational science, aimed at stimulating and maintaining students’ curiosity
and motivation in the learning process.
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In other words, the experimental research proposed and conducted
provides a valuable and applicable contribution to contemporary
psychopedagogy, offering a theoretical-practical tool aimed at enhancing the
instructional-educational process in primary education through the cultivation
of durable intrinsic motivation for learning. The ultimate goal is to promote
active, conscious, and reflective learning that leads to student engagement in
the educational process and the development of deep-seated motivation.
Through the application of methodological benchmarks, a set of innovative
teaching strategies, active-participatory methods, and differentiated assessment
techniques were included, adapted to age-specific characteristics, learning
styles, and the individual pace of each student.

From a curricular perspective, interdisciplinarity proposes a flexible,
competency-based approach that transcends the traditional disciplinary model.
In this context, the theoretical foundations support the concept of student-
centered education, adapted to the needs and interests of the learner. Referring
to the specific context of primary education in Romania and the Republic of
Moldova, both similarities (cyclical structure of primary education, focus on
key competencies) and differences (language of instruction, cultural and
geopolitical influences, material conditions) have been identified. Both systems
demonstrate a tendency to align with FEuropean standards regarding
competency-based education and integrated learning.

In this perspective, the following conclusions are drawn for this chapter: 1.
Incorporating an interdisciplinary approach into the school curriculum
requires a unified approach to knowledge, in which the boundaries between
disciplines are blurred in favor of the subjects studied, stimulating critical
thinking and fostering creativity through active methods. The reduction of
disciplinary specificity does not imply abandoning essential content, but rather
reorganizing it within a shared framework focused on centers of interest that
integrate multiple perspectives. This suggests that the most valuable objective
of primary education is the development of interest in learning (IL), and one of
the most important methodological benchmarks is the creation of an engaging
learning environment in which young students feel safe and encouraged to
explore.

2. The connection between content, interdisciplinarity, educational
principles, integrated methodology, and educational outcomes in
developing IL in primary school students is essential for creating a stimulating
educational environment adapted to the developmental needs of children. These
components are interrelated and contribute to fostering IL through engaging,
relevant, and varied activities that support students’ intrinsic motivation.
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3. The role of interdisciplinarity within the Integrated
Methodology for the Development of Interest in Learning (IMDIL) is
particularly important because it facilitates connections between different fields
of activity, enables a holistic approach to reality, and contributes to the
efficiency of the instructional-educational process, promoting the formation of
curious, autonomous, and motivated learners. Through the implementation of
the Pedagogical Model for the Development of Interest in Learning (PMDIL),
students develop a positive attitude toward learning through four main
components: the cognitive dimension (thinking, understanding,
memorization), the affective-motivational dimension (attitude, emotion,
motivation), the social dimension (interaction, cooperation), and the
technological dimension (integration of digital tools).

4. In optimizing the educational process, the role of PMDIL is to
increase student motivation and stimulate cognitive curiosity, based on
psychopedagogical principles that address cognitive, affective, and behavioral
aspects of students. The key components of PMDIL are the cognitive,
affective-motivational, social, and technological dimensions. By implementing
this model, students develop and maintain IL, increase autonomy in the
learning process, improve academic outcomes, cultivate a positive attitude
toward the instructional-educational process, and create a positive learning
environment that fosters intrinsic motivation.

Chapter 3: “Development of Interest in Learning in Young School-Age
Children” outlines the concept and design of the research stages, the
implementation, and the interpretation of data obtained from the formative
experiment—conducted in parallel with a control experiment—and presents the
final conclusions of the pedagogical experiment carried out during the 2022—
2023 school year.

To illustrate the above, it is noted that interdisciplinarity serves as a
useful methodological model in the development of interest in learning (IL), as
well as in the application of curriculum theory that promotes the integration of
disciplines, as it ensures the practical application of interdisciplinary research
in order to inform decision-making and assess the outcomes obtained. The
experimental development of interest in learning among young school-age
students, based on a rigorous pedagogical design, plays a fundamental role in
validating modern teaching strategies rooted in interdisciplinarity and active
learning.

A central element of the experimental research is the Integrated
Methodology and the Pedagogical Model for the Development of Interest in
Learning, which prove to be effective tools for integrating content and
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providing approaches that create meaningful links between disciplines and
everyday life. By leveraging the theory of integrated curriculum,
interdisciplinarity and integrated teaching facilitate deep understanding of
phenomena and support the student’s affective and cognitive engagement.

The research design involved conducting a formative experiment alongside a

control group to evaluate the actual impact of the Integrated Methodology and

Pedagogical Model on the development of IL in young school-age students.

The stages included:

1. Establishing research objectives and hypotheses based on initial
observations regarding the level of IL demonstrated by students in the
educational process.

2. Selection of the sample, consisting of 220 students from Grades I and II,
evenly distributed between the experimental and control groups, from
Liceul Tehnologic “Dimitrie Leonida,” Piatra Neamt, Romania; Scoala
Gimnaziala “Daniela Cuciuc,” Piatra Neamt, Romania; and Scoala
Gimnaziala, Dochia Commune, Neamt County, Romania.

3. Implementation of the Integrated Methodology and Pedagogical
Model within real classroom settings for the experimental group, based on
interactive activities, games, interdisciplinary projects, the use of digital
resources, and extracurricular and co-curricular activities.

4. Application of a set of evaluation instruments, including discussions,
behavioral observations, interdisciplinary project work, worksheets, and
questionnaires addressed to 40 teachers and 115 parents in Romania.

5. Comparative interpretation of the data, conducted through objective
and accurate analysis of the differences between the results of the two
groups.

The identification of the problem’s significance, the determination and
formulation of objectives, and the definition of the research purpose and
strategy allowed the delineation of two essential directions that served as
benchmarks for conducting the pedagogical research:

First direction: Establishing the real situation regarding the level of IL in
young school-age students, from a cognitive perspective (observation stage)
and an applied perspective (control stage) of the participants involved.

Second direction: Experimentation and validation of the Integrated
Methodology for the Development of Interest in Learning (IMDIL) and the
Pedagogical Model for the Development of Interest in Learning (PMDIL):
stimulating curiosity among the experimental subjects, determining the initial
and final levels of IL, engagement in interdisciplinary projects, significant
emotional openness, and implementation of educational intervention projects.
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In order to validate the criteria for identifying interest in learning (IL)
during both the initial and final phases, our research was based on the
components of cognitive interest (CI), with particular emphasis on the
emotional dimension, as it is closely linked to intrinsic motivation [5].

The planning and design of the pedagogical research are outlined in the
following table:

Table 3.1. Design of the Pedagogical Experiment

Stages Objectives Sample Proposed and | Expected
pursued Conducted Activities Results”
Assess | Identifying  the | 220  first | Use of motivational | Identifying
ment | level of interest in | and second | descriptors to identify | the need to
Stage | learning from the | grade the interest in learning, | develop
cognitive, students reported according to | interest in
affective, and | from the three assessment | learning
motivational Romania. levels: high, medium, | through
perspectives. low. interdiscipl
Analyses and syntheses | inarity.
Systematization  and
generalization
Devel | Implementation of | Experimen | Experimental Developm
opme | effective tal group: | implementation of the | ent of
nt praxeological 115 Integrated transversal
stage | strategies students (4 | Methodology and the | skills
(thematic classes: Pedagogical Model for | Promotion
learning, project- | Grade 1A | developing interest in | of
based learning); and Grade | learning. creativity
Evaluation of | 2A  from | Methods:  phonetics, | and critical
progress in terms | Romania). | analytic-synthetic, thinking
of motivation, cluster method, clock | Increase of
cognitive method,  educational | motivation
engagement, and game, conversation, | and
academic cube, problematization, | interest in
performance; brainstorming, = Water | learning
Adaptation of the Lily, cryptogenic | activities
intervention influence,  associated | through
according to perception, interdiscipl
individual systematization. inarity
characteristics and Effective strategies:
class-specific student-centered
needs. approach, discovery-
and inquiry-based
learning, integrated
thematic projects,
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technology and

multimedia resources,

learning in authentic

contexts, portfolios,

interdisciplinary

worksheets.
Practical
validation of

contro | interdisciplinarity

for the
development and
maintenance  of
primary  school | Control Interdisciplinary Progress of
students’ interest | group: 105 | worksheets learning
in learning; | subjects (4 | Questionnaires interest in
Comparison  of | classes Design strategy: | students
pre- and post- | from selection of effective | from the
experimental Romani), methods and strategies | experiment
results following | 105 Open discussions, self- | al sample,
the parents, assessment compared
implementation of | and 40 to students
the Integrated | teachers. from the
Methodology and control
the Pedagogical sample.
Model for the
Development of
Learning Interest.

The low level of interest in learning (IL) at the observation stage is
presented in Table 3.2. This aspect raises questions regarding the underlying
causes of the lack of motivation, its consequences on child development, and
the ways in which the relationship between teachers and parents can alter this
trend. One of the primary causes of low learning interest among young school-
age children is the absence of a consistent educational routine at home, coupled
with limited access to educational materials or extracurricular activities that
contribute to a positive perception of school. Another contributing factor is the
teaching method itself. This highlights the need for dynamic, interactive, and
creative activities that sustain children’s natural curiosity. When learning
activities rely on rigid, memory-based methods and repetitive exercises,
students’ interest decreases.

To address this issue, close collaboration between teachers and parents
is essential. Educators must adopt modern, playful, and student-centered
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methods, employing educational games, storytelling, music, or practical
activities that transform learning into an enjoyable experience. It is crucial that
each student feels valued and understood, even if their learning pace differs
from that of their peers. Simultaneously, families should encourage the child’s
curiosity on a daily basis and serve as models of cognitive interest (CI).

Table 3.2. Level of learning interest at the initial phase, experimental
group/control group

Group Initial assessment level of learning interest
/Sample High level Medium level Minimum level
Experimental 279% 339 40%

group

Control 31% 34% 35%

group

Visible results, both at the behavioral and cognitive levels, during the
training stage are reflected in the high level of interest in learning (IL) achieved
through the application of the Integrated Methodology for Developing Learning
Interest (MIDII) and the Pedagogical Model for Developing Learning Interest
(MPDI) in primary education. Within such a framework, a marked increase in
learning interest is observed in the experimental group, an interest that is
stimulated and consolidated through interdisciplinary, interactive, and
meaningful activities. In the context of modern education, centered on the
individual needs of the student, Table 3.3 illustrates the application of MIDII
and MPDII, which leads to remarkable outcomes, with students demonstrating
sustained curiosity, asking questions, and being challenged to explore.

Table 3.3. Level of interest in learning, final phase, experimental
group/control group

Group / Level of assessment of interest in learning, final phase
Sample High level Medium level Minimum level
Experimental 7% 18% 0%

group

Control group 25% 54% 21%

During the training stage, at the behavioral level, primary school
students in the experimental group demonstrated increased voluntary
participation, genuine interest in the content, and a positive attitude toward the
educational institution. At the cognitive level, progress was evident in the
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development of critical thinking, the ability to establish connections between
disciplines, and creativity.

In the control stage of the instructional and research process, the
interpretation of the collected data revealed a significant increase in the level of
learning interest in the experimental group, approximately twice as high
compared to the control group. This notable difference was evidenced through
data collected using a variety of methods and strategies, including systematic
observation of student behavior, motivational questionnaires, analysis of
students’ work products, and evaluation of active participation during lessons.
The monitored indicators included the frequency of voluntary engagement,
initiative in completing assigned learning tasks, verbal and nonverbal
expressions of enthusiasm, cognitive curiosity, and perseverance in problem-
solving. Figure 3.1 illustrates improvements in academic outcomes, increased
classroom participation, and an enhanced ability to transfer knowledge to new
situations.

100%
80%
60%
40%
20%

0%

First grade A and C, First grade B and D, Secondary grade A Secondary grade B
Experimental group  Control group and C, and D, Control
Experimental group group

M Interest in Learning/INITIAL M Interest in Learning/FINAL

Fig. 3.1. Comparative analysis of the level of interest in learning through
interdisciplinarity

The results of the pedagogical research aimed at validating the
Integrated Methodology for the Development of Learning Interest (MIDII) in
primary school students through interdisciplinarity confirm the importance of
creating a stimulating educational environment based on interactive strategies
and methods, adapted to the emotional and cognitive needs of young learners.
Students in the experimental group were not only more engaged and receptive,
but also exhibited an increased desire to continue learning beyond the
classroom, demonstrating an internalization of their motivation for learning.
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The application of a modern methodology that leverages interdisciplinarity,
active learning, exploration, and creativity leads to a profound positive
transformation in students’ attitudes toward the instructional-educational
process.

The integration of an interdisciplinary perspective into the
education of primary school pupils has generated connections among
different fields of study and has contributed to the development of transversal
performances and competencies, such as critical thinking, creativity, and
communication skills. Moreover, through interdisciplinary approaches, the
development of interest in learning is reflected in the fact that young
schoolchildren acquire a deeper understanding of concepts and form a positive
attitude toward the educational environment—elements essential for long-term
success.

Additionally, an important role in fostering interest in learning through
interdisciplinarity among young pupils is played by the relationship established
between school, community, and family. When parents cultivate a positive
attitude toward the educational system, emotional support and positive role
models help to build a solid foundation for academic success. Thus, students’
success is measured not only through academic outcomes but also through the
ways in which they enact their values.

In light of the above, the following valuable aspects may be highlighted
and validated:

1. Through a circular trajectory, the emotional component—which
directly influences students’ motivation, curiosity, and engagement in
educational activities, as outlined in Chapter 1—aligns with the descriptors for
identifying learning interest (LI) in young learners, determining the three levels
of assessment. Primary school students are deeply influenced by the emotions
they associate with the learning process, and specific observable indicators help
evaluate the level of interest and emotional engagement in the instructional-
educational process. These include: demonstrating enthusiasm toward learning
activities, active participation, creation of an emotionally safe environment,
development of intrinsic motivation, stimulation of curiosity, fostering
interpersonal relationships, and managing negative emotions. The driving force
behind the development of LI in primary education is the methodology
structured around the interaction CLR-MEM-AVAP-MM-DP, validated
through principles of interaction, the integrative nature of young learners’
knowledge, teaching-learning-assessment methods, methods of interpreting
results, procedures, research techniques, activity formats, didactic resources,
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and ethics in pedagogical research, determined by the interaction of disciplines
specified in the curriculum framework.

2. Confirming the hypothesis and achieving the established objectives,
the research demonstrates that through an interdisciplinary approach, LI
development follows an ascending trajectory, as evidenced in our experiment in
the subject of Romanian Language and Communication (CLR). In other words,
the study explored the abilities of primary school students, including
observation skills, perceptual-motor organization, attention, memory,
imagination, creativity, and critical thinking, which—together with motivation
and other personality traits—were shown to enhance both student performance
and LI.

3. The experimental study demonstrated that the development of LI
through interdisciplinarity in primary school students was achieved by
identifying the initial level of LI, implementing an educational intervention
designed to increase learning interest, and evaluating the changes in interest
levels post-intervention. Consequently, motivation, engagement, and academic
performance were positively influenced. The development of learning interest
through integrated approaches involves employing various educational
strategies and practices, such as active-participatory methods, technology
utilization, student-centered approaches, and interdisciplinary assessment tasks
combining theory with practice, offering new perspectives on how interest can
transform students’ educational priorities. The implementation of
interdisciplinary approaches in fostering interest in learning among
primary school pupils has supported the creation of connections between
various subject areas, as well as the improvement of academic performance and
transversal competencies such as critical thinking, creativity, and
communication skills.

4. The pedagogical experiment was conducted to validate an innovative
methodology aimed at developing LI in primary school students through
interdisciplinarity. This methodology integrates multiple disciplines within
lessons to create contextualized, relevant, and engaging learning. Final
interdisciplinary assessments administered at the end of the experiment,
compared to the initial traditional tests, revealed a significant increase in LI. On
average, LI increased to 80% in grade I and 78% in grade II after implementing
the interdisciplinary methodology, demonstrating that the approach not only
stimulates interest but also improves academic outcomes. Direct observations
and interviews indicated positive changes in students’ attitudes and behaviors.
The application of an integrated CLR praxiology was evidenced by valuable
learning activities conducted in an interdisciplinary context between the initial

23



and final tests, further confirming that interdisciplinarity is indispensable for
developing LI in primary school students—a factor enhancing academic
performance, empathy, independent thinking and speaking, and overall well-
being.

5. Analytical evaluation determined that to credibly address the
development of LI in primary education through interdisciplinarity—which
requires educational intervention—evidence-based validation is essential. From
both an educational and community perspective, addressing this issue requires
applying research instruments prior to any pedagogical intervention. Objectives
pursued and achieved include: assessing students’ school motivation and level
of learning interest (determining affective and cognitive engagement in
classroom activities), identifying factors influencing primary school students’
participation in learning activities (teaching style, family environment,
educational climate, peer relationships, nature of learning tasks), and
establishing a comparative baseline for evaluating the subsequent impact of the
educational intervention (using initial-phase data to track the evolution of the
experimental group, enabling scientific validation of the method’s
effectiveness).

GENERAL CONCLUSIONS AND RECOMMENDATIONS

1. Based on theoretical approaches to the interest in learning, the
fundamental role of school motivation is emphasized, providing a solid
framework for effective instructional strategies adapted to students’ levels and
needs. The first approach refers to the cognitive dimension, which emphasizes
epistemic curiosity. From this perspective, interest arises when the student
identifies discrepancies between what they know and what they wish to learn.
From a motivational standpoint, interest is considered a form of intrinsic
motivation, reflecting the desire to learn for the pleasure of acquiring
knowledge rather than for an external reward. Another approach is the
constructivist perspective, which posits that interest in learning is influenced by
the personal relevance of the content. A significant contribution is also made by
the socio-cultural approach, which asserts that interest in learning is shaped by
the social context and interactions with adults and peers. Fundamentally, all
these theoretical approaches converge on the idea that interest in learning is not
a fixed trait but a process that can be cultivated, stimulated, and strategically
supported. It is influenced by internal factors (curiosity, motivation, cognitive
style) and external factors (educational environment, social relationships,
teaching methods), and the success in fostering authentic interest in learning
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depends on the educator’s ability to leverage these dimensions. Understanding
the theoretical approaches to learning interest provides the necessary
framework for effective pedagogical interventions.

2. Essentially, for learning to become an active, enjoyable, and lasting
process, it must be supported by rigorous methodological instrumentation
adapted to the student’s age-specific characteristics. Methodological
instrumentation involves the deliberate selection, organization, and application
of methods, techniques, and learning organization forms that stimulate
curiosity, intrinsic motivation, and active student engagement. A key element
of methodological instrumentation is the integrated methodology, which
implies an interdisciplinary approach to content. This allows students to
understand the connections between knowledge from different domains and
apply what they learn in real-life contexts. Another essential instrument is the
use of active and interactive methods, such as learning through play, thematic
projects, problem-based learning, experimentation, collaborative learning, and
discovery-based learning. An additional crucial aspect is the use of formative
assessment, serving motivational and self-regulatory purposes. Thus, evaluation
should not be perceived as a sanction but as an opportunity for learning and
progress.

3. In primary education, ensuring interdisciplinarity and applying a
pedagogical model adapted to the psychopedagogical characteristics of young
learners are critical directions for providing high-quality education. At the
curricular level, this entails transcending the rigid boundaries of individual
subjects and focusing on themes, competencies, and concrete learning
situations that reflect a complex and interconnected reality. Consequently, for
interdisciplinarity to be effective and to promote the continuous development of
learning interest (LI), it is necessary to implement: competence-oriented
instructional design, selection of interdisciplinary themes, and active-
participatory, student-centered teaching methods. In the context of this
pedagogical research, the Pedagogical Model for Developing Learning Interest
(MPDI{) was designed based on the following components: content relevance,
interactive teaching methods, positive and personalized feedback, autonomy in
learning activities, and a positive emotional atmosphere.

4. Analysis of the experimental results revealed a difference in learning
interest levels of approximately 35% (roughly twice as high) between the
experimental and control groups. This positive development confirms the
research hypothesis that the use of interactive, interdisciplinary teaching
methods stimulates intrinsic motivation and cognitive engagement in young
learners. The data demonstrated that the Integrated Methodology and
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Pedagogical Model for Developing Learning Interest contribute to forming a
positive attitude toward school and enhance children’s intellectual curiosity.

5. The descriptors used to identify learning interest levels in primary
education targeted students’ engagement, curiosity, and perseverance in the
instructional process. These were applied to observe and assess students,
identifying the most effective teaching strategies for increasing learning
interest. Significant increases were noted in the experimental group, from low
levels of learning interest (passive participation in lessons, low concentration,
lack of motivation) and medium levels (demonstrating curiosity but not
exploring information) to high levels (active participation, frequent expression
of ideas, additional effort, motivation and curiosity, assuming responsibility,
displaying enthusiasm, and collaborating with peers).

6. The main objective of the formative experiment was to ensure that
primary school students’ learning activities were interdisciplinary. In other
words, the experimental implementation included a comprehensive set of
formative exercises and evaluative-formative tests applied in an
interdisciplinary approach, specific to the CLR-MEM-AVAP-MM-DP
methodology.

7. The control experiment, as part of the formative experiment,
revealed a significant increase in students’ actual development of learning
interest under the conditions of applying an interdisciplinary methodology. This
approach fostered innovations in the study of literature and explored how
different subjects can interact and intersect within the context of literary
analysis.

RECOMMENDATIONS

1. For any researcher in the field of Educational Sciences, the
postmodernist trend in clarifying phenomena within the domain is evident,
largely grounded in research addressing the respective themes. In this context,
it is recommended that teachers integrate interactive methods into daily
activities, apply interdisciplinary approaches, create a positive emotional
climate in the classroom, personalize learning activities, collaborate with
families, engage the community, and engage in constant reflection on
pedagogical practice.

2. The role of integrated curriculum developers and textbook authors in
fostering learning interest among primary school students is to effectively
utilize the Integrated Methodology within the structure of curricula and
educational programs, ensuring a balance between educational objectives and
the real-life experiences of children.
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3. For parents: With respect to the school-community-family
relationship, the development of learning interest in primary school students
through interdisciplinarity is achieved through clear and open communication,
as well as parents’ active involvement in school life to understand educational
requirements.

4. Continuing research on the development of learning interest in
secondary education, correlated with student triage based on aptitudes,
represents a necessary strategy for providing personalized, effective, and
future-oriented education. From this perspective, it is essential to continue
pedagogical and psychological research to observe how students’ curiosity,
motivation, cognitive styles, and knowledge interests evolve during this stage.
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ADNOTARE
Avram Alina Ionela

Dezvoltarea interesului pentru invatare prin interdisciplinaritate la elevii claselor primare
Teza de doctor in stiinte ale educatiei, Chisinau, 2025

Structura tezei: introducere, trei capitole, concluzii generale si recomandari, bibliografie din 220
titluri, adnotare (roména, rusa, engleza), lista abrevierilor, 140 pagini de text de baza, 30 tabele, 16 figuri si 8
anexe.

Publicatii la tema tezei: intregul parcurs investigativ s-a concretizat prin elaborarea a 26 lucrari
stiintifice: 7 articole in reviste stiintifice din Romania si Republica Moldova si 19 articole sustinute in cadrul
conferintelor internationale si nationale.

Cuvinte-cheie: interes pentru invatare, interes cognitiv, interes pentru cunoastere,
interdisciplinaritate, curriculum integrat

Domeniul cercetirii: Stiinte ale educatiei

Scopul cercetirii constd in stabilirea fundamentelor teoretice, elaborarea si validarea
experimentala a Modelului pedagogic de dezvoltare a interesului pentru invéatare prin intermediul
Metodologiei integrate a continuturilor din invatamantul primar.

Obiectivele cercetarii: Delimitarea terminologicd a conceptelor de interes cognitiv si interes
pentru invatare; Sintetizarea cadrului teoretic de dezvoltare a interesului elevilor din invatamantul primar
pentru invatare; Stabilirea reperelor metodologice de dezvoltare a interesului elevilor din invatdmantul primar
pentru invatare, prin integrarea interdisciplinara a continuturilor educationale; Elaborarea si validarea prin
experiment a Modelului pedagogic de dezvoltare a interesului elevilor de varsta scolard mica pentru invétare;
Elaborarea concluziilor si recomandarilor practice.

Problema stiintifici a cercetdrii rezida in discrepantele existente intre variabilele epistemice,
teoretice §i metodologice privind integrarea continuturilor curriculare in procesul de predare-invatare-
evaluare la nivelul invagamantului primar, aceasta integrare fiind o conditie esentialda pentru stimularea §i
dezvoltarea interesului elevilor pentru invdtare.

Noutatea si originalitatea stiintificd a cercetarii consta in: stabilirea evolutiei, interactiunii si
delimitarilor conceptelor conexe interesului pentru invitare; determinarea reperelor teoretice pentru
asigurarea in procesul de predare-invatare-evaluare a interdisciplinaritatii ca o conditie esentiala in vederea
dezvoltarii interesului pentru invatare la elevii din invatamantul primar; elaborarea unei metodologii originale
integrate de dezvoltare a interesului pentru invatare la elevii din invatimantul primar prin intermediul
integrarii continuturilor disciplinelor CLR, MEM, AVAP, MM si DP; determinarea criteriilor de identificare
si evaluare a interesului pentru invatare la elevii din invatdmantul primar; stabilirea nivelurilor de dezvoltare
a interesului pentru invatare la elevii de varsta scolara mica, manifestat in procesul de invatare a disciplinelor
CLR, MEM, AVAP, MM si DP.

Rezultatele stiintifice care au contribuit la solutionarea problemei stiintifice constau in:
determinarea reperelor teoretice si elaborarea unei metodologii integrate, fundamentate pe integrarea
continuturilor curriculare ale disciplinelor CLR, MEM, AVAP, MM si DP, conditic ce a contribuit la
dezvoltarea unui interes stabil pentru invatare la elevii din invatamantul primar.

Semnificatia teoretici a cercetirii constd in: argumentarea teoreticd si praxiologicd a
metodologiei integrate si a componentelor sale, fundamentate pe integrarea continuturilor curriculare ale
disciplinelor CLR, MEM, AVAP, MM si DP, eficiente in vederea dezvoltarii interesului pentru invatare in
invatdmantul primar; conceptualizarea Modelului pedagogic de dezvoltare a interesului pentru invatare la
elevii de varsta scolara mica prin intermediul interdisciplinaritatii.

Valoarea aplicativd a cercetarii constd in implementarea si validarea eficacitatii metodologiei
integrate pentru dezvoltarea interesului pentru invitare la elevii din invatamantul primar, fapt ce permite
extinderea acesteia cu randament dezvoltativ in invatamantul gimnazial si liceal, adaptandu-se
particularitatilor specifice ale fiecarui nivel.

Implementarea rezultatelor stiintifice s-a realizat la 8 clase din invatamantul primar (clasa I si
clasa a II-a) pe un numar de 65 de elevi de la Liceul Tehnologic ,,Dimitrie Leonida” din Piatra Neamt, judetul
Neamt, Romania, 60 de elevi de la Scoala Gimnaziala ,,Daniela Cuciuc”, judetul Neamt, Romania si 95 de
elevi de la Scoala Gimnaziald, comuna Dochia, judetul Neamt, Romania.
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AHHOTALAA
Apam Ainnna Honena

Pa3BuTHe HHTepeca K 00yYeHHIO Yepe3 Me:KIUCIHININHAPHOCTD Y YYAIINXCS HAYAIbHOM HIKOIBI
JlokTOpCcKas AMccepTALMS N0 NeJaroruyeckum Haykam, Knmmunes, 2025

CTpyKTypa [AMccepTallMM: BBEJCHHE, TPH TIJIABhl, OONIME BBIBOABI U PEKOMEHJAINN,
6ubnuorpadus u3 220 HCTOYHUKOB, aHHOTALMS (Ha PYMBIHCKOM, PYCCKOM M @HIJIMHCKOM SI3bIKaX), CIIHCOK
cokpauieHui, 140 crpaHul oCHOBHOro Tekcra, 30 Tabuui, 16 pucyHKOB U 8 MPUIIOKEHUH.

Ily6aukanuu mo TeMe AUCCePTANUH: BECh UCCIIEOBATEIBCKHII IPOIECC OTPAXKEH B 26 HAyUHBIX
pabotax: 7 craTeil B Hay4HbIX )KypHanax Pymbiauu u PecryOnuku MonmoBa u 19 crartei, mpeacTaBiaeHHBIX
Ha MEKyHapO/HBIX U HAlIHOHAJIbHBIX KOH(EPEHIMSX.

KioueBble c10Ba: MHTEpec K OOYydYCHHIO, MO3HABATENbHBIM HHTEpPEC, MHTEPEC K IMO3HAHHIO,
MEXAUCLUIUINHAPHOCTD, HHTETPUPOBAHHBINA y4eOHBIil IJIaH.

O0JacTh HCCJIeI0BAHMSA: TI€AarOTHYECKUE HAYKH.

Ilens HccieqoBaHHsI 3aKJII0YAETC B YCTAHOBJICHHHM TEOPETHYECKMX OCHOB, pa3paboOTKe M
SKCIEPUMEHTAJIbHON BepH(PUKALMU TEAAroruuecKoil MOJEIM Pa3BUTHS HHTEpeca K 00YUYEHHIO ITOCPEACTBOM
HMHTETPHPOBAHHON METOI0IOIMH COZIEPKAHNS HAYaIbHOTO 00pa30BaHHUs.

3amaun McCJAeJOBAHMSI: YTOYHCHHE TEPMHHOJIOIMYECKHX TPAHMI] ITOHSATHH «II03HABATEIbHBIH
HHTEpEC» U «UHTEpec K 00yUeHUIO»; CUCTEMAaTH3allusl TEOPETUUECKHX OCHOB Pa3BUTHS HHTEpeca yJallUuXCst
HavaJIbHOM IIKOJBI K 00YyYEeHHIO; OIpEee/IeHHe METONO0IOIMUYECKUX OPUEHTUPOB Pa3BUTUS MHTEpeca depes
MEKIVCIUIIMHAPHYIO HHTETPAINI0 y4eOHOTO COJepiKaHMs; pa3paboTka M JKCIIEpHMEHTAIbHAs IPOBEpKa
Nelarorudeckoil MoJenau pa3BUTUs HHTEpeca MIAJIIMX IIKOJIBHUKOB K 00yueHuio; (opmynupoBaHHe
BBIBOJIOB U IPAKTHYECKUX PEKOMEHAALIUH.

Hayunasi mpoOiiema ucCIeIOBAaHHS 3aKIIOYACTCS B BBIIBJICHHBIX PACXOKACHUSAX MEXIY
SIHUCTeMUYECKHMH, TEOPETHIECKHUMH M METOMOJOTHYECKHMH IIePEeMEHHBIMH, KaCAIOIIUMHCS HHTETpaluy
yueOHOTrO COAepXKaHUs B IIpoliecce MpenojaBaHus, OOydeHHsS H OIEHKM B HayaldbHON IIKONE; IaHHAs
HHTETpanys SIBISETCS HEOOXONVMBIM YCIOBHEM CTHMYJIHPOBAHHS W Pa3BUTHI HHTEpeca Y4Yalluxcsl K
00YUeHHIO.

Hayunasi HOBU3HA M OPHIHHAJBHOCTh COCTOST B ONpEAEICHHU SBOJIOLMH, B3aUMOICHCTBUS U
pasrpaHHYeHUs HOHATHH, CBSI3aHHBIX C MHTEPECOM K OOYYCHHIO; BHIIBICHHH TEOPETHIECKHX OPHEHTHPOB
o0ecIieueHNsT MEeXIUCIUIUIMHAPHOCTH B 00pa3oBaTeIbHOM IpoIecce KakK YCIOBHS Pa3sBHTHS HHTepeca
y4amuxcs; pa3paboTKke OPUTHHAIBHON MHTErPHPOBAHHOH METONONOIMH Pa3BHTHS MHTEpeca K OOy4eHUIo y
MIIaIIMX LIKOJIBHUKOB 4epe3 uHTerpanuio copaepxkanus aucuuiuimd CLR, MEM, AVAP, MM u DP;
OIpeNieTIeHHH KPHUTEPUEB JWArHOCTHKH M OLCHKH HHTepeca K OOYYeHHIO; YCTAHOBJIEGHHH YPOBHEH ero
Pa3BUTHUs y MJIAJIINX IIKOJIbHUKOB B IIPOLIECCE U3YUCHHS YKa3aHHBIX JUCIUIIINH.

Hayunble pe3yabTaTbl, CHOCOOCTBOBABIIME PpEIIEHHI0 MOCTABJIEHHOH  NPOOIEME,
3aKIII0YAIOTCS B Pa3pabOTKe TEOPETHISCKUX OPHEHTHPOB U HHTETPHPOBAHHOI METOIOJIOTHH, OCHOBAaHHOI Ha
o0beauHenun conepxkanust guciumuine CLR, MEM, AVAP, MM wu DP, urto cnocobcTBOBajsIO
(hOpMHPOBAHHUIO YCTOWYMBOTO HHTEpeca K 00YUCHHUIO Y YUAIINXCsl HAUaJbHOI IIKOJBI.

TeopeTnyeckasi 3HAYNMOCTh HCCJIEIOBAHUSI COCTOUT B TEOPETHYCCKOM H MPAKCHOJIOTHYECKOM
000CHOBAHHU HHTETPHPOBAHHON METONOJIOTHM M €€ KOMIIOHEHTOB, OCHOBAHHBIX Ha COIEPIKATeIbHOU
uarerpanyy guctmmme CLR, MEM, AVAP, MM u DP, s¢dekTuBHBIX U1 pa3sBHTHS HHTepeca K
OOyYeHHIO B HAYaJIbHOH IIKOJIE, B KOHLENTYyaIW3al[Md IeJarorHdecKoil MOJENH pa3BHTHS HHTEpeca K
00Y4YEeHHIO MIAAIINX MIKOIFHUKOB Yepe3 MEKIUCIUIINHAPHOCTb.

IIpakTHYeckasi IEHHOCTh WCCIENOBAHUSI 3aKIIOYACTCS BO BHEIPEHHH M IOATBEP)KIACHHH
3¢ (GeKTUBHOCTH WHTETPUPOBAHHOIN METONOJNIOTHH PA3BHTHS HHTEpeca K OOYyYCHHIO Y yJaIllMXcsl HadalbHOU
LIKOJIBI, YTO TO3BOJIAET C Pa3BUBAIOIIUM 3()(HEKTOM MPUMEHUTH €€ B OCHOBHOM M CpeHEH LIKOJIE ¢ y4ETOM
CIIEIM(UKY KXKIOTO YPOBHS.

BHegpenune pe3yJbTaToB MCCIEIOBAHUS OCYLIECTBIUIOCH B § Kiaccax HadalubHO mikoisl (1-it
u 2-it knaceel) cpenu 65 yuanxcs Jlunes texHonoruyeckoro npoduist «Jumurpue Jleonnna» r. [Iestpa-
Hsamu, 60 yuamuxcs rumHazuu «lanmsna Kydyk» u 95 ywammxcss ruMHa3sMd KOMMYHbI Jokus, sxyzer
Hsmu, Pymbinust.
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ANNOTATION
Avram Alina Ionela

Developping interest for learning through interdisciplinarity in primary school students
Doctoral thesis in Education Sciences, Kishinev (Chisinau), 2025

Thesis structure: introduction, three chapters, general conclusions and recommendations,
bibliography of 220 titles, abstract (in Romanian, Russian, and English), list of abbreviations, 140 pages of
main text, 30 tables, 16 figures, and 8 appendices.

Publications on the thesis topic: the entire research process resulted in the elaboration of 26
scientific papers: 7 articles published in scientific journals in Romania and the Republic of Moldova, and 19
papers presented at international and national conferences.

Keywords: learning interest, cognitive interest, interest in knowledge, interdisciplinarity,
integrated curriculum.

Research field: Educational Sciences.

The aim of the research is to establish the theoretical foundations, to design, and to
experimentally validate the Pedagogical Model for fostering interest in learning through the Integrated
Methodology of primary-school curriculum content.

Research objectives: to delimit the terminology of the concepts of cognitive interest and learning
interest; to synthesize the theoretical framework for developing primary school students’ interest in learning;
to establish methodological benchmarks for developing pupils’ learning interest through interdisciplinary
integration of educational content; to design and experimentally validate a pedagogical model for developing
learning interest among primary school pupils; to elaborate conclusions and practical recommendations.

The scientific problem of the research lies in the discrepancies between epistemic, theoretical,
and methodological variables regarding the integration of curricular content into the teaching-learing-
assessment process at the primary education level. Such integration is an essential condition for stimulating
and developing pupils’ interest in learning.

The scientific novelty and originality of the research consist in establishing the evolution,
interaction, and boundaries of concepts related to learning interest; identifying the theoretical foundations
ensuring interdisciplinarity within the teaching-learning-assessment process as a key condition for developing
learning interest in primary school pupils; developing an original integrated methodology for fostering
learning interest through the integration of the content of the following disciplines: CLR (Romanian
Language and Literature), MEM (Mathematics), AVAP (Visual Arts and Practical Activities), MM (Musical
Education), and DP (Personal Development); defining criteria for identifying and evaluating pupils’ learning
interest; establishing levels of learning interest development in primary school pupils as manifested in
studying the above disciplines.

The scientific results contributing to solving the identified problem include determining
theoretical benchmarks and developing an integrated methodology based on the integration of curricular
content from CLR, MEM, AVAP, MM, and DP, which contributed to the formation of a stable interest in
learning among primary school pupils.

The theoretical significance of the research lies in the theoretical and praxiological
argumentation of the integrated methodology and its components, based on the integration of curricular
content from CLR, MEM, AVAP, MM, and DP, proven effective for developing learning interest in primary
education; and in the conceptualization of the pedagogical model for developing learning interest in primary
school pupils through interdisciplinarity.

The practical value of the research consists in the implementation and validation of the
effectiveness of the integrated methodology for developing learning interest among primary school pupils,
which allows its extension, with developmental efficiency, to lower- and upper-secondary education, adapted
to the specific features of each educational level.

Implementation of the research results was carried out in 8 primary school classes (1st and 2nd
grades) involving 65 pupils from “Dimitrie Leonida” Technological High School in Piatra Neamt, 60 pupils
from “Daniela Cuciuc” Gymnasium School, and 95 pupils from the Gymnasium School in Dochia commune,
Neamt County, Romania.
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